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CHAPTER I
OVERVIEW

Some thirty program models have been developed under
Project Follow-Through for helping children in kindergsarten
or the early elementary school who were previously enrolled
in Head Start or similar programs to continue developing to
their full potentlial. In the development and implementation
of these programs, emphasls has been placed on securing
extenslve involvement of low-income parents, other agencies
concerned with the programs for low-income groups, and the
teachers and other staff members of schools in which these
model programs are functioning. If these programs are to
develop self-renewling continuity and to be productively
absorbed into school and community systems, there must be
appropriate involvement and participation of several parts

of the school community.

The purpose of the 1969-70 support system study, under
the ausplices of the NTL Institute, was to examine those
characteristics of a support system that strengthen or
Wweaken the program's potentlal for success., While a variety
of elements of the potentlal support system can be iden-
tified (Flgure 1 suggests some of these inter-relating
role groups involved in the support system), it is probably

more accurate to assume that these elements fit together
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into a number of support systems., For example, a Follow-
Through teacher may view her support system as including the
Follow-Through Project Director, other Follow-Through teachers
in the sarme bullding, the sponsor's representative and her
buillding principal., The kinds of support she 1is looking for
may include inservice training in elements of the sponsor's

model, psychological support from her administrator, help in

obtaining necessary instructional materials from her project
director, and some kind of recognition from her teacher
colleagues for belng involved in a professionally worthwhile
program. The superintendent, on the other hand, may view
the support system quite differently., He may be thinking

of financlal support of the Follow-Through contract ty the

0fflce of Education, continuing approval and financial

support from the local Board of Education, minimizing
complaints from parents, and gaining the recognition of his
professional colleagues around the country for being involved
in a natlon-wlde innovative program. The study includes then
the views which various role groups have of the support
system and the part they play in its workings., The support
system has direct implications for:

a) current effectiveness of the program

b) continuation of the project

¢) possible impact of the project on other
parts of the school system (diffusion
of 1deas and technilques)




Goals of the 1969-70 Study

The initial goals established to study the effectivencss
of the varlous support systems in Follow-Through schools

included the following:

(1) To identify resistances to support of
the innovative Follow-Through programs
which develop within various parts of
the school system,

(2) To identify the elements in a support
system which contribute to the success
of the experimental program and to its
subsequent acceptance as part of the
continulng school program,

(3) To identify the kinds of policies and
processes school systems need to
develop to make Follow-Through programs
effective,

(4) To identify necessary conditions for
implementing Follow-Through models in
other school systems,

(5) To identify and make avallable types
of training designs or procedures that
might prove helpful in developing
adequate support systems in Follow-
Through schools,

(6) To identify the need for reduced but
continuing financial help and pro-
fesslonal consultation,
In the attempt to include a representative sample of

sites In the study, the following criteria were established

for site selection:

(1) representative samples according to the
part of the country, rural-urban locale,
slze of the school system, incidence of
poverty, and ethnic make-up of the
community




sites with varying degrees of success

in implementing support systems within

their institution

(3) a variety of educational theories used,
l.e. sponsor models and parent imple-
mented programs

(4) projects in varilous stages of develop-

ment wlth varying stages of ccmmunity
involvement,

Uslng these criteria, ten schools, eight of which were
involved in implementing four different models of Follow-
Through programs and two of which were parent-implemented
programs working without sponsors, were selected (Table 1).

The group interview technique was chosen as the vehicle
for data-gathering, 1In an effort to galn a comprehensive
view of the particular support system, it was suggested
that several groups be composed of a range of people within
roles (e.g., teachers, parents, administrators), and that
one group be a cross-role group (e.g. an administrator,
teacher, parent, sponsor, community leader). The interviews
were to include a series of individual written responses,

group discussions, and joint or shared tasks,

The 1lntervlew schedule was designed to gather infor-

mation in the following categories:

(1) Perceptions of the various role groups
regarding the historical development
of the project in the local district

(2) Extent of understanding by various
role groups of the Follow-Through
program
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(3) Information concerning perceptions of
the support system as it exists
presently

(k) Questions related to perceptions of
the future potential of the project,

Significant comments from the interview, as well as
inslights, reactions, and recommendations from the report of
the lnterviewer and his assoclate, were placed on cards and
then sorted according to similarity of issue, problem, or
response. Slx problem areas emerged from this data analysis,
Summarles were prepared for each project, selecting relevant
data from the various instruments, pertinent quotes and
observations, and 1n some cases comparative data with other
schools, utilizing the six problem areas as headings.

With the help of a Technical Advisory Committee, and
consultants from the NTL Institute, these summary reports
and problem statements were studied with a view toward
creating a set of tralning exercises and designs useful in
helpling the local project deal with the problems and move
toward a more effective suprort system. These training
ldeas were organized into a resource manual for further

fleld testing by the participants in a second year follow-

up project under NTL Institute'’s continuling direction,




CHAPTER II
PROJECT ADMINISTRATION

Project Initiation

The i1dea for a pilot project to examine aspects of the
support system in Follow-Through schools came initially
from rionald Lippitt and Richard Snyder, in conversations
during the Spring of 1969. During June, a project proposal
was written by Robert Fox and Dr. Lippitt, and reviewed by
a task force at Bethal, Malilne, composed of selected members
of the NTL staff along with Dr. Snyder and Frieda Denenmark
of the U, S. Office of Education. The proposal was epproved
and funded by the U. S. Office of Education late in July, 1969.

Project Support

Financial support for the project came from Project
Follow-Through, U. S. Office of Education in the form of a
grant (Grant No. OEG-0-9-526610-4632(100) for $71,895, for
the period July 1, 1969 to June 30, 1970. Late in the
Spring of 1970 a supplementary grant of $25,213 was approved
to permit the design and conduct of feedback sessions to

the local schools and Sponsors which had been involved in

the study. The grant perlod was extended to December
31, 1971.




Staff

Robert S. Fox, Professor of Education, University of
Michigan, was designated as Froject Director. During the
perliod September 1 through December 31, 1969, he served on
a 4 day per month basis, January 1 through May 31, 1970, he
was one-third time.

Asslsting Dr. Fox, serving as Fileld Coordinator for
the project, was Miss Carol Sheffer, Assistant Director of
the University School at the Unlversity of Michigan, and
formerly Consultant with the Michigan State Department of
Education. Miss Sheffer was one-half time, September 1
through May 30, 1970, Mrs., Judy Kaplan was Research
Asslstant and Secretary (one-fourth time).

This modest staff, headquartered at the University of
Michigan, was assisted with “on-call” services by Howard
Lamb, Project Administrator in the NTL Institute office in
Washington; and by Ronald Lippitt, Professor of Psychology
and Sociology at the University of Michigan.

As schools were selected to become involved in the
project, members of the NTL Institute network of associlates
who were geographically adjacent to the site and who were
experienced in working in school settings as well as with
other types of organizations, wWere contracted wWith to be

responsible for the data collection on each slte. These

“"ad junct staff” members were;




Robert Chasnoff
Berkley Spencer

Elmer Van Egmond
Lee Van Born
Dwayne Thomas

Ralph Duke

Each was employed for a total of 6 days ea:h for the site(s)
assigned to them, including a day for their own orientation
and training, a day for making initial arrangements with
the school district and the local Follow-Through program
leadershlip, two days for conducting the interviews, and two
days for write-up of the report. Dr. Chasnoff served as
consultant for 3 sites; Drs. Spencer and Van Egmond for 2;
the remainder for one each.

Miss Frieda Denemmark served as Project Officer in the

U, S, Office of Education, Project Follow-Through,

The Technical Advisory Committee

In order to gailn specialized help in the design of the
prroject, the selection of sites, the procedures for data
collection, and in the drawing of implications for trailning,
as well as to secure outside perspective, a Technical
Advisory Committee was formed., The TAC involved the
following memberships

Dr. Robert Chin, Boston University (an NTL Associate)

Dr. Elmer Van Egmond, Lesley College, Boston
(an NTL Associate)

Dr. Kenneth Haskins, Harvaré University
(formerly Principal of Morgan Community School
in Washington, D. C., and advisor to Project
Follow-Through)
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Dr, Miriam Zellner, Social Science Research
Counecil, N, Y. C.

Dr., Milton Goldburg, Philadelphia Public Schools
(representing administration of local Follow-
Through project school systems)

Dr. Stanley Crockett, Stanford Resesrch Institute,
Menlo Park, California

Dr. Charles Comack, University of Arizona
(representing Sponsors)

Dr. Dave Armington, Educational Development Centar,
Newton, Mass. (representing Sponsors)

Mrs. Shirley Byrd, PAC Chalrman, St. Louls area
(representing local project parents)

Mr. David Spencer, New York City (representing
parent implemented Follow-Through projects)

Dr. Ronald Lippitt, University of Michigan
(NTL Fellow and consultant to the project)

Dr. Richard Snyder, U, S. Office of Education,
Project Follow-Through

Miss Frieda Denermmark, U, S. Office of Educatiion,
Project Follow-Through

Dr. Howard Lamb, NTL Institute (Project Coordinator
with NTL)

Miss Carol Sheffer, University of Michigan
(Field Coordinator)

Dr. Robert Fox, Unlversity of Michigan
(Project Director)

Three meetings of the Technical Advisory Committee
were held, The first meeting was in Washington, D, C, at
the Office of Education on November 10, 1969, The primary
purposes of the session were: (a) to review the progress
of project development; (b) to review the Plan and materials

for data collection designed by the project staff, and

i35 12
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suggest ways of improving them; and (c) to make recommen-
dations regarding the selection of schools for the study.

Major ideas and suggestions that resulted from this
neeting included the following:

(1) The concept of "support system”™ needs to be
oroad enough to include a series of support systems as seen
from the different perspectives of the various role groups
within the tctal progranm.

(2) The proposed data gathering activities seemed
to address very well such areas as "goals, " "start-up,”
and "influence;” but treated more indirectly the areas of
"communication,” "resource use,” and "dissemination,”

(The design and instrumentation were modified as a result,)

(3) The question was raised, "Who 18 this project
trying to help?"--the U, S, Office of Education?, the
sponsors?, the schools?". A request had been made from one
of the sponsors that any data that was gathered in “"their”
Schools be valldated by that sponsor before 1t was released
for any one else’'s examination. It was recommended by the
TAC, since data not reported or shared would be helpful to
no one, that the project proceed in accordance with the

best rules of sclentific inquiry.

(4) Regarding site selection, it was suggested
that slites should be representative of the following

dimensions:



large and small

b) successful with sponsor model implemen-
tation, and not so successful

¢) different sponsor models sheuld be
represented, as well as one or more
of the parent implemented programs

d) various parts of the country should
be included

e) projects in various stages of devel-
opment with varying stages of
community involvement

(5) A first round of data collection was suggested,

using a set of 3 or 4 schools from different sponsors, as

a means of testing the data-collection scheme, Appropriate

revisions could be made, then, before proceeding to the

second set of sites in the Spring.

The second meeting of the Technical Advisory Committee
was held on March 2, 1970, in the Office of Education in

Washington, D. C, Robert Chasnoff, NTL Consultant for the

Trenton, New Jersey site, was present to share with the

committee his experiences with the instruments and proce-

dures for data gathering. The primary purposes of this
gecond meeting weres (a) to appralse the committee of the
progress of the study, (b) to entertain committee recom-
mendations on improvement and/or revision of data gathering
materials and lnstruments, (c) to review collected data,

and (d) to obtaln recommendations on second round sites.




A number of helpful suggestions and recommendations
were made:

(1) It was suggested that the "What Would You Say?"
task was stated in such a way as to encourage responses only
on the curricular aspects of the Follow-Through program, and
not on the non-educational aspects, A revision of the state-
ment was recommended, The revised statement now reads as
follows:

Suppose you are involved in a discussion
of Follow-Through. What might you be saying
about what it 18? How do you think you might
describe 1t? What can it do for children?
How 18 the Follow-Through classroom different
from other classrooms? Jot down your main
points here,

(2) Dr. Chasnoff reported that the interaction
form was not providing sufficient opportunity to record
content data from the discussion. He recommended a recording

form that would provide more flexibility.

(3) Dr. Chasnoff also pointed out that it would

rfrobably be more appropriate to use the Group Process

recording forms at two or three different stages during the
session rather than t0 summarize on one form at the end,

(4) It was guggested that since both Dr. Chasnoff
and Dr. Berkley Spencer, the NTL Consultant for the Greeley,
Colorado, project found the sessions to take more time than
had been scheduled that wherever possible consolldetion of
questlons be attempted, In response to this suggestion

the "Open-Ended Questions™ task was consolidated,
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(5)

not be stated clearly enough to elicit "fantasy" reaction

It was suggested that the "Fantasy" task might

from the respondents. The following revision was the result

of this suggestion:

Assume that there gre no obstacles
to the growth and developmznt of Follow-
Through, Describe the things you see
going on one year from now that make you
pleased with the program as 1t has
developed.

(6) It was reported that "writing" was not a
proviem for the parents, as had been anticipated. Teachers,
however, tired of wtrtting and wrote more briefly than other
groups.,

(7) The staff was urged to request a supplemental
grant to conduct a series of data verification and feadback
sessions--one with each school system. These sesslonu
should be more than just sharing of information, They could
be a first step in a subsequent series of training sessions
which the local school might conduct to deal with support
system problems which the data point up., As a minimum,
it would be desirable to make avallable to the particlpating
schools a one-day session during which the participants
might begin to confront the data and lay some plans for
subsequent actions,

(8} Dr. Snyder cautioned that in some schools the
purposes of the project may not include concern with

developing support systems. They may not wish to give the




impression that other parts of the system might be given an
opportunlty to become involved in this experimental project.

It was reported to the TAC that data collection and
analysls was continuing on schedule, and that if a supple-
mental grant was approved it was hoped that data validation
and feedback sessions could be held with sponsors and

school districts during late May and early June.

The third, and final meeting of the Technical Advisory
Committee was held July 21-23, 1970, in the NEA Bullding,
Washington, D, C., The major agenda items were: (a) orien-
tation to the data, (b) discussion of the implications and
support system 1ssues revealed in the data, and (c) the
derivation of a compendium of tralning activities and
designs that might be helpful in addressing the prolilers.

The NTL interviewers, Robert Chasnoff, Berkley Spencer,
Elmer Van Egmond, Lee Van Horn, and Dwayne Thomas, plus
Dorothy Mial of the NTL Washington staff, were added to the
TAC for this meeting. The entire TAC was involved with the
first two agenda items, covering a day and one-half, Project
staff members and the NTL consultants continued for another
one and one-half days to translate the implications drawn
from the data into training activities and designs,

The 1deas resulting from this session, expanded by
"homework” assumed by each participamt for further docu-

menting many of the tentative suggestions which evolved
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from the group discussion and sub-~group work sessi..is, were

organized into Chapter III of the Resource Manual which is

included with this report in the Appendix,

In general, the Technical Advisory Committee proved to
be a very valuable and productive deslgn., Its major
contributions were:

(1) It served as an invaluable means for keeping
various persons and groups who were centrally concerned,
informed and involved in helping to set the direction of the
project. (E.g.,the U. S, Office of Education Follow-Through
staft’, the NTL Institute Washington #taff, Stanford Research
Institute, end the Soclal Sclence Research Council). This
was especlally needed, since the project was administered

from Ann Arbor, Michigan.

(2) The sponsors® renfeéentatives. Policy Advisory
Commlttee members, and others intimately related to various
aspects of the Follow-Through program were able to provide
insights and substantive suggestions that were most helpful
in making the project relevant to +the particular needs of
the Follow-Through project,

(3) It provided a means of bringing an expertise
to beer, at critical points of the project, on essential
tasks--the relevance of the initial design to the unique
characteristics of Project Follow-Through, the selection of
sltes, and thc derivation of possibdble training activities

and designs for future use in strengthening support systems

in these or similer rollow-Through schools.
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Site Selection

The initial project proposal envisioned a set of ten to
twelve sites, 1n which there would be two from each of several
different kinds of sponsors., Recommendations from the office
of Education, and subsequent conversations with sponsors'
representatives at the Follow-Through Planning Conference
at Palo Alto, Californla, July 30 to August 2, 1969, resulted
in agreements to use schools from the Behavioral Analysis
Model (Dr. Don Bushell, University of Kansas), the Tuscan
Early Education Model (Dr. Ron Henderson, University of
Arizona), the Education Development Center Model (Dx. Dave
Armlngton, EDC, Newton, Massachusetts), and the Perent
Education Model (Dr. Ira Gordon, Unlversity of Florida),

Factors which the Technical Advisory Committee suggested
be considered in choosing sites are illustrated in Table 2
While 1t was agreed that not all these factors could be
represented, as broad a coverage as possible was envisgioned.

The next step was to interview each of the sponsors,
gaining from them at least two nominations, one school
which demonstrated success in lmplementing the sponsor's
model and in which considerable attention has been pald to
involving other parts of the system, and one school in
which there has been only modest success or poor results in
implementing the sponsor's model and in which 1little atten-
tion has been pald to involving other parts of the system

in support of the program,
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TABLE 2

FACTORS INVOLVED IN SITE SELECTION

Extent of
success

2. Degree of
congruence

3. Emphasis
on support
system

L, Initiation
of the
project

5, Location of
the school

6. Size of
school sys-
tem

High success in irm-
Plerenting the model,

High cengruence ba-
tween sponsor's model
and the school system's
existing operation and
values,

Considerable attention
pald by the school
system to involving
other parts of the
system so that further
development and dif-
fusion of Follow-
Through innovations
are enhanced,

Project 1s initiated
by a sponsor

Urban

‘Large school
systen,

only modest success or
poor results in imple-

menting the sponsor's
model,

Low congruence between
sponsor's model and
the school system's
existing operation

and values,

Little attentiocn paid
by the school system
involving other parts
of the system so that
further development
and diffusion of
Follow-Through inno-
vations are enhanced,

Project 1is self-
initiated by the
school district, or
is parent-implemented.

Suburban or small
community

Small school systern.,




Eventually, the following sites were selected:

School Location Model

First round of data collection

1. Washington School Greeley, Colorado Parent implemented
2. Cadwalader School Trenton, N. J. Behavioral Analysis
3. Lavrel School Laurel, 3=%Del. Educ. Dev, Center

Secona round of data collection

Lk, Morton School Newark, N. J, Tuscan Early Eduec,
5. Junior Five School Trenton, N.J. Behavioral Analysis
6. Harxison School Philadelphla, Pa. Parent implemented
7. Fultoen School Philadelphia, Pa, Educ. Dev. Center
8. Jonesboro East & Jonesboro, Ark, Parent Educ.
West

9. Yaxima Schools Yakima, Washington Parent Educ.
10. Carroll Peak School Ft. Worth, Texas Tuscan Early Educ,

Iog of Prcject Activities

The project, funded for a one-year period, actually was
extended to approximately a year and one-half since approval
of the supplementary grant to provide feedback sessions came
too late In the 19£9-70 school year to mzie 1t possible to
hold them before schuol dismissed for the summer. The

project period, therefore, extended from July, 1969, through
March, 1971.




The following log indicates, roughly, the sequernice of

activities throughout the course of the project;

June, 1969
July 10-11, 1969

July 14, 1969

July 30-August 2,
1069

Sept. 22, 1969

November 10, 1969

Jan, and Feb,, 1970

March 2, 1970

March, April, May,
1970

May and June, 1970
June 12, 1970

July 21-23, 1970

Proposal developed

Review and further development
of project proposal at Behel,
Me, (Dr. Snyder, Miss Denemmarl,
Dr. Lippitt, Dr. Lamb)

Discussions with Dr. Riecken,
Social Sclence Eesearch Council.

Meeting in Palo Alto (Follow-
Through Planning Conference),
Dr. Lamb with sponsors.

Planning session, USOE (Fox,
Sheffer, Lippitt, Snyder,
Denenmark, Burns, Haskins,
Crockett),

First meeting of Technical
Advisory Committee.

Data collection sessions in
Greeley, Trenton, and Laurel.

Second Technical Advisory
Committee meeting.

Date collection sessions in
Newsrk, Trenton, Philadelphia,
Jonesboro, Yakima, and Ft. Worth.

Initial data processing

Initlal feedback session,
Greeley, Colorado.

Thttd Technical Advisory
Committee meeting.




August and Sept.,
1970

Oct, and Nov,, 1970

Dec., 1970 through

March, 1971

March.31, 1971

<6

23

Compillation of training activities
and designs for use in helping
school districts work on support
system problems, Publication of
Besource Manual for Strengti.eni
Support Systems in Follow-Through
Schools for use by the continuing
NTL Follow-Through project,

Further data analysis and prepar-
ation of feedback packages.

Data Yerification and utilization

sessions held with sponsors and
with the remaining school systems,

Final report submitted,




CHAPTER III
DATA GATHERING

One obJective for this pllot project was to explore the
; ‘ Teaslbility of gathering diagnostic data about the support
system with minimal investment of time and energy on the
part of the various persons and groups involved in the pro-
gram, and in a manner that could be seen by the participants
as a worthwhile and valid first step in a problem-solving
process (in contrast to being seen as "being used” for the I
benefit of an outside research program),

A Tirst step in devising a data-collection procedure,

then, was to conceptuailze the kinds of data needed to

contribute to such a problem-solving process,

The Cube

The design for data collection grew out of a paradigm
(Pigure 2) which a@lassified significant information according
to varlous role-group perceptions, along an historical,

present and future time Gimension, While 1t did not seem

feasible to gather data in each of the cells of the cube,
the model did serve as a framework for the development of
1ntefv1ew and data-gathering activities,

Using the cube, a set of objectives for the interviews

was devised as follows:
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Figure 2

MODEL FOR GATHERING OF DATA REGARDING
SUPPORT SYSTEM VARIABLES
IN SELECTED FOLLOW~THROUGH SCHOOLS
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(1) To find out from different role groups
what their conception of what is appro-
priate and necessary support for them-
selves 1f they are to function effectively
within the Follow-Through program.

(2) To discover how various role groups per-
ceive the objectives for support held
by others (i¢e., Is there congruence or
incompatibility?).

i (3) To identify those areas in which the
person feels frustrated or blocked in
relation to achieving his objectives,

(4) To assess the information a person has
about Follow-Through and its potenti-
alities. '

(5) To discover perceptions held by various
informants about past decisions and
future development regarding the Follow-
Through program,

The Interview

Interviews were handled by the NTL consultant and an

associlate who was drawn from the local community and oriliented
prior to the meetings., The assoclate's role was somewhat
dependent on his previous experience and competence,
Assoclates variously served as on-site facilitator, observers
and note-takers, and discussion leaders. The NTL interviewer-
consultant for each school was chosen from amaﬁﬁnbé}sons
Wwithin the network of assocliates who in addition to the

usual experience in supporting processes of settings, had
experience with school systems. A one-day orientation
session was held with each interviewer prior to his involve-
ment with the particular Follow-Through school. The agenda

for these sessions included the following items:
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1.

2.

3.

Agenda for NTL Consultants' Orientation Session

Background

a,
b,
C,

d.

Orientation to Follow-Through
Review of Sponsor's model (see reprint)
Review of project applicaticn for the school

Destgn of this project

Responsibilities of NTL Consultant

a.
b,
C,
d.
e.

f.

The

a,

Initlal contacts with school district
Selection and orientation/trailning of assoclate
Groundwork for interviews

On-site interviews

Recording data

Summary report

data collection model
The ocube
Intervlew.deslgn; the forms and instruments

Recording
Reporting

Initial contact with school system

8.

b,

Telephone the local Project Director; get
nominations for associate interviewer

Visit system to lay groundwork (1 day)
-Interview Project Director

~Get nominations (from Project Director and
other relevant sources) for personnel for
each mroup of interviews,

-Set up procedures for selection and noti-
fication of interview groups

28
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5.

-Set dates and arrange for time and place
-Contact other relevant people as time per-
mits and as 1t seems appropriate (e.g., the

PAC and/or the PAC Chairman, 8upt., Bldsg.,
Principal, etc.)

Orientation/Tralning of on-site associate

a. Orientation to project purposes and uesign
b. Clarification of role

c. Decislions about interim groundwork needed
Conduct interviews (2 days)

Record data

a, In-process recording

b. Tape recording

¢, Ppst-meeting reaction from interview team

Summary report (2 days)

a, Utilize data categories from the cube




The contract with the NTL interviewer-consultent was Tox

six days of his time, to be distributed approximately as

follows:

1 day - Orientation and piannirz with NTL
projeot gtarf

1 day - Initial contacts with the school
system / Selection, orientation
and training of the assoclate

i interviewer / Making of arrange-

ments for the interview sessions

2 days- Conducting data-gathering inter-
view sessions

2 days- Preparation and write-up of
interviewer's report
The NTL consultant, working with thgjffbﬁééi Dlreétéf.
declded upon the various persons to be invited to each of
the interview sessions, using the following suggestions

concerning the composition of the groups:

Parent Group:

Active Follow-Through parent

PAC member

Parent of non-Follow-Through child

Representative of the PTA

Volunteer parert-gaide in Follow-
Through classes

Parent-Home coordinator

Inactive Follow-Through parent

Parent from eligible poverty group

but having only older children

inellgible for Follow-Through

Administrator Group:

Superintendent of schools

Federal Projects Administrator

Follow-Through Project Director

Follow-Through school principal

Elementary Curriculum coordinator.

Principals from non-Follow-Through
schools
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Teacher Group:

Representative of local teachers!
organization

Follow-Through teachers (2)

Other primary teacher from same bldg.,

Other primary teachers (2) from non-
Follow-Through bldg. who need not
imow about Follow-Through

Upper grade teacher from Follow-Through
building

Ancillary staff member from Follow-
Through bldg,

Advisors-Consultants-School Community Leaders:

Sponsor's Representative

Chalrman of Parent Advisory Committee

State Department of Education repre-
sentative

General Consultant

USOE Project Officer

Representative of local poverty program

Representative of the Welfare Council

Representative of local medical or
dental association

Other school-community leader

Vertical Groups
Superintendent or Associate Superintendent
Follow-Through Project Director
Principal of Follow-Through school
Follow-Through teacher
Follow-Through teacher-aide
Spomsor's representative
Member of the PAC
Non-Follow-Through parent

These group compositions were recommended in an effort
to secure representative data from various levels of the
hierarchical strucuture of the schodl system as well as,

from parents and community leaders related to or affected by

the Follow-Through program,
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Interview Activities

The sequence of activities for each of the groups
included individual written responses as well as some shared
tasks involving the following areas:

(1) an exercise in which each person indicated
his view of the goals of the Follow-Through
project

(2) an instrument dealing with the perception
of the amount of influence various persons
or role grours are seen to have, and the
amount of influence they should have, on
decisions about the project

(3) open-ended nyuestions around the initiation
of the project, model choice, etc.

(4) a "fantasy” in vwhich participants describe
thelr view of what the program should be
like a year hence, and what would be
needed to move it in that direction

(5) a joint recommendation task in which group
members made a priority listing of improve-

ments needed in the Follow-Through program
in their district.

In addition to the above activities, the administrator
group developed a force-field analysis of siupportive and
resistive forces to Follow-Through, and a priority listing
of speclal projects in their district (i.e. Where does
Follow-Through rank among the special projects in this
district?).

Materlals were given each group member in the form of
a two-pocket folder, As an individual participant finished
each task, he placed the material in the opposite pocket,
At the concluslon of the session the completed folders were
given back to the irterviewer with the respondent’s name

R

32




tag, which listed hlé role (e.g. "non-Follow-Through parent*®)
pasted on the cover, Tape recordings of the sessions were
taken as a means of supplementing the interviewer's notes
and gleaning significant statements to support the inter-
viewer's findings, Tasks involving group discussion (e.g.
the recommendations for improving Follow-Thromgh, priority
listings, etc.) were recorded on newsprint for use by the
interviewer in his final report.

Each NTL interviewer and his associate were asked to
keep records of-group process durilng the sessions, as well
as the content of the discussions., Forms were provided for
recording pre and post-meeting interaction, sociomettic
interaction, a rating of the extent of information demon-

strated by each participant about Follow-Through, a general

group recording form, and a log of important toplcs or
issues disocussed,

Interview sessions with each group took two to two
and one-half hours. Following the emtire set of interviews,
the interviewer and associate compared notes and the inter-
viewer wrote up his own summary of factors and forces
affecting the support system within the school,

Although the interviewers'’ reports varied somekhat in
form, a general pattern seemed to emerge, Using the cube
as a8 model, interviewers organized data around the six
categories of data (i,e. Goals, Start-up, Influence,
Communication, Resource Use, Dissemination and Continuity)

in terms of the historical, present, and future time
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perspective, Background information about the schonl gyster
and community make-up, school personnel; project selection,
| and early development of the Project were included in most
of the reports. A significant part of the interviewer data
included a section in which he discussed the gupport system
problems he felt existed and a variety of recommendations

{ for dealing with these areas.

The data-gathering process in one of the sites--the
De lawa e
Laurel, = e,school district--was not successfully
cornrlieted, Due to a mis-understanding on the part of the
interviewer the data obtained from Laurel were not adequately

recorded, and could not, therefore, be utilized either for

the purposes of this rroject nor by the school systenm,




CHAPTER IV
PROBLEM AREAS IDENTIFIED

The Six Problem Areas

L2
(N4

The process of data analysls ﬁegaﬁ immediately upon
recelpt of the interview materlels, Statements about the
various support system factors were excerpted from partici-
pants' interview forms, one statement per card, Similar
cards were made for the interviewer'’s reports, the newsprint
and tapes, and from data from other sources.

The cards were then sorted into clusters around similar
lssues. Six problem areas, representative of the ten schools
étudied, began to emerge. Relevant quotes, interviewer’'s
reactlons, and comparative and illustrative charts were

developed under each of the following six generic categories:

(1) The need for increased parent involve-
nent

(2) The need for improved in-staff communi-
cation and influence procedures

(3) The need for better communication
with others in the school system and
the larger community

(4) Concern for the role of the "outsider"--
the sponsor's representative, the USOE,
the general consultant, etc.,

(5) The need for further personal and
professional growth

(6) The need for clarification of the role
of Follow-Through within the total

program of elementary education in
the school
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To 1llustrate in more detall the nature of the data

which document each of these problem areas, 1information

obtalned from the Follow-Through program in Yaklma, Washington,
*
1s briefly descrived below,

The Need for Increased Parent Involvement

t Data relating to parent involvement in the Follow-
Through project in Yakima were classified under three

questions:

(1) To what degree has there been parent
participation and involvement?

(2) Has parent involvement been a positve
and/or beneficial aspect of Follow-
Through?

(3) How could parent involvement be
improved?

The respondents wholeheartedly viewed parent involve-

ment as a key feature of their program, and felt that
greater participation of parents in the program was a goal

toward which they were working,

~In describing the role of parents in the Yakima Follow-

Thrbuzh'piéﬁebt, reébondehfs commented that:

"Follow-Through has been instrumental in
bringing together the home and the school.”

"The project involves parents in the educa-
tlonal process and affords them the oppor-
tunity to become actively involved with
all facets of the child's life,"

*For another example, there may be found in the Appendix
of this report the data for Ft, Worth, Texas, organized for
purposes of feedback around the six problem areas,
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"Parents are more aware of what the child
does in school and therefore, feel they
are more involved in their children’'s
education.”

"Parents feel a part of the school now--
even in higher grades--1it's contaglous.,”

Parents, teachers, and teacher aldes rzpeatedly
mentioned the use of home visits as a means of insuring and
increasing parent participation in the classroom and the
program, The visits by parents and aldes affected the
relationshlp between parents and the teaching staff.
Commenting about thils, one teacher said, "Last year I didn't

have personal contact--this year my parents are my friends,"
| In addition to the contributions which parents were making
to the classroom, further benefits for the child, school,
and community were seen in the fact that many parents had
been prompted to return to school themseives,

The interviewer saw the extent of parent involvement
evidenced in two specific ways. First of all, there was
a very active group of parent volunteers who quite regularly
took part in the classroom. Secondly, the interviewer
mentioned the positive regard which parents held for
teachers and vice versa, The interviewer commented that,
"Parents, teachers, and children seem to be friends engaged
in a mutuel learning experience and not separate elements
occupying opposing role positions,”

The interviewer, who was knowledgeable about another

Follow-Through school with a different model, was also able
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to offer some comparative information about the vs:'ving

posltions of the Parent Advisory Committee in the two schools,

The PAC 1n Yakima appeared much less active as a decision-

making body and this insight by the inte.viewer was supported

by the respondents' data, While “he PAC was Judged to have
a conslderable amount of influence by the respondents, it
was seldom mentioned in the discussions surrounding the
positive influence of parents in the program.

The influence data presented some interesting insight
into the way in which Follow-Through parents, volunteer
parents, and Follow-Through teacher aides are viewed by
members of the project staff. Respondents were asked to
rate the amount of influence they felt each of the three
groups have presently 1in the declsion-making aspect of the
program. A flve-point scale (l-no influence, 2-a little,
3-some, 4-considerable, and 5-a great deal) was used for
documenting thelr responses., In addition, each respondent
was to draw an arrow to the number representing the amount

of influence he felt each group should have in decision-

making policy.

Follow-Through aides wer. seen as having the greatest
amount of influence among the three groups. Respondents
generally felt the teacher aldes exerted a considerable

amount of influence in the program, and that this amount

was elther suitable or should be further increased. Follow-

Through parents and volunteer parents were Judged as

exercising "some" tu a "considerable”amount of influence,
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and in most cases, respondents felt it should be increased.

(See Figure 3 : "Individuals and Groups View the Extent

of Parent Influence.")

In-Staff Communication and Influence

There was much positive feedback concerning communication
and influence relationships among the staff. Communication
among staff members, from administrators to teacher aldes,
appears to be more successful in the Yakima Follow-~-Through
project than in some of the other Follow-Through sites,

The interviewer, as well as many respondents, felt this was

in part due to the fact that the same person is functioning
in the dual role of project director and curriculum coordin-
ator, There i1s a great deal of awareness of Follow-Through
throughout the district and many teachers in the non-Follow-
Through grades have started to experiment with educational

principles embodied in the program, It is also interesting

to note that several teachers have asked to be transferred

into the program at the earliest opportunity. The inter-
viewer noted in his report that while Follow-Trrough has
been the model, "it seemed that teachers and administraﬁors
were not talking in terms of a specific program....but in
terms of the educational principles which are employed in
that program” (1.e., early childhood education, parent-
centered learning, community involvement in education, non-

graded classes, awareness stimull, etc.), and that these
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were "veing tried by other teachers quite independently of

the program."”

The influence data show that the project director,
Follow-Through teachers, Follow-Through principal, and
curricuium director are presently exerting a considerable
amount of influence in the program. Respondents felt the
amount of influence was appropriate or should be increased,
(See Figure 4 ; "Rank Order of Influence a Person or Group
Has,")

The data also indicate that respondents felt that the
influence of the PAC, teacher aides, volunteer parents,

and Follow-Through parents should be increased,

Communication with and Involvement of Others

The fact that communication is a priority in Yakima
1s seen also in the extent of rapport which the Follow-
Through staff has with school and community people not
directly associated with the program, Outside support is
viewed as serving two significant functions: (1) increased
involvement of people in the program and (2) increased
support, financlal and otherwise, for the goals of the
program. An innovative strategy which has met with much
success 1n Yakima 1s the involvement of high school and
college students, many of which were potential drop-outs,
in craft activities and classroom volunteer programs. The
enthusiasm that many of these youngsters have for the

pProgram has lead to their returning to school to finish
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RANK ORDER BY LEVEL OF INFLUENCE
A PERSON OR GROUP HAS

Project Director
F-T Teachers

F-T Principal
Curriculum Director

General Consultant

Sponsor's Represen,
PAC

F-T Teacher Aldes
USOE
Superintendent

State Dept, of Educ,

Volunteer Parents %—-Lm_‘
i

F-T Parents

School Board
Other Techrs, in bldg
PTA

Teachers Assoc.

—— Actual
e Recommended

Figure 4

P —
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thelr own education. The enthusiasm of the teachers was

evidenced in their desire to involve even more high-school
and college students in classroom activities.

However, the respondents expressed need for even more
effort in reaching out to others outside the staff. While
the 1influence data reveal that non-Follow-Through teachers

exert more influence in Yakima than they do in many other

Follow-Through projects, it was felt that the PTA and Teachers'

Assoclation should exert much more influence than they do
presently. (See Figure 5 ; "Influence of Other Teachers,
the PTA, and the Teachers' Association.")

Specific suggestions for improving communication

included the following:

(1) Provide for observation by teachers
outslde the project

(2) Provide open workshops for all teachers

(3) Push for involvement of more fathers
in the program

(4) Increase the publicity about Follow-
Through to the community.

The Role of "Outsiders"

Data concerning the role of outsiders (USOE, general
consultant, sponsor, and State Department of Education)
show that the sponsor's representative, the USOE, and the
general consultant are seen by the respondents as exercising
more than the desired amount of influence, However, they
are Jjudged to have "considerable" to "a great deal” of

influence at present, and a minimal reduction in influence
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is desired, On the other hand, the respondents felt that

the influence of the State Department of Education should
be increased slightly. (See Figure 6 : "Whose Influence
Should be Changed.")

The Need for Personal and Professional Growth

Respondents cited specific needs for growth on the part
of various role groups in the Follow-Through program,

For example, the staff appeared committed to positive
parent-teacher relationships and stressed the need for
"more understanding between the two groups,” "more together-

ness,” and "more support for parents from teachers,"”

Another percelved need was for greater understanding
of the program on the part of all concerned, and a greater
sense of commitment to the principles embodied in the
progran, ‘

Workshops for parents, all teachefs. and aldes were
suggested most often as a means of attaining growth goals,
It was felt that these workshops could be used for develap-
ing and/or improving group dynamics skills for parents and
staff members, for teacher and teacher alde planning, for
media-materials explanation and to further familiarize
members with the on-going nature of the project. A
suggestlon which received priority in the joint recommen-
dation task called for "workshops and clas;es for anyone,
focusing on early child education techniques and implemen-

tation of other experimental-involvement techniques.*
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Figure 6

WHOSE INFLUENCE SHOULD BE INCREASED?
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The Role of Follow-Through in Elementary Education in
the District

To understand how the informants perceived the role of
Follow-Through in Yakima, the following questions were asked:
(1) What are some of the services and
features we think are important in
Follow-Through?
(2) If funds were cut, would Follow-
Through services and other aspects
of the program contlnue?
(3) Would most people involved in Follow-
Through stand by and watch it, and all
i1t encompasses, fade away due to lack
of federal funds?
(4) 1If elements of the Follow-Through pro-
gram are to continue to play an
“important role in the community educa-

tion system of our district, how can
we support the system?

The wide range of responses to the first question
indicated that various services and features of the Follow-
Through program were highlighted by different people. The
low frequencies for any one feature may indicate a lack of
informatlion or clarity on the part of many about what are
the important dimensions of the program, The feature of
the Yakima Follow-Through program most often stated by
respondents was the involvement of parents in their child’'s
education, Other descriptive characteristics mentioned
often included: the medical and nutritional services,
the individual attention given children, and the active

use of parents as a bridge between the home and the school.

.-
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(See Table 3: "Features of Follow-Through We Think Are

Important,”)

The administrator group identified twenty-two different
speclal projects with which the Yakima school district was
involved. When they placed these projects in rank-order in
accord with thelr judgment regarding the importance of the
project to the improvement of education in Yakima, Project
Follow-Through emerged near the top of the 1list, second,

‘ following only the Title I program,

The data réceived from participants, as well as the
impressions of the interviewer, suggest that financial
subsldization 1s crucial if the Program 1s to continue at
1ts present level., While respondents are qulck to emphasize

the fact that the "life-blood" of the program (the involve-

ment of parents and the change in the educational perspec-
tive) would not disappear, financlal reverses would
significantly alter important aspects of the program for
elementary children,

The community, its involvemen* and subsequent support
for the goals of the program, is considered the key to the
continuation and growth of the Program, Suggestlions

repeatedly call for the further implementation of community

involvement,

In line with this goal, the interviewer suggested that

1t would be *zileficial to get more detalled information

about a conservative block of the communlity that is believed




to be opposed to government-sponsored projects, Since there
has been no overt action taken by the group, the interviewer
suggested that information be gathered to assess the degree

of support or opposition which might be expected from this

portion of the community,




TABLE 3 7

FEATURES OF FOLLOW-THROUGH WE
THINK ARE IMPORTANT

Number

of Persons
Feature Who Mentioned it

Groups Served -

Sustain benefits of Head Start
For low income familles and their children

For children who are not at the same level
of maturity and understanding as peers

Pnysical Organization -
Adult-pupll ratio reduced (smaller classes,
teacher aldes, floating teachers, etc.)

More time in the classroom for child,
extended school day, extension of kindergarten

More equlipment and materials available

School serves as coordinator of community
resources for each F-T pupil and his family

Model for what all elementary education
should be

Schoolroom Climate -

More individual attention

Help child develop his academic potential
so he can compete

Glve chlld positive view of self, help him
establish his identity; overcome shyness

Teaching of Spanish

Enrich school program

Master basic reading skills

Overcome language barrier

Provide background information and concepts
Provide emotional help to child

Actlve learning, examining, and seeking;
more field trips

Help child relax
Help child e¢ct along with other e¢hildren

Concern for all factors which affect a
chlld and his learning

50
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Other Services -

Medical, dental and other health services
Nutrition - lunches

Psychological services

Social work services

Parent Involvement -

Parents more involved in their child's
education (e.g. classroom observers,
participants, aides; role in decision-
making

Bridge a gap between home and school

o351
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Comparative Data from Ten Study Sites

A comparison of data from the ten study sites reveals
seven issues consistently emerge as major concerns. Some
schools have dealt more successfully with these issues than
have others, It would appear that efforts for strengthening
the support systems, through training materials and/or

workshops, should concentrate on these significant areas.

The Role of the PAC

Every Follow-Through project must have a Policy Advisory
Committee (PAC) of which at least fifty percent of the mem-
bers must be elected from among low-income parents of
children in Follow-Through classes. . e remaining members
are drawn from agencies, community groups, and individuals
Wwho have a concern for Aisadvantaged children.

In the attempt to keep the PAC an autonomous, decision-
making body, the Follow-Through coordinator and other
professional and nonprofessional project staff are non-
voting members, serving primarily :s consultants. Provisions
are made for funds to be avallable to the PAC to support
i1ts activities.

At a minimum, it i1s expected that the PAC will:

(1) Represent the interests and concerns
of the parents, professional organ-
1zations, and public agencies,

(2) Actively participate in the development
of, and give approval to, the Follow-

Through application before it is
submi tted.




(3) Establish criteria for theselection of
Follow-Through staff personnel (paid
and volunteer) and participate in their
recruitment and selection.

() Continually assess the effectiveness of
the Follow-Through pro ject and make
recommendations to the project coordin-
ator regarding program improvements.

(5) Establish a procedure by which grievances
and complaints of parents and others can
recelve prompt and sympathetic consid-
eration, and participate in working
toward their resolution.

(6) Assist in organizing parent activities.

(7) Communicate with parents, community
agencles, and others to encourage
their active participation in the
Follow-Through project.

(8) Assist in mobilizing community resources.

The strength of the PAC as a decision-making body
varies from school to school. (See Figure 7: "Influence

of the PAC.") 1In one of the schools studied, which was

designated as a parent-implemented model, the PAC was viewed
as a major element in the success of the Follow-Through
program, In Figure 7 , this is School D, a school in which
both the perceptions of current influence and desired
influence of the PAC (called the Parent Board in this
school), are greater than in sny of the other schools
surveyed., Since the program's inception, the District
Administrator has delegated more authority and responsi-
tility to the Parent Board. The Follow-Through director,

in this particular school, was hired by the Parent Board

and mentioned that "I have been given the authorlity to
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make many decisions, but they (the Board) have the right to
make the final decision.” While not directly responsible

for creating curriculum, this Parent Board has been instru-
mental in determining the direction 1t will take (for instance,
the development of a Spanish program). The interviewer

noted that the Follow-Through program i1s “basically run by

the Parent Board." It 1s significant to note also that
respondents generally are enthusiastic about the growth,
development, and increasing power of the Parent Board.

It would appear from the influence data that the PAC
has a substantial amount of influence and, in all but one
school, the influence is seen aa less than the amount
desired. A possible contradiction becomes apparent when the
rest of the accumulated data are reviewed. While parent
involvement in classrooms 18 highly regarded, there is only
general and scanty mention made of the PAC specifically.
Comments made 1n all but one of the schools generally speak
to the 1ssue that "The PAG needs to become a fully-functioning,
influential body." Another frequent comment is that "There
should be more coordination between the School Board, the
Central Office administration, and the PAC,"

Several interviewers mentioned the fact that project
staff members see a discrepancy between the terms "influence®”
and "involvement.” While parent involvement is enthusias-
tically sought, parent influence 1s sometimes hesitantly

considered or completely rejected, A stated, or mope-often
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inplied, feeling 1m many schools seems to be that "nrofes-
sional knowledge should accompany influance."

It 1s evident that a better instrument should be deviged
to measure the effect of the PAC as a vi:-hle facet of the
Follow-Through support system. It 1s difficult in most cases
to substantially document the extent to which the PAC is

actually meeting its goals, and the consequent effect it is

having on other members of the project staff and on the

program itself,

Parent-Teacher Relationships

Inherent in the Follow-Through classroom is the involve-
ment and participation of parents as teacher-aides and
volunteers. In the ten schools studied, this was imost often
consldered the key characteristic of the program and the
most dramatic goal toward which Follow-Through schools Were
working. Posltive comments concerning the effect of parents
in the classroom included the following:

"Because parents are involved in the class-
room, there are few discirlinary problems,
which makes learning and teaching much
easier,”

"A Follow-Through classroom is different
from other classrooms in that parents

are present to assist the teacher and
to use their creative talents.,”

"Parents are working side by side with
the teachers of thelr children and are
buillding a better self-image.”




The working relationship between a teacher and her aide(s)

was viewed, however, as one which in most cases was in need
of evaluation and improvement,
The three major issues are;
(1) the need for greater sensitivity being
shown by teachers toward the parents
in the classroonm

(2) the need for more time for shared

Planning between the teacher and her
alde(s)

(3) the need for more and better training

for teacher-aldes so that they may be
more effective in the classroom,

The parent data were especially concerned with the need
for improvement in the parent-teacher relationship. A
common feeling of parents in several of the schools was that
teachers feel threatened by the parents and somehow teachers
feel "the parents are trying to take over."

Parents and teachers seem confused about their own and
each other’s role in the classroom. In addition, parents
mentioned that they often do not feel "welcome" as observers
or participants in the classroom. Many of these same schools
are calling for increased participation and responsibility
of parents in the prpgram. It would seem obvious that
clarification of roles must precede any meaningful increase
in such participation,

On the other hand, one Follow=Through school expressed
significant progress in this very area. A primary reason

this school gave for the change in attitude between parent
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workers and teachers was the use of home visits, By using

this strategy, 1t was felt that the barrier between home and
school has begun to disappear wWith teachers understanding the
parents, thelr needs and desires, aid pareiats feeling less
allien in the school. Mutual respect, as well as a combined
effort to help the children has resulted from this change in
attitude.
The following charts suggest the amount of influence

which various Follow-Through staffs see the parent-alde and

voiunteer parents having and the amount they should have.

Without exception, the schools feel that the influence of
these two parent groups should be increased, (See Figure 8:
"Influence of Parent-Aides” and Figure 9:"Influence of
Volunteer Parents”,)
The need for time for classroom planning was mentioned
by many respondents--teachers, parents, and volunteers,
The time could well provide an opportunity for the two groups
to exchange ideas, to better understand each other, and to
realize that both parties are seeking the same goal--the
finest educational possibilities for their children,
Without exception, the data from all schools call for

inservice workshops for project staff members, A priority

1listing under Need for Personal and Professional Growtl was
for more adequate training for teacher-aides, Efforts
should be made to meet this recognized need, focusing on

the goals of the program being implemented and the specific
functions which aid:s can fulfill in the nrogram.
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Figure 8

INFLUENCE OF PARENT-AIDES
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Figure 9

INFLUENCE OF VOLUNTEER PARENTS

5.0

School
1,0 2.0 3.0 4.,o
A —
B
c
-
D

=) Recommended




Involvement of Significant Groups in the Sghool Structure

Paramount to the acceptance and continued support of the
Follow-Through program im the involvement of groups closely
allled to the school system and its operation, The data
suggest that three groups--the PTA, Teacher:' Assoclation,
and non-Follow-Through teachers in Follow-Through buildings--
are particularly lacking in knowledge about the program and
consequently lacking in influence concerning policy-making,
The dlscrepancy between the amount of influence these groups
have presently and the amount respondents feel they should
have 13 the most dramatic of any group considered,

Because of their immediacy to the program, non-Follow-
Through teachers were most vocal about their lack of involve-
ment in the program, Many of them were unfamiliar with the
goals of the program and expressed some hostility because
of the plethora of materials which were avallable to Follow-
Through teachers,

A significant exeeption i1s one Follow-Through school
which has concentrated on the improvement of communication
within the bullding and with persons in the community. The
effort has led to the use of many innovative techniques and
Follow-Through teaching concepts by non-Follow-Through
teachers, In addition, the desire of teachers to enter the
program appears to be much greater in this school,

Effort to disseminate information concerning the pro-
gram could well begin with these groups. Interviewed
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respondents presented some suggestions for reaching this goal:

(1) Workshops concerning program methods
and goals should be open to all
teaching personnel,

(2) Newsletters concerning the program
should be sent to community organiza-
tions and should be circulated among
all teachers,

(3) Changes or modifications in the school
program should be preceded by explan-
ation to and/or approval of all teachers.

(4) Follow-Through personnel should be
knowledgeable about the program so they
can answer questions which other persons
in the school may have.

Administrative Support

In every school studied, Follow-Through principals were
Judged as exerclsing less than the desired amount of influence,
The dlscrepancy between the amount of influence the principal
1s seen to have and the amount he should have varies from
school to school. In four of the nine schools, this discrep-
ancy was qulte large, and accompanying data emphasized the
need for greater participation and influence to be shown by
the principal. In addition, two of these four princilpals
were Jjudged by the interviewer as not bveing informed about
the Follow-Through program,

Some comments from respondents concerning the role of
the principals were:

"The =»rincipal needs to take part and show
more of an interest in the program."”

“The principal should be working more closely
with the Fullow-Through staff.”




"We need more understanding and support
from our principal,.”

There are several possible reasons why some principals

have chosen to maintaln a peripheral involvement in the Follow-

Through program. In many of the larger schools, Follow-Through
operates as an autonomous body, with its own staff, consultants,
project director, coordinators, etc. It 1s possible that
principals have chosen not to become involved or felt that
their 1nvolvement was not desired. In a school where several
speclal projects are being implemented, the principal may feel
he does not have the time to significantly contribute to each
progrem’s development,

Respondents, however, feel that the principal’s support
of thelr efforts in an innovative program is necessary for
successs As one respondent mentioned, “"The principal’s
attitude can make or break a program in the school.” It
would be wise to further consider the principal’s role in the
program, the need for increasing his influence and involve-
ment and, if this i1s found to be necessary, possible methods
whereby this can be achieved. One proposal held that Follow-
Through has made a mistake in strategy in requiring that
schools set up a Director of the project who is essentially
competitive with the principal. The recommendation is that
the role of Principal and of Follow-Through Director be
combined into one, In other words, it would be more functional
to have the bullding principal designated as the Follow
Through Director for that school.,
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Although it i1s not repeated and emphasized as much,

respondents also mention the need for greater support from thne
Central Office Staff. It 1s clear that project staff members
feel the need for a team approach which involves closer tiles

among all members in the sntire school hierarchy,

Communication

Success of the Follow-Through program is dependent on
many variables. The quality and degree of communication
within the system and the community 1s a crucial factor
relevant to the successful continuation of the program,

The need for better communication is recognized without
exception by every school studied,

involving a wide variety of people , the interviews
revealed both a lack of concrete information which persons
have about the goals and development of the project, and a
desire to have more information so that they might contribute
more 2ffectively to the program, Repeatedly, participants
in the interviews expressed appreclation for the opportunity
to "ailr their feelings™, raise questions, express concerns,
and clear up the misconceptions which they had. Several
participants expressed comments similar to this one nade by
a mother of a child in a Follow-Through classroom: "The
pProgram meant nothing to me until this meeting."

The Open-Ended Questions, dealing with the choice of
the model and the start-up of the program, revealed vast

information gaps. '".ean asked to describe the Follow-Through
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E program, a school administrator wrote, "I am totally unaware
{ of the procedureg used in the Follow-Through program; there-
i fore, I am unable to answer."” In another school, project
staff members proved to be unaware of a film dealing with the
Follow-Through program in r near-by school; which was being
shown at thelr school board office.

In addition to general information about the progranm,
parents and school personnel not directly involved in the
program’s workings asked for specific information in the

following areas:

(1) How do Follow-Through classes differ
from other classes?

(2) How are pupils chosen to participate
in the program?

(3) Who selected the model being imple-
mented? What criteria were used for
selection?

(4) Who is responsible for decisions
made concerning the program's
implementation?

(5) What are the short and long-range
goals of the program?

Project staff members often have similar queries, In

addition, they ask for:

(1) bvetter coordination of ideas,
materlals, information from the
Central Office

(2) more sharing of techniques and
materials among Follow-Through
teachers

(3) greater commitment and responsibility

belng shown by those involved in
making the program work,
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A varlety of methods are being used to meet tnc proble.
of insurficient communication., In one school, the Home-
School Coordinator 1s seen as a valuable llalson with the
community. In @another school, the Progect Director 1is the
key person in the dissemination or information among staff
members, In all cases, the school personnel feel that they
have just begun to counter the problem but still have a long
way to go before staff members and the community are ade-
quately informed,

Outslde persons and agencles such as the health repre-
sentatives, the Welfare Councill, and various poverty program
members represented in the interviews, expressed a need for
more information about Follow-Through which encompassed more
than thelr particular function and role. Although invclved
in a significant aspect of the project, members of the
Varlous agencles did not think they were belng adequately

utilized as resources.

The data reveal several clear-ocut needs in the area of
inproved communication. Follow-Th.oough staff members need
to become more informed about the goals of the program, the
key features of the model being implemented, the range of
gservices avallable, and the various materials to which they
have access, In addition, they indicate a need to know the
hlerarchy of roles involved in the program, theilr functions,
and their rezponsibilities.

Suggestions for improving communication ranged from
establishing workshups to which there may be invited mnon-
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Follow-Through teaching staff members as well as those more
intimately involved in the project, to continually updating
information via a newsletter, regular staff meetings or some
other specific methods,

As was mentloned earlier, one Follow-Through school has
successfully used the "home visit" by teachers and teacher-
aldes as a method of acqualnting parents with the progran,
The positive nature of the visits has led to the involvement
of parents in the workings of the program.

Whether these methods or other ones are used, the data
show a desire that parents be knowledgeable about the Follow-
Through project, 1ts services, the methods used to select
children, and the ways in which the Follow-Through classroom
difiers from the regular classroom., The role of the PAC
and the part parents can play in the program needs clarifi-

cation,

The Role of Outsilders

The Follow-Through program 1s unique in that it brings
into the school setting a group of outside consultants to
ald in implementing this innovative change program. The
acceptance of these.outsiders i1s dependent on many factors,
including the way they are invited into the school and the
manner in which they view thelr role and in which they, in
turn, are viewed by those they are attempting to help,

The influence data suggest that the general consultant,

USOE, and the sponsor's representative are percelved as
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having "considerable” influence (4.0 on a 5.0 scalc}), and thue

State Department of Educatlon has "some" influence (3.0 - 4,0)

It 1s i1nteresting to note that seven of the nine schools feilt

that the influence of the USOE should be decreased slightly.
On the other hand, six of the nine schools felt that the
general consultant should exercise more influence than he is
seen to exercise presently. (See Figure 10"Influence of the
USOE" and Figure 11i"Influence of the General Consultant",
The discrepancy between actual and desired influence of the
sponsor’s representative was relatively small, It was the
feellng of the respondents and the “"outside” agents that as
the staff's influence increases, the influence of the out-
slde agents should decrease,

In general, respondents equated the role of outsiders
with funding. Most respondents were nelther negative or
positlive; they realize znd accept the fact that the program
and the extra services it affords, depend for the most part
on continued subsidization. Most respondents felt that they
had some voice 1in modifying the program theilr school was
inmplementing,

In one school only was there stated antagonism to the
outsiders. Respondents expressed the view that the program
had been "pushed through” the school system because the
State Department of Educatlon supported it. As a result,
there was little actual commitment demonstrated by school

personnel., The 1nterviewer noted that, "Within the school,
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the goals of the program appear to be to carry out a typical
primary program while giving the appearance of cooperation
with the Sponsor and the Central Office.,”

Other schools provided suggestions whereby the resources
of "outsiders”" could be better utilized., They included the
following:

(1) The general consultant should work with
the PAC to help them realize theilr
function and potential and achieve their

own formal structure,

(2) oOutside agencles should assist the
district's program in the weak areas.

(3) The USOE representative should work more
closely with the project director,

clarifying both the goals of the program
and the budget that 1s avallable,

Another problem mentioned by respondents was the need

for a commitment of funds for a longer period of time., It

was their perception that funds could terminate quickly and
this created some uneasiness among staff members who were
convinced of the program’s worth and desirous of 1its

extension into more grades,

The Need for Continued Funding

If Follow-Through programs are to continue at their
current level, outside funding must continue in the judgment
of all the schools surveyed, Some schools have experienced
recent levy problems; other schools mention that school taxes
are at the constitutional 1limit. Particlpants agree that
wilthout federal funding, there 1s little chance that the
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local community could afford to support the program as it
18 presently operating.
In the majority of schools, those persons (teachers,

teacher-aildes, project director, Home-School Coordinator)
Who where most intimately involved in the program's operation
felt that Follow-Through had had a massive impact in teaching
styles and procedures, Teachers emphasized that they would
never return to the traditional classroom teaching again.
Some comments which were made were:

"The program would be affected and slow

down but the experience of administrators,

teachers, and parents has a built-in

momentum that would keep it going in a

modified way,.,"

“Teacher trust in non-professionals and

in low-income children to produce would

remain unchanged,"

"The program would suffer, but the teachers

and parents are too heartily in favor of

it to allow it to die.”

"Materials might be less but hard work
and interest would not.”

Those Who are not so closely allied to the program's
operation are more pessimistic., They expressed the feeling
that the success of the program 1s clearly dependent on the
influx of federal funds and a curtallment of these funds
would cause "the program to collapse,”

When respondents were asked to make predictions about
the future of Follow-Through, 1t was clearly apparent that
federal mcnies are & prime determinant for continuance a«nd

development of the program,

Q '?4 72




CHAPTER V

FEEDBACK

Purpose
After Project Follow-Through staff members, teachers,

administrators, community leaders, and outside consultants
had been involved in a series of data-gathering sessions
(January - May, 1970) in identifying and diagnosing support
system variables in thelr systems, it was declded to invite
these same people to "data verification and utilization
sessions.” In addition to meeting a professional obligation
to feed back to the school system and to the sponsors some
of the results of the study, 1t appeared that such a session
would also provide an opportunity to verify the accuracy
or representativeness of the data; and, even more important,
to assist the participants to engage in some interpretive
discussion and derivation of implications for action. A
further purpose for at least three of the systems (Greeley,
Ft. Worth and Yakima) was to explore the potentlality of their
involvement in the next phase of the NTL Institute'’s explor-
ation of ways of strengthening the support system (the
1970-71 project).

The schedule of data verification and utilization

sessions 1s reflected in Table 4,




TABLE 4

DATA VERIFICATION AND UTILIZATION SESSIONS

School Ssystem
or Sponsor

Date

Conducted by

Greeley, Colorado

Arizona Center for

Early Childhood Educ.

Yakima, Washington

Ft. Worth, Texas

Jonesboro, Ark.

Support and Devel-
opment Center for

Follow-Through, U.
of Kansas

Educ. Development
Center, Mass.

Fulton School,
Philadelphia

Harrison School
Philadelphia

Junior 5 and Cadwal-
ader School, Trenton

Morton School,
Newark, N. J.

June 10, 1970

Dec. 18, 1970
Feb. 12, 1971
Feb. 17, 1971

Feb. 19, 1971

Feb. 24, 1971

March 12, 1971
March 23, 1971
March 24, 1971
March 19, 1971

April 1, 1971

Drs. Spencer and rox

Dr. Fox
Drs. Spencer and Fox

Miss James and Dr.
Fox

Dr. Fox

Dr. Fox

Dr. Van Egmond
Dr. Van Egmond
Dr. Van Egmond
Dr. Chasnoff

Dr. Chasnoff




Pre-Planiing

As was indicated in Chapter IV, data about support
system variables which were gathered during the group 1lnter-
views were tabulated, coded, and reviewed., Major support
system issues or problems were identified, and speciflic
data were grouped under these problem headings. The six
areas weres .

1. Parent involvement in Follow-Through

2, Communication with others:

3. The role of "outsiders"

4, In-staff communication and 1nfluence

5., Need for personal and professional growth

6. Role of Follow-Through in elementary educa-
tion in our district

A discussion gulde was prepared on each of these six

areas for the feedback session, posing the problem area,
reproducing relevant data, and listing 1llustrative comments
drawn from the interviews. (See Appendix for a set of these
sheets prepared for the Ft, Worth feedback session.)

The next step was to contact the Sponsor of each of
the schools to clear with him the advisabllity of conducting
a feedback session in "his® school. 1In each case the
Sponsor gave full support to going ahesd. While the initlal
conversation was by telephone, it was possible to follow
it up in every case except the Florida Parent Education
quel with an on-site session with the sponsor and members

of his staff.
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Glven this clearance, the local school project airector
was then contacted, his interest and willingness to involve
hig project in a feedback session ascertained, and planning
for the session initlated, Tie project director made arrange-
ments for the session, sending invitstions to all those who
had participated in the original data collection interviews,
Where these persons were no longer avallable, 1t was arranged
for substitutes ococupying similar roles to attend,

Whenever possible, the NTL consultant responsible for
the orlginal data collection and the director of the NTL
study collaborated in the designing and conduct of the
sesslon, One day immedlately preceding the session was
utlilized on-site to review the design with the local project
director and members of his staff, making appropriate
modifications, adapting the design to the speclal needs of

the system, and concluding necessary arrangements,

Deslgn of the Session

In general, a basic design wa= utilized in each of the
schools, Minor changes in the timing, arrangement of prob-
lem clusters, and assignment of leadership responsibilities

occurred, The prototype desigh and schedule was as follows:
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9100 - 9315 Introduction

Welcome. Review of previous data
collection sessions, Review of
purposes of the project, Clarifi-
cation of "support system” concept.

Objectives for thlis session:

1) Feedback to original partici-
S pants in data collection
activities.,

2) Opportunity to verify or add to
the data, Clarification of
meaning,

3) Identify issues or problems
which the data show are im-
portant,

L) Derive implications, Sugges-
tions for next steps. Determine
priorities,

5) Discuss values of continued
affiliation with NTL project.
(In those schools which were
candidates for the 1970-71
Project)

9115- 10100 Work Groups

Participants were divided into
three work groups around the
following topics:

1) Communication with Others

2) Parent Involvement in Follow-
Through

3) The Role of Follow-Through in
Elementary Education in our
District

Each group was advised, first, to
review the data as presented in
the feedback sheets. Then dis-
cussion foeused around three
questions which appeared on a dis-
cussion guide duplicated for each
person.
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1) Ask yourselves: Do tl.c data
presented actually reflect the
way things are? In what respects
1s the situation different rrom
the impression given by the data?

2) Draw some implicetions. What
are the underlying issues?
What are the problems that need
to be worked on?

3) Make recommendations. What can
be done to help? What specific
activities or rctions can be
suggested? Wnat nesxt steps
can be recommended?

Recorder-reporters were furnished
a recorder's form with the above
questions listed. They were
asked to keep notes on the three
topics to share with other par-
ticipants in a general session.
An additional recorder was desig-
nated to place the list of recom-
mendations on newsprint., These
were posted for the general
session to review.

10:00 - 10115 Coffee

10115 - 11400 General Discussion

Reports from each group., Quick
overview of the problem arca and

of the data which had been reviewed
by the work group. Presentation
of list of issues or problems,

and recommendations for dealing
with them.

Discussion of total group for
clarification and to fuither
explore the problem,

11100 - 12:00 Work Groups
Participants were resgrouped to

work on the three remaining
issues:




l) In-staff Communication and
Influence

2) Need for Personal and Profes-
sional Growth

3) The Role of "Outsiders"”

12:00 - 1100 Lunch
1100 - 1345 General Discussion
Reports from each group., Posting

of recommendations. Discussion
for clarification,

15 - 3500 Determining Priorities and Next Steps
Recommendations from all six
groups were numbered consecutively.
Participants were asked to form
pairs, Each palr examined the list
of recommendations and Jjointly
agreed upon & rank ordered 1list
of the top six,

A weilghted score was computed
(6 for 1lst choices, 5 for 2nd
choices, etc,)., The priorities

which resulted were reported to
the group and discussed,

Feedback on the Feedback

Reaction to the opportunity to examlne the data and
discuss their implications was positive, even enthusiastic.
The bringing together of persons from various role groups
to talk about the objectives of the Follow-Through program,
some of the needed improvements, and visions of the future,
was seen as seldom occurring in the normal course of events,

and a very worthwhile procedure,
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The data were almost always seen as accurate and valid.
In fact, some surprise was evidenced that with such a brief
sampling of a few people in the program it proved to be
possiblé to identify so clearly some of the major support
system pfoblems. In several cases 1t was pointed out that
things had changed in the six months or so since the data
were gfiginally collected--that some of the problems had
been corrected oxr ﬁe;e, at least, being worked upon, Our
learning from this ei;erience should be highlighted. If

the collection of data about the support system 1gc primarily
for the purpose of dlagnosis, an effort to take a first
step in the process oﬁ problem solving, than a rapld tura-
arouﬁ@ of the data is important, Feedback should occur
quickly so that the system can capitalize on the insights
about problem priorities by proceeding promptly with efforts
to do something about the problems.,

This use of feedback of data as part of a problem
solving process Seemed to be in place as an expectatlion on
the pait of many of the people in the local projects, but
something‘that seldom occurs, Frustration with the perhaps
appropriate, but delliberate lack of feedback from the out-
side evaluation activities of the Stanford Research
wInstggute, and the oversights of many of the visiting
consé&tants and observers in not sharing their reactlons
and amggestions with the varilous participants in the project,

was'freqﬁently and strongly emphasized. It was polnted out,
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for example, that often the Volt general consultant, the
sponsor's representative, or the State Department of Educa-
tion would share their reactions and observations with the
project director, but would have little or no interaction
with the PAC, the Follow-Through teachers, or other groups
within the program. This lack of interaction produced some
feelings of allienation, some questions about the appropriate-
ness of the influence these “"outside" persons were exerting,
and a desire to have the opportunity to react to and col-
laborate on the recommendations being made by such experts.
Another reaction to the data became clear as some of
the work groups began probing in depth for the meaning of
the findings. The initial data collection does not go far
enough, Some leads were given to the existence of problem
areas, but further definition and diagnosis of these areas
is needed. For example, the summarized responses from all
participants show that they think teachers should have more
influence on'broaect decisions than should teacher aides.
Yet an analyslis of the responses from just the teacher aldes
themselves, shows that they think they should have more
influence than the teacher, Is that the way all the teacher
aldes feel? The sample included only 3 persons in this role.
How do the Follow-Through teachers feel? Perhaps a more
extended data gathering effort, involving all the Follow-
Through teachers in the building and all the teacher aides,

would be an important next step so that a follow-up workshep
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involving teachers and teacher aides could begin tc “ork
with the problem as it actually exists.

A second exémple was the obvious lack of clarity many
of the respondents had regarding role tities and role defin-
itions. The influence data regariling the importance of the
general consultant in decision-making in one project, for
example, showed that most people thought he was highly
influential, and should remain at about that level, Yet dis-
cussion within the group showed that no one (the group
consisted of two Follow-Through teachers, a PAC representative,
a non-Follow-Through principal, and two parents) knew who
the general concultant was, or, in fact, whether or not the
proJect actually had one! Thus, some doubt was cast on the
valldity of the data. Sometimes the titles used in the
survey instrument did not correspond exactly to those actually
used in the district. Some important roles were left out in
some cases. These dysfunctlons are seen not so much as reason
for throwing ocut the initial data-gathering procedure
(although it might bve modified frem the experilence), but as

leads to further, more focused data-gathering activity.

Priorlty Recommendations Resulting from the Feedback Sessions : |

The group of people assembled for the feedback sessions
were not seen as a decision-making group. Therefore, they
could not appropriately take action regarding the next steps
the project should take regarding any of the problem areas

reported in the deta. However, it was fe’+ that it would
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be important for the group to record the range of suggestions
and action recommencdations that evolved from the day's work,
and to make'some ad hoc judgments about thelr relative value
or priority. These priorities could then be studied more
carefully by the appropriate decision-making groups--the

PAC, the project staff, the school administration--as a starta
up for problem-solving activity.

Therefore, as each of the work groups reported to the
rest of the participants their suggestions and recommendations,
these were posted on newsprint. At the end of the day, pailrs
of participants formed teams to examine all the recommenda-
tlons, and develop a priority listing of the first six.

The rank ordered lists from each team were consolidated by
asslgning welghted scores to each item (six points for a
lst, five points for a 2nd, etc.) and adding the scores.
The full 1ist of recommendations was then re-ordered in
accordance with their welghted scores.

Some confusions undoubtedly occurred when individual
recommendations were overlapping, or very similar. It was
difficult, at times, to decilde between highly specific
recommendations, and broad, general ones. Within a couple
of the feedback sessions the staff found time to do a rough
re-casting and consolidation of the recommendations to
eliminate some of the overlap and duplication: This seemed
to help. However, primary emphasis was placed on immediate
involvement of the participants in developing a kind of
"off the top"” reaction to the prioritlies problem, rather

% a5




than to take the time to do a detalled re-working e:! proces-

sing of the ideas, This could profitably constltutela next
step.

The priority lists of recommendatio:n. varied considerably
from school to school, An example of one such list can be

viewed in the Appendix as part of the Report of the Data

Verification and Utllization Session for the Ft., Worth

Follow-Through program,

Following the development of this priority recommendation
llsty participants in the session had opportunity to discuss
thelr general reactions, or to highlight one or more of the
action priorities., This often proved to be the most excliting
discussion of the day. An example of this in the Yakima,
Jashlington session was the realization by the participants
that one of their highest priority probvlems was creating in
the communlty an understanding of compensatory education--
Why such a concept 1s important, why the "have's" should
support through tax funds a program for the "have not's",
and how the total community might be benefited as a result.
The feeling was expressed that in a small community such as
Yakima, the tendency 1s for two sub-groups to develop with-
in the community. Perhaps in the larger metropolitan areas,
the concept of compensatory education has been more force-
fully confronted, and 1s more widely accepted, At least,
the participants 1n the feedback session were convinced that

there were a number of promising things that could be done
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to begin to bring about better understanding and mutual

suppor{. within the Community of Yakima between the two parts
of town, and that the Follow-Through project might be able

to facilitate this effort.
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CHAPTER VI

THE RESOURCE MANUAL

The primary objective of this pilot stvwdy was not to
gather definitive data about the support systems 6f Follow-

Through schools. It was to explore the nature of support

system variables in a sample of schools, create a procedure
for diagnosing some of the problems with regard to the manner
in which these variables were being managed, and identify or
create a set of possible tralning activities and designs
which might help the system strengthen its support systemn.
This report so far has described the processes and
procedures used in identifying some support system problems
which seem to be characteristic of many of the Follow.Through
projects, It riow remains to explore how the expertiss of
the National Training Laboratories--Institute for Applied
Behavioral Science may be brought to bear in some effective
way 1in helpling Follow-Through schools confront these prob-

lems and do something constructive about them.

Toward this end, attention was directed toward the
development of a resource manual for NTL consultants who
might be called upon to work with Follow-Through schools,
The manual would include materials for the use of such a
consultant as he might embark on a relationship with a local
Follow-Through project in helping it strengthen its support

systemnm,
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A first step in the development of the resour: : manual
Wes taken at the July, 1970, meeting or the Technical Advicory
Commlttee, augmented by the NTL consultants who had served as
interviewers in the partlclpating schoois, and some NTL
central staff members. To this work session was brought a
sumnary of the data about the support systenm problems.
organized under the six problem areas, and also reported
system by system,

After becoming familiar with the findings, the group
agreed that change efforts would most likely be dlrgcted
toward one or more aspects of the problem-soiiiﬁg sequence;

1, Motivation

2, Diagnosis and problem identification
3. Planning for problem-solving

b, Taklﬂg action

5. Evaluation

The group proceeded, therefore, to brainstorm a variety
of training activities, exercises, and approaches that might
be appropriate for a Follow-Througn school to use, Some
l1deas were retrieved from the repertoire of such procedures
frequently used by organizational consultants with other
groups 1ln business, public health, government, or other
settings. Some of these seemed to be directly applicable;
others could be modified to relate more specifically to
Follow-Through problems. In some cases, the group crees*s
new actlvities and exercises which seemed to be more directly

relevant to the kinds of problems being confronted,
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The compendium of exercises and activities which
resulted can be examined in the Appendix--Chapter III of the

Resource Manual: Strengthening Support Systems in Follow-

Through Schools,

Thls set of ideas 1s seen as a resource--to be drawn
upon, modified, adapted, and re-arranged by a consultant
workling with a specific Follow~-Through situation, It 1s
not exhaustive; it 1s hoped that through use there will be
continuous modification of the materials, and addition of
others that are evolved,

Other kinds of materials, gleaned from the project's
experlience, were also gathered for inclusion in the Resource
Manual. 1In fact, four sections were developed: Chapter I
pulls together some of the conceptualization about what the
support system is and what kinds of problems with regard
to the support system were discovered in the sample of
Follow-Through schools, It 1s expected that this section
wlll be useful to the prospective consultant by providing
him with a brief orlentation to Follow-Through and to the
particular kinds of problems he might expect to find,

There 1s provided an abbreviated packet of data which could
be used by the consultant in the initial contacts with a
school system in helping them gain some vision of the
problems beinrg faced by other Follow-Through projects, with
a question veing pcsed, "Is it possible that we may be

having similar probizms?®




A second chapter recounts the experience of “ne project
Wwith developing and using the group interviews as a data-
gathering device, and considering how such a technique might
be used by a consultant in his efforts to diagnose the
sltuation in a client school., Other posslble diagnostic
procedures are also suggested, An interview schedule for
gathering relevant information from the sponsor 1s also
included,

| Chapter III, as was indicated earlier, describes the

various actlvitlies and exercises that might form pleces of
a training event designed to address one or more of the
problems,

The final section deals with the problem of designing
a session or tralning event, It provides suggestions for
putting the pleces together into a sequence of activities
directed toward a particular training goal, -

The entire manual 1s put together in loose leaf form
so that pages can be substituted as changes are made
through experience, and additional -sctions can be added.
Chapter IV, for example, can be expanded to include a
variety of examples of training designs which have actually
been used successfully by consultants workling with various
Follow-Through schools., Chapter II can plck up on addi-
tional 1deas for diagnosing organizational development
problems wit-la the system as these ideas are developed

in the field. 1In other words, the Manual can become g
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means for retrieving and sharing the helpful experiences of
those who are working to improve the support systems through-
out the Follow-Through network.

As this report goes to press, it can be reported that
the Manual was used in the orientation session for NTL
consultants working with the 1970-71 NTL-Follow-Through
project, Documentation and feedback procedures are in
Place so that this first draft of the Manual can continue

to expand and improve,




CHAPTER VII
SUMMARY

During the academic year 1969-1970, Proiecct Follow-
Through of the U. S. Office of Education funded a pilot
project through a grant to the NTL Institute for Applied
Behavioral Science, to identify problems experienced by
Follow-Through schools in developing the support system needed
for project effectiveness, continulty, and diffusion to other
parts of the school system, and to consider what kinds of
tralning activities might be devised to assist local Follow-
Through projects in strengthening their support systems,

A sample of ten schools was ldentified, including two
schools from four different sponsors, and two schools
' deslgnated as parent-implemented., Through a series of group
interviews covering a two day period on each of these sites,
data were gathered which seemed to give a useful picture of
many of the support system factors and problems characteristic
of the several projects. Thesge data were used as a basis
for a "data verification and utllization session” in each
of the local Follow-Through projects which participated in
the study, a session which concluded with the ldentification
of several priority recommendations for next steps in
improving the support system in that project. The data

were also examined by a group of behavioral scientists from




NTL for the purpose of galining thelr suggestions reg:-ding

appropriate tralning exercises and activities that might be

useful in addressing these problems,

Through this experience with the pilot study it wes

found that:

(1) Follow-Through schools are, in fact, experiencing

problems with bulilding support systems which can assure

effective operation, continued project support, and diffusion

of the program to other parts of the school system.,

(2) Most of the support system problems which were

ldentifled seemed to cluster around the following six areas:

(a) Parent involvement

(b) gommunication with others

(c)
(d)
(e)

(f)

The role of "outsiders"
In-staff communication and influence

Need for personal and professionﬁl

growth 4
The role of Follow-Through in the
elementary education program of ‘the
district '

(3) Concerns about relationships within tﬁe support

system are so great in some situations that the sponsors

and/or local project leaders are reluctant to risk collsb-

oration with any "outsider” in the effort to diagnose and

plan for improvement; in other situations such collaboration

1s eagerly sought.
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(4) The experience local Follow-Through projects have
had with previous outside interventions causes them to seek
assurance that any new intervention will

(a) be directed toward goals that support
thelr own prioritles;

(b) provide feedback to the local project,
and

(¢) not be a means for gathering negative
evaluative data that might be used to

reduce federal financial support for
the project,

(5) An image held by a few people of the NTL Institute
as an agency primarily concerned with sensitivity training
serves as a serious block to entry into some situations.

Our experience was that once personal rapport was established
wlth the NTL consultant these concerns faded.

(6) The NTL network proved to have within its
membership, in geographical prcximity to local Follow-Through
projects, organizational change speclalists who, with minimal
orientation, could expertly serve as the responsible agents
for a program dealing with support systém variables 1ln
Follow~-Through schools,

Further development work needs to be done, Expérience
needs to be galned in working with local Foilow-Through
projects in designing and carrying out tralning activities
that will help the various role groups within the system
confront and work on some of the speciflc support system
problems which exist in that system. Procedures need to be

devisei for responding to the concerns of the various
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sub-parts of the system, such as the Pollicy Advisor;, Zommittee,
the scnool administration, the teacher aides, the sponsor,

in such a way that NTL 1s not seen as supporting one against
the other. Further experience is needed in discovering how
best to utilize the NTL Instituie nctwork of behavioral
sclentists as consultants in relation to Follow-Through organ-
3zatlonal development problems. What kinds of resources and
support do the NTL consultants need to be effective? What
xind of centralized, coordinating structure is needed to
malntain and extend to Follow-Through schools a continuing
resource of orgunizational development expertise? What kinds
of written materials might be developed for direct use by
Follow-Through project directors, Policy Advisory Committees,
or local ln-service educatlon specialists that would help
them deal more effectively with some of the declsion-making,

communication, or other relationship problems which are of

concern to them? Can the NTL Institute be helpful in
developing in some of the local project leadership personnel
the skllls they will need to take further initiative in
working on support system problems? _

It 3s perhaps in identifying these leads to further
development work that this pllot project has made 1ts most
significant contribution.
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STRENGTHENING SUPPORT SYSTEMS IN
FOLLOW-THROUGH SCHOOLS

A Resource Manual

NTL Institute for Applied Behavioral Science
1201 16th Street, Washington D. C.




INTRODUCTION

Thls manual 1s designed to gather together a variety
of resources to help strengthen the support systems within
Follow-Through schools. The manual 1s loose-leaf so that
new exerclses and materials can be added as they are
developed or discovered, and the ones currently included

can be modified or removed on the basis of experience.

These inltlal materials were developed through the
experiences galned in the first year of a pilot project
conducted by the NTL Institute for Applied Behavioral

Sclence under a grant from the U, S, Office of Education

during the 1969-1970 school year.
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CHAPTER I
THE SUPPORT SYSTEM

Some thirty program models have been developed under
Project Follow-Through for helping children in kindergarten
or the early elementary school who were previously enrolled
in Head Start or similar programs to continue developing to
their full potential, In the development and implementation
of these programs, emphasis has been placed on securing
extensive involvement of low-income parents, other agenciles
ccncerned with the programs for low-income groups, and the
teachers and school staffs in which these model programs
are functioning, If these programs are to develop self-
renewing continulty and to be productively absorbed into
school and community systems, there must be appropriate
involvement and participation of several parts of the school

community,

What 1s the Support System?

Figure 1 (see page 2) suggests some of these inter-
relatinzg role groups which may be involved in the support
system for any particular Follow-Through project,

While a varliety of elements of the potential support
system can be ldentified, it 1s probably more accurate to
assume that these elements fit together into a number of

support systems--depending upon who or what part of the
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prcgran 18 in focus., For example, the view which a Follow-
Through teacher may have of her support system might in-
clude as primary elements the Follow-Through Project Director,
other Follow-Through teachers in the same building, the .
Sponsor’s representative, and her building principal. The
kinds of support she is looking for may include in-service
training in elements of the Sponsor’'s model, psychological
support from her administrator, help in obtaining necessary
instructional materials from the Project Director, and

some kind of recognition from her teacher colleagues for
being involved in a professionally worthwhile program,

The superintendent, on the other hand, may view the support
system quite differently. He may be thinking of financial
support of the Follow-Through contract by the Office of

Education, continuing the approval and financial support

given by the local Board of Education, minimizing complaints
from parents, and gaining the recognition of his professional
colleagues around the country for being involved in a nation-
wide innovative program,

The support‘system has direct implications for:

(1) Current effectiveness of the project

(2) Continuation of the project

(3) Possible impact of the program on other

parts of the school system (diffusion
of ideas and techniques)




Description of the 1969-70 Study of Project Follow-Through
Support Systems

Working in ten schools, eight of which were involved
in implementing four different models of Follow-Thraugh
programs and two of which were parent implemented programs
working without sponsors, a pilot study was conducted under
the ausplces of the NTL Institute during the school year
1969-70, The purpose of the study was to look at how the
various Follow-Through models have, in their initial designs,
given attention to the development of such support systems,
to examine the ways in which these plans have actually
been implemented in a sample of field sites, and to explore
the kind of impact the experimental program has had upon the
rest of the institution. Given these data, it was projected
that some types of trailning activities could be designed to
help the system improve its support systems,

With the help of a Technical Advisory Committee and
consent of the sponsors, ten gites were selected in the
Fall of 1969. Interviewers from the NTL network were re-
cruited to conduct the data-gatherins activities in each
slte. This information is listed in Table 1 (pags 5).

In an effort to conceptualize the kinds of data that
would be relevant to understanding the support systems in
a particular school, the paradigm in Figure 2 (page 6)
was developed., While it was agreed that it would not be
likely that duta would be gathered in each of the cells c¢*
the cube, the model did serve as a framework which gulded

m
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the development of interview and data-gathering activities,
and as a gulde to the classification of the information which
was obtained. Thus, i1t was projected that it would be
important to gather data about “goals™ of the Follow-Through
project as seen through the eyes of various role groups.

It would also be relevant to discover how these perceptions
of goals had changed over time, including predictions about
the future,

Drawing upon this framework, a set of data-gathering
activities was devised, It was proposed that the most
efficlent procedure would be to conduct a series of group
interviews of about two hours, each, Groups would consist
of a cross-section of persons operating at different levels
within the role group. Thus the teachers' role group might
be composed as follows:

2 Follow-Through teachers

1l Representative of the local teachers’
organization

1 Non-Follew-Through primary teacher
from the same building

2 Primary teachers from other bulldings
in the school system (who need not know
about Follow-Through)

1 Upper grade teacher

1 Ancillary staff member from the
Follow-Through building

The NTL consultant working with the Project Director made
declisions about just who would be invited to sach group,
using such lists as that above as suggestive,
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The data-gathering activities suggested for each of
The groups included a set of structured exercises and
activities which produced reactions, first, from sach par.
tlcipant individually and then from the group through group
discussion and interaction. (For detalls see the data-
gathering package described in Chapter II and included in
Appendix B,)

Each NTL interviewer and his associate were asked to
keep records of the group process during the sessions, as
Well as the content of the discussions, Following the
entire set of interviews, the interviewer wrote up his own
summary of factors and forces affecting the support system
within that school.

Much of the data was qualitative rather than quanti-

tative, Statements about the various support system factors

were excerpted from participants' interview forms, one
statement per card, Similar cards were made up from the
interviewers' reports, and from data from other sources,
These cards were then sorted into clusters around similar
problems. From this procedure, the following problem areas
evolved:

l, The need for increased parent involvement

2, The need for improved in-staff communication
and influence procedures

3. The need for better communication with others
in the school systems and the larger community

4. The need for further personal and professional
growth
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5. Concern for the role of the "outsider"--the
Sponsor’s representative, the USOE, the
general consultant, etc.

6. The need for clarificaticn of the role of
Follow-Through within the total program of
elementary education in the school

In the following pages, a brief summairy of the kinds

of concerns that were identified under each of these

problem areas is presented, For the purposes of feedback

to the local school systems, the findings for each of these
problem areas were summarized, and several charts were
prepared for use on the overhead projesctor. An example of
these summaries may be found in the Appendix where the data
gathered about the Ft, Worth, Texas, project are presented
in the form of discussion guides used in connection with the

feedback session held in Ft., Worth, (Appendix E)

Problems Being Faced by Follow-Through Schools with Respect
to thelr Suppert Systems

Parent Involvement, One of the chief characteristics

of the various models being implemented in Follow-Through
schools is parent participation., The range of influence
varies from "some" to "a great deal®, with most schools
calling for more parent involvement. Several schools,
however, sense confusion about the terms "influence” and
"involvement”, and while supporting the latter, they are
somewhat hesitant about increasing the former.
There are several problem areas regarding parent

involvement, Many schools mention the need for:
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More and better information about Follow-
Through to parents.

Better tralnlng for parents directly involved
in the program.

Better approaches to attract and involve
fathers in the progran.

Greater sensitivity shown by staff members
for parents directly or not directly involved
in the program,

Clarification of the role of parents in the
classroom (as teacher aides, volunteers, or
visitors).

Examination of the role of the PAC with

particular emphasis on 1ts decision-making
authority.

In-Staff Communication and Influence. Without excep-

tion, the schools feel that the Follow-Through staff should
have a "considerable" to "a great deal” of influence.

Communication among staff members is an often-mentioned
concern. Many staff members voice a need for role clarifi-
catlon, their own as well as other staff members. There is
often confusion about various staff members' functions in,
end extent of commitment to, the program,

Administrative commitment to the program also seems
"shadowy" in many schools., Many staffs express a desire
for the principal to exert more influence than he is
presently exerting.

With only one exception, Follow-Through schools feel
the influence of the PAC should be increased, Many re-

spondents mencion the need for "a better organized and m~re




active PAC" with better communication and cooperation
between the PAC and the rest of the staff.

Communlication with Others., Every school involved in

the study indicated a need to communicate the purposes and
goals of Follow-Through to other teachers, schools, agencies,
and the community 1n general, Increased communication with
"others" 1ls seen as serving a two-fold purpose:
1, More teachers, parents, and comnmunity leaders
will become supportive of, and involved in,
the progran,

2, Community support will insure the continuation
and development of the program in the district.

A first priority seems to be a clearer understanding
of the program by all people presently involved in 1it,
Secondly, the values and goals of Follow-Through should be
dlisseminated to the community--"publicity” in the form of
written materlial, the use of the mass media, and home visits
by teachers and aldes are most often suggested as means to
the desired end, .

Within the school system 1tself, there is an over-
Whelning need to acquaint and involve other teachers in the
school with the Follow-Through program, In schools where
communication has been a first priority, many non-Follow-
Through teachers are utilizing the philosophy and methods
of the program,

It appears that the PTA and the teachers' organization
have not been involved at all in most schools; yet these

groups are seen as potentlially very influential.
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The Role of the Outsider. Follow-Through schools

generally express a reliance on federal funiing for the
continuation of the program. "Dependence" on outsiders,
such as the sponsor and the office of edveration, resulted
in hostility in only one school distriect studied, Many
schools mention that Follow-Through has effected a change
in education that would not be dropped even if outside
consultation, extra materials, nutritional programs, and
other special services were discontinued,

The U.S.0.E., State Department of Education, general
consultant, and sponsor generally were seen as exerclsing
a "conslderable” to "a great deal” of influence. Most
schools feel that the amount of influence should stay as
it 1s or decrease slightly,

Personal and Professional Growth, There are specific

growth goals which most Follow-Through respondents mention:

1. Improved internal and external communication

2. Improved training for classroom personnel
(teachers, parent aldes, parent educators)

3. Improved staff-parent-community relationships

Better understanding by all staff members of
the model being implemented

5. Attitude changes which reflect involvement
and commitment to the program

In addition to home visits by staff members and pub-
1licity about the program to the community, in-service
workshops are mentioned as a means for attalining growth

goals, Individual role, as well as cross-role, training




sessions in the program, procedures, and goals of Follow-
Through seem needed and desired, Clarification of role
functions and relationships among various role groups should

also be dealt with in the trailning sessions.

The Role of Follow-Through in Elementary Education,

Most of the Follow-Through schools would like to see the
Follow-Through program continue and expand in their area.
This 1s often linked, however, to the continued avallability
of outside financing., One of the issues becomes, therefore,
the making of important and essential contributions to the
education of children which need to be continued even if
federal funding is reduced,

School systems see community involvement as crucial
for the continued support of Follow-Through in their district.
Respondents seem convinced that community awareness of the
values and goals of Follow-Through would enhance the
poss;billty of local financial support,

When asked what 1s needed in order to improve the
Follow-Through support system in their district, the
following are most often mentioned: ‘

l. Better communication and information
(within the staff and to others)

2, More parent and community involvement
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CHAPTER II
DIAGNOSIS: WHERE DO THE PROBLEMS LIE?

What 1s Diagnosis and Why is it Important?

It 1s clear from the pilot study reported 1in the first
chapter that Follow-Through schools vary a great deal in
the attention they have given to cultivating their support
systems., The data show that at least in the sample included
in that study, a number of problem areas can be identified.

It 13 not clear, however, that each of these problems
W1lll be found in every Follow-Through échool. nor is 1t
likely that the specific nature of the problems that do

exlst will be the same from school to school. For these

reasons 1t 1s wise for each school to engage in a process
of diagnosis--of data-gathering--to discover what problems
exist for us, and what the nature of these problems is,

Even more important, motivation to work on solutions
to probvlems is 1likely to increase greatly if it is evident
to those who are involved with a local Follow-Through
project that the problems are, in fact, ours and are not
theoretical problems that an outside consultant or adminis-
trator has suggested.

In the pilot study, local school staff and members of
the community who were involved in the interview and data-

gathering activities commented over and over again that they
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Were pleased to have an opportunity to talk with their

colleagues about the program, to raise questions, and to
identify problem areas, Somehow the channels for communica-
ting and for giving feedback within the program are not as
open as they should be. A focused diagnostic effort may
open up these channels and give the participants an oppor-
tunlty to think together about some of the problems that

have not been getting the attention they should,

Planning for Diagnosis

While informal group discussions may provide opportunity
for the ldentification of support system problems, it is
likely that a more carefully planned approach, using a
varietonf data-gathering techniques, will produce much more
useful information,

In this effort, the role of the outside consultant may
be of speclal significance, The outside consultant can
provide a new perspective; can, because of his broad
experience as a change agent with a varlety of organizations
and systems, provide an exzpertise regarding the range of
possible varlables to examine, instrumentation that might
be valuable, and alternative entry strategles; and can
gserve as a catalyst in helping the system begin to look at
itself, -

A first step in diagnosis may be to ldentify some of
the inquiry yuestions about the support system that the

particlpants in the program feel are important. These may

15
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come from their own reflection on the program, or may be
stimulated by a review of some of the kinds of problems

the pllot study showed to be significant in other schools.
The gathering of an initlial set of data about these questions
may, of course, lead to the ralsing of other, more sophisti-
cated questions,

Included in the Appendix i1s a small packet of data
drawn from the school systems which were in the pilot pro-
Ject, This packet may be used with a group of interested
persons from a local Follow-Through project to illustrate
what kinds of problems might prove to be important., (See

Appendix A Illustrative Dlagnostic Data.)

A range of dlagnostic techniques or tools may then be
employed. Interview, survey, observation, role play, or
many other techniques may be employed. The diagnostic
group interview technique which was used in the pilot study

1s one effective way of gathering an initial set of data.

Diagnostic Group Interview

Through consultation with the local Project Director
and other informants, the NTL consultant identified five
clusters of people, representing a wide range of relation-
ships to the Follow-Through project. These groups were:

1. Parents

2, Teachers

3. Administrators

L, Advisor-Consultant-Community Leaders

5. A Vertical group (superintendent through teacher)

o . 16 ‘ 2
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Within each group were included 6 to 8 people repre-
senting those highly involved with Follow-Through to those
knowing very little about the program.

Each interview session lasted gcbout two hours, Groups
were scheduled, one each, for morning, afternoon, and
evening, over a two-day period. The NTL consultant re-
crulted and had the assistance of an associlate interviewer,
drawn from the local community.

Each sesslon included a serles of tasks, usually
requiring an initial private response on paper by each
member of the groups then an opportunity to share through
group discussion or a group task thelr various ideas.

These tasks wWere approximately as follows:

-An exerclse in which each person indicated his
view of the goals of the Follow-Through project.

-An 1instrument dealing with perception of the
amount of 1lnfluence varilous persons or role-
groups are seen to have, or should have, on
decisions about the project,

-Open-ended discussion and questions around the
initlation of the project,

-A "fantaay"” in which participants describe
thelr view of what the program should be
like a year hence, and what would be needed
to move in that direction,
-A jolnt recommendation task,
The administrator group was given the additional task
of identifying the range of projects going on in their
school system and assigning priority to them; and of devel-

oping a force-field around the improvement of Project

Follow-Through,
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Forms used in the diagnostic group interviews are
included in Aprendix B. In addition to forms used by the
participants there may be found recording forms for the
interviewers to note their observations about pre and post-
session interaction, the content of the various discussion
periods, and observations about the group process,
(Additional copies of the forms labeled "Group Discussion
Recording Form"”, and "Group Process Recording Form" were
supplied so that there was one of each for each of the
toplcs discussed,)

Participants were given pocket folders with the forms
they were to complete inserted in one side, Ag they
finished each discussion toplc, these forms or notes for
that activity were transferred to the other pocket.

At the end of the group session, each participant
pasted his name tag on the outside of the folder and handed
in the entire folder to the NTL consultant, The NTL con-
sultant and his associate spent a few minutes after each
session comparing notes and completing their records of
the interview., In some cases it was found helpful to have
taken a tape recording of the session, against which to
check the recorder's notes, and from which verbatim state-

ments coulid be taken to illustrate certain problems,
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Diagnostic Interview with the Sponsor

As a part of the data-gathering about the project, an
interview with the sponsor may be helpful, This can take
Place on the sponsor's home base and may involve many of his
staff, whether or not they are directly connected with the
project site under direct consideration., Or it may be that
the sponsor's representative assigned to the local project
may be the best informant,

We have summarized for you the interview schedule
utilized in the pilot project for sponsor interviews as
an additional resource for your use, (See Appendlx C;
"Diagnostic Interview Schedule for Interview with the
Sponsor",)




CHAPTER III

RESOURCES FOR CONSTRUCTIVE ACTION -
LABORATORY EXERCISES AND TRAINING ACTIVITIES

Following dlagnostic activities in which some priority
problems are identified, it is assumed that there will need
to be planned a series of workshops or activities designed
to work out solutions to the problems or to change the
behavior of the participants in the direction of the goals,

In this chapter there have been gathered together a
collection of exercises and tralning activities which might
form a part of such workshops or laboratory sessions. While
every Projlect Director, in-service educator, or organiza-
tional development consultant undoubtedly has knowledge of
a variety of such exerclises and, in fact, has had experience
in designing workshop sessions, it may still be helpful to
have a pool of such exerclises and activities upon which
to draw,

After the data had been gathered from the ten school
systems in the 1969-70 pilot study and the six problem areas
reported in Chapter I had been identified, a number of con-
sultants from the NTL Institute joined with the Technical
Advisory Committee for the project and the project staff
in retrieving from avallable sources and bralnstorming

from their own ldeas a variety of possible activities which
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NEEDS FOR PERSONAL AND PROFESSIONAL GROWTH

Increase positive parent-teacher relationships

“Some teachers believe parents are trying to take over,
but we are not."

"Parents need more support from the teachers in the
program, "

“More understanding between teachers and parents is
needed. "

Increase understanding and support from the principal

“The principal needs to take part and show more of an
interest in the progranm,"

"We need more understanding from our principal,"”
“"The principal should be working with Follow-Through, "

Increase in teacher understanding of the program

"We need better teachers who are familiar with the
techniques needed to implement the Sponsor's approach, "

NT

eachers need a better understanding of the program
and its goals.”

"There 1s a real need for better trained teachers of
reading.”

Improve the teacher-teacher aide relatlionships

"Teachers and teacher aides need to work out role
descriptions and role expectations," '

"More attentlion should be given to group dynamics
skills."

“"Teacher aides need to feel they are doing something
important; teachers need to be more skillful in
using teacher aides wisely,"

3,
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might be helpful in relation to the problems. These are
described in the Appendix., (See Appendix D: "Laboratory
Exercises and Tralning Activities".) At first it was
thought to organize them for easy access under the variovs
problem areas. It was soon discovered, however, that many
exercises could be used in relation to several problems,

A better scheme proved to be to relate the exercises to
varlous stages of the problem-solving process, The
materials, therefore, are organized according to the
following scheme:

Section A:; Activities related to developing
motivation

Section B: Diagnostic activities; procedures
for problem identification

Section C: Planning for problem-solving;
developing action plans

Section D: Working on the problem; taking
action

Section E: Evaluation

Many of the exercises have been developed or adapted
especially for Follow-Through situations; others have more
general applicability. It is hoped that as this manual is
used and further experience gained in the designing of
laboratory sessions directed toward the solution of support
system problems in Follow-Through schools, there will emerge

edditional resources of this type which may be added to

the manual,
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Overview of Group Interview
Materials Included in This Exhibit

For four of the interview sessions a similar schedule

of activities and set of forms was used, These groups

were the

1.
2,

3.
b,

Parents

Teachers
Advlsory-Consultant-Community Leaders
Vertical Group

The suggested composlition of these groups, the schedule

of activities, and the appropriate forms used with the
partlcipants follow this page.

Next,

assoclate interviewer in recording their own observations

about the content and process of the group interaction

are included,

Finally, the schedule and forms used with the admin-

lstrator group are presented.

the forms used by the interviewer and the




CHAPTER IV
DESIGNING A SESSION

General Considerations

The detalled plan for conducting a workshop or lab-
oratory session is often referred to as the "design for the
session", Elements of the design usually include:

1. A statement of purpose or purposes. This
may include a statement of hoped for outcomes,

2, A l1listing of the sequence of activities in
which the participants will engage, including
sufficlient detail so that i1t is clear how
the group will proceed through the activity,
what kinds of responsibilities need to be
assumed by whom, and what kinds of resources
and materials are needed,

3. A tentative time schedule for plans for a
post-meeting reaction or feedback from

the participants regarding their reactions
to the session.

While initial designing may be done by a consultant
or by the Project Director, it has usually proven wise to
involve some of the participants in the initial planning.
They can certainly be helpful in clarifying the purposes
for the session and they have useful reactions to the means

proposed for implementing the plan for achieving such

objectives,

The design is usually shared with the participants as
a part of the Introduction to the session., This is fre-
quently done by placing the tentative schedule on newsprint
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so that it can be referred to occaslionally as the work-

shop proceeds,

Sample Design

In Appendix E is included a brief report on one such
laboratory session. Following the gathering of data in
the pilot project, a feedback session was held with each of
the school systems involving all those people who had a
part in supplying the original data. A "Report on the
Data Verification and Utilization Session for Project
Follow-Through, Ft, Worth, Texas" is presented as repre-
sentative of these sessions, Included are descriptions of
the pre-planning steps taken, the design for the session,
and a brief summary of some of the results, It is possible
that a simlilar session might be appropriate in any system
which undertakes some general diagnostic activity, as a
first step in identifying priority problems on which to take
further action,

Thls data verification and utilization session was a
one-day affair, Other activities will undoubtedly range
from brief one to two-hour periods through two-week work-
shops in which an extensive series of activities on a
variety of problems may be planned,

Ag this manual 1s further developed, it is hoped that
consultants or project staff members who create designs

of various types for workshop activities directed toward

improving aspects of the support system will share these




Recorder:

)

e I R I

Group Being Interviewed:

PARENTS

Composition of Group:
Active Follow-Through parent
Member, Parent Advisory Committee
Parent of non-Follow-Through child
Representative (officer?) of PTA

Volunteer parent aide in Follow-
Though class

Parent-home coordinator
Inactive Follow-Through parent
Parent from eligible poverty group,

but having only older children in-
eligivle for Follow-Through

Interviewer:

Interview held on at Place

{tlme)
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designs so that they may be subsequently included in this

manual.




Group Being Inte.viewed;

TEACHERS

Composition of Group:

1l - Representative of 1local teachers
organization

2 - Follow-Through teachers

1 - Other rrimary teacher from same
bullding

2 - Other primary teachers from other
bulldings--need not know about
Follow-Through

1 - Upper grade teacher from Follow-
Through bullding

1 - Anclllary staff member from
Follow-Through building

Recorder;: Intervievwer;

Interview held on; at Place
(date) (time)
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ILLUSTRATIVE DIAGNOSTIC DATA

(Obtained from Selected Follow-Through
Schools in the 1969-70 Study)

I. Regarding the role of Follow-Through in the program of
elementary education in the district:

Inquiry question 1l: How much of a range of ideas 1is
there about what the important features of the Follow-
Through program are?

Example: A list of some of the features and services
a cross-section of informants in one school district

attributed to Follow-Through is found on the following
chart:

SERVICES AND FEATURES WE THINK ARE
IMPORTANT IN FOLLOW-THROUGH

lJumber of persons
Feature ‘ . Who mentioned it

Groups Served -

Sustain benefits of Head Start 8
For low income families and their
children : L

For children who are not at the same
level of maturity and understanding
as thelr peers 1l

Physical Organizational Characteristics -

Adult-pupll ratio reduced (smaller classes,
teacher aildes, foating teaching, etc. 5
More time for child in the classroon,
extended school day; extension of
kindergarten 6
Yore equipment and materials available 2
School serves as coordinator of community
resources for each F-T pupil and his

family ‘ 2
Model for what all early elementary
education should be 1

s ART




Group Being Interviewed:

ADVISORY-CONSULTANT-SCHOOL COMMUNITY LEADER

Composition of Groups
1 - Sponsor's representative
1 - Chairman of Parent Advisory Committee

1 - State Department of Education representative
(General Consultant or USOE Project Officer)

1 - Representative of a local poverty progranm

1 - Representative of the Welfare Council

1l - Representative of local medical or dental
assoclation who serves this school
community

1 - Other school-community leader

Recorder Interviewer

Interview held on at Place
: (date) (time)
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Schoolroom Climate Program -

More individual attention 12

Help child develop his academic potential
so he can compete

Give child positive view of self; help
him establish his identity; overcome
shyness

Teachling of Spanish

Enrich school programs

Master basic reading skills

Overcome language barrier

Provide background information and
concepts

Provide emotional help to child

Active learning, examining, and seeking;
more fleld trips

Helv chlld relax

Help child get along with other children

Concern for all factors which affect a
a chlld and his learning

P

N O DDEHODDD OONWWOW

Other Services -

Medlical, dental and other health services
Nutrition - lunches

Psychological services
Soclal work services

WWLWW

Parent Involvement -

Parents more involved in their child's
education (e,g. classroom observers,
particlipants, aldes; role in decision-
making) ' 13
Bridge a gap between home and school 2

Inquiry question 2: Heow important is Follow-Through

seen as a way to improve the educatlional program of
the district?

Example:t In one district, a group of administrators,
including the superintendent, representatives of central
office staff, the building principal, and the Follow-
Through project director ranked the Follow-Through project

second among the ten special projects they had going
in the district:

) ’ 26:1r3
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Group Being Interviewed:

VERTICAL GROUP

Composition of Group:

1 - Superintendent or Assoc. Superintendent
from Central Office

- Follow-Through Project Director

- Principal of Follow-Through School
- Follow=Through teacher
Follow-Through teacher alde

- Sponsor's representative

- Member of Parent Advisory Committee

L - I R
'

- Non-Follow-Through parent

Recorder Interviewer

Interview held on at Place §
' (date) (time) !

o o 39
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IMFORTANCE OF FOLLOW-THROUGH
| ANONG THE SPECIAL PROJECTS OF THE DISTRICT
| AS SEEN BY ADMINISTRATORS

Rank Order Froject
1l Title 1
2 Follow~Thr ough
3 Bllingual Program
‘ 4 Time to Explore
5 Counter Action - Summer Cludb
6 Central Cities
7 Teacher Corps
8 Sports Program
9 Partners in Education
10 Head Start
II. Regarding Parent Involvement in Follow~Through
l. Is parent involvement beneficial?
Sample comments from one district:

"Because parents are involved, there are fewer
discipline problems., "

“"The chlld can progress at his own rate with the

- use of parents in the classroom to reduce the
teacher-child ratio,"

"Parents try to see that thelr home environment
1s not in confliect with what their child learns
in the program,”

2. How much influence on the program should parents
have?

Comparative data from two different districts shows

that there can be a difference of opinions on this
one:
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SCHEDULE OF ACTIVITIES

( 3 min,) 1., Introduction

(10 min,) 2. "What Would You Say?" - Participants
are asked to write a one-page response
to a confronting question,

(10 min,) 3. Discussion-Sharing of 1deas about responses.

(10 min.) 4, "Influence" - Participants are asked to
react individually to questionaire asking
‘ how much influence various persons or
groups have and how much they should have
on decisions about Follow-Through,
(see packet)

(17 min,) 5. Discussion - Sharing of ideas about
influence, Interviewer uses probe
questions as needed:;

-=-Who's really in charge of Follow-Through
in this school? 1In this school district?

~--If we were to change the question from
“How much influence on decisions about
Follow=Through" to "How much should the
various persons or groups be involved
in the Follow-Through program?", would
your answer be any different? Who's
been involved? 1In what ways? Who
should be involved?

--Thinking back to the beginning of the
project, do you think there have heen
any major changes in the patterns of
influence?

(15 min,) 6. "Open-ended Discussion Questions" -
Participants share their ideas in open
discussion., (see packet)

(20 min.) 7. "Fantasy" - Participants individually

write responses to the five questions.
(see packet) .
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INFLUENCE OF PARENTS ON DECISIONS

School A School B

9 eens A Great Deal PLITE 5
by t ] \ 4

Considerable

3 S —————————— Some 3
. ‘.
2 A Little 2
1 None 1
F P roF FT FooT
T A T T P CA T T
F € 1 5 P T p
R M E A R M E A
I E A R 1 E A R
N M o] E N M c E
C B H N Cc B H N
I E E T 1 E E ¢
F R R s P R R g
A s S A S S
L L
ememe ACtual
o ees Recommended

3. How could parent involvement be improved?
Sample comments from various districts:

"Parents need a structured orientation to Follow-
Through ani the approach being implemented,

With this knowledge they will be confident and
willing to participate in the program."

"NMore acceptance on the part of teachers to have
parents in the classroom.”

“More written material about the program should
be sent to parents."”
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(10 min, )
(15 min,)

8.
9.

Discussion - Fantasies are shared,

"Joint Recommendation Task" -

(a) Group develops and records on news-
print a list of what needs to happen

to lmprove the Follow-Through program
in this district,

(b) Group then agrees upon the most
important thing that needs to be done.




III,

Iv.

The Role of Outsiders

The Follow-Through program is unique in making
avallable to the local school system a considerable
variety of outside resources in supporting an innova-
tive change effort. These resources are sometimes
seen as helping, supporting, intervening, directing,
or controlling, The U, S, Office of Education, the
State Department of Education, the gereral consultant,

and the sponsor are all examples of such outside
change agents,

Inquiry guestion: How do participants in the Follow-

Through project feel about the amount of influence
exerted by outsiders?

Data from one school system, by way of example, show
that of all the persons or groups seen as heing
involved in decision-making about the Follow-Through
project, 1t 1s the "outside” influencers that are

most llkely to exercise more influence than the

people responding to the question thought they should
have. (See chart "Whose Influence 3hould Be Changed?")

In-Staff Communication and Influence

Inquiry question 1: How much influence do you feel
15 being exerted by the following individuals and
role groups? What do you see as the amount of influ-
ence they should have? (A 5-point scale was used
for thls purpose: 1 - None; 2 - A Little; 3 - Some;

4 - Considerable; 5 - A Great Deal.)

Data from one school is found in the chart: "Influence
of Fersons and Groups"”.

Inquiry question 2: What changes do you recommend

to lncrease the degree and effectiveness of in-staff
communication?

Sample comments from one district:

"There should be horizontal and vertical information
dissemination on goals and values of the program,"

"There should be more cooperation between staff,
PAC, and the Board of Education,"

“"The Director should unite various role groups and
schedule staff meetings for all personnel,"
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WHAT WOULD YOU SAY? You are involved in a discussion of
| Follow-Through. What might you be saying about what it 1is?
l How do you think you might describe 1t? What can it do for
| children? How 1is a Follow-Through classroom different from
other classrooms? Jot down your main points here:
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l V. Involvement of and Communication wWith others Outside
the Follow-Through Staff

Ingquiry question 1: What specific groups should have
more influence in the program's operation?

Comparative data from two schools show that the PTA,

Teachers' Association and Non-Follow-Through teachers
should have more influence,

School A
|
5 N
‘ 4
3
2
1 ‘ A
PTA Teachers Other
Assoc. Teachers
emn Actual
/749 Recommended
School R
5
L
3
2
1
Teachers Other
Assoc, Teachers




INFLUENCE: How much influence on decisions about Follow=-
Through In this school do you think each of the following
persons or groups now have? Please indicate how much in-
fluence each person or group has by circling the appropriate
number,

A
A Consid- Great Don't
None Little Some erable Deal Know

1, Parents of children

in F-T classes 1 2 3 b 5 X
2, The Parent-Teacher 2 n X
Association 1 3 5
3. Policy Advisory Com-
mittee 1 2 3 4 5 X
4, Volunteer Parents help-] 2 3 L 5 X
in F-T classrooms
5., Teacher-aldes 1 2 3 b 5 X
6. Follow-Through
teachers 1 2 3 & 5 X
7. Other teachers in
this school 1 2 3 4 5 X
8. The teachers' assn. 1 2 3 L 5 X
9., Project Director 1 2 3 4 5 X
10. Principal in this 1 2 3 y 5
school
11, Curriculum director 1 2 3 L 5 X
or Coordinator
12, Superintendent 1 2 3 L 5 X
13, School Board 1 2 3 4 5 X
14, Sponsor's repre. 1 2 3 b 5 X
15, General consmltant 1 2 3 4 5 X
16, State Dept, Eduec, 1 2 3 4 5 X
17. U.S, Office of Educ, 1 2 3 4 5 X
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Inguiry gquestion 2: What suggestions can be made
for improving communication with those people not
directly involved in Foll>w-Through?

Sample comments illustrate several suggestions made
by respondents:

"People from the community could be utilized in the

classroom - they could share experience of trips,
jobs, ete,"”

"Provide for observation by teachers outside the

project. They should also be invited to in-service
workshops."”

"The media should be used to explain the methods
and goals of the program,"

", ,..0openness to the 'outside world' in Follow-
Through classrooms. Visitors and parents should

be welcomed into the classroom as observers and
participants,”

VI. The Need for Personal and Professional Growth

One problem which emerged in most of the Follow--
Through schools studled was the need for increased
opportunities for personal and professional growth
on the part of Follow-Through teachers, their
principal, members of the PAC, parents of Follow-
Through children, and other participants in the
program,

The attached listing identifies some of the
areas of need, as they were seen by the people in
one of the Follow-Through programs studied. (See
chart "Needs for Personal and Professional Growth",)
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Now, after you have made your judgments about the
influence pattern as 1t presently exists, go back over
the scales and indicate how much influence you think each
of the persons or groups should have by drawing an arrow
to the poilnt on the scale representing the amount of
influence., For example, if you think "parents of children
in Follow-Throuvgh classes” now have "a little" influence
and you think they should have "consliderable" influence,
the first item on the scele would look like this:

l, Parents of children
in F-T classes 1 3 4 5 X

If you think the amount of influence should stay the
same, Just put another circle around the number:

1 «::’) 3 4 5 X
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j OPEN-ENDED QUESTIONS: We are interested in galning as many

| different perspectives as possible with regard to such
questions as the following:

1. How do you think the program got started in your Alstrict,
July, 19687

2. What pain or pleasure was involved in getting the pro-
gram started?

/

3. How do you think the decision was made about choice of
model and sponsor?




°3pTd UT SIeYOBGL J9Y20

UOTVFO088Y ,SI0U0%e]

vid

pIeOg T00YDS
 Tedpouryy -4
quepuejutIedng

80pTV Jeydwo] Jod

3
b

1

uogjeenpy Jo °*3deq 393

qUEqTNSU0) TeASUS)
ovd

J0396XT( WMTAOT.IIN)
sjuereg J-J

T He

sjueTey Jesjunyop

gasyosey, I=J4

2080

J0%300d7(0 q9efoxg .

£k 2at3equesasdoy 8,J08uodg

0°% 07 o't U0°¢ U°t
. POPUSTO06Y =1
B0V =

(susem {TedsA0 UO $968q)
dNo¥d ANV SNOSYdd 40 FAONINTINI




What do you think are the chief characteristics of the
model you are trying to implement?

5. Do you feel your school has had any influence on
changing the model?

6. What criteria were used in selecting your school and
teachers to participate?




FANTASY: Assume that there are no obstacles to the srowth
and development of Follow-Through, Describe the things you

8ee going on one year from now that make you pleased with
the program as 1t has developed,

What are some things that need to be changed if your
fantasies are to come true?

Now, being realistic, what do you actuall redict for the
future of Follow-Through in your distict?




What do you predict would happen if outside sponsorships
and financing were to be greatly reduced next year? What
would happen to the program? What changes would occur?

What do you see yourself doing in relation to Follow-Through
two years from now? (assuming program is continuing).
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JOINT RECOMMENDATION TASK: The group is going to ‘¢ asked
to develop and record on newsprint a 1ist of what needs to

L happen to improve the Follow-Through program in this dis- |
| trict. In preparation for sharing with the group, they |
Will be asked to jot down some of their own ideas about
what needs to happen.




Forms Used by Interviewer and

Assoclate Interviewer to Record
Observations about Content and
.. Process of Group Interaction
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PRE-MEETING INTERACTION: Observe the informal int=raction

E before the meeting actually starts, Summarize WHO talked
| to WHOM about WHAT: General "feel" of "group”, any signif-
| icant process observations?

INTRODUCTION: Getting acquainted, Record any significant

interaction or process observations.




GROUP DISCUSSION RECORDING FORM

Interview Activity:

Specific Topic Who's Idea?

Q 52
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GROUP PROCESS RECORDING FORM

\ Interview Activity

Actlons or feelings -- positive or negative? Support?
Indifference?

Observation about the interaction -- special roles played,
etc,

Q ' 53 4156




INTERVIEWER REACTIONS: (To be completed by the interview

team 1mmediately following each group interview., These
questions are designed to gain your over-all impression
of thls group session).

1. What additional questions do you think need to be asked
in order to gain a clearer understanding of the support
system in this school for the Follow-Through project?

2. Nature of sociometric interaction in the group Jjust
interviewed;
-label circles with roles represented
-indicate lines of communication and direction by
use of connecting arrows
-indicate positive or negative affect by putting a "+"
or "=-" above each line.

O o

o,
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Recorder's Form

3. Rating of extent of information and overall ir "civemen:
in Follow~Through eyidenced by various persons in the

group.,
Informed Involved
o]
B 5% g g ®' 3%
E < E & > o > g >
] = — 2~ —
9] TKe) ~ O o) 0o >~ O
e% 8¢ gil g 5E BB
=z 0 - = H ZH v S
Role
1 2 3 1 2 3
1 2 3 1 2 3
1 2 3 1 2 3
1 2 3 1 2 3
1 2 3 1 2 3
1 2 3 1 2 3
1 2 3 1 2 3
1 2 3 1 2 3

4. Rating of dependence-independence in so far as involve-
ment in Follow-Through is concerned:

Inter Counter
Very Dependent Dependent
Role Dependent (Collaborative) (Seeks Control)

1 2 3
1 2 3
1 2 3
_ 1 2 3
1 2 3
1 2 3
1 2 3
—_ 1 2 3




POST-MEETING INTERACTION: Brief summary of WHO talked to

WHOM apout WHAT;

General "feel"” of group during post-meeting interaction
(enthusiastic, bored and wanting to get away, pleased about
the meeting, interested in talking to each other about the
other things).




L S S I ™ Ry W

Recorder

Group Being Interviewed;

ADMINISTRATORS

Composition of Group:
Superintendent of Schools
Federal Projects Administrator
Follow-Through Project Director
Follow-Through School principal
Elementary curriculum Coordinator

Principals from non-Follow-Through
elementary schools

Interviewer

Interview held on at

Place

(date) (time)
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SCHEDULE OF ACTIVITIES

I. Influence and Interest in Follow-Through

( 3 min.) 1.

(10 min.) 2.

( 3 min.) 3.

Introduction

*Influence” Questionalre

Advise group that we first want to get some
of their reactions as to who 1s involved
and influential in the Follow-Through Pro-
gram. As a "warm-up", please, individually
complete the "Influence® questionsira,

(If any person jin this administrative

group has also been a member of another
group in which this instrument has been used,
suggest that he fill it in agaln because he
Will want to use it as background for the
group discussion.)

Additions to list of who is involved and
influential. (Group task)

Place on newsprint the fcllowing chart:
RANK ORDER

PERSON OR GROUP INFIUENCE § INTEREST

o~ Fwpnp -

18.
19.

« Parents of children in Follow-
Through classes

The Parent-Teacher Assn.
Parent Advisory Committee
Volunteer parents helping in
Follow-Through classrooms
Teacher aildes

Follow-Through teacher

Other teachers in this school

« The Teachers' Association

9. Project Director
10. Principal of Follow-Through School
1l. Curriculum Director or Coordinator
12. Superintendent

13. School Board
14, The Sponsor’'s representative

15. General consultant
16. State Department of Education
17. U.S. Office of Education

161 |
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Ask the group to add the names of any persons or groups
trat they think should also be considered as "interested"
or "influential" in the Follow-Through project,

(15 min,) 4, Rank order on "influence" and "“interest"

Through group interaction determine a rank
ordered list witli regard to:

Which are the first five who exercise the
most influence on decisions? (number

1, 2, 3, 4, 5.) Which are the five who
exercise the least influence? (number 17,
16, 15, 14, 13.)

Which five are most interested? Which five
are least interested?

( 5 min,) 5. Affective reaction: How do you feel about
the state of affalrs represented by the
rank ordered 1ist? .

IT. School District Priorities

What priority does Follow-Through have
among the various projects in which the
district is now involved?

(10 min,) 6. Individual Worksheet

On the sheet "School District Priorities”,
have each participant, without discussion,
list current projects, as he knows them,
estimate extent of local and outside fund-
ing, and rank ordc> the 1list,

(15 min,) 7. Greup Concensus

Ask each individual not to alter his own
vorksheet in any way, (his original reactions
will be helpful data), but using it as source
material in contributing to the following
group tasks:

a) Consolidate 1lists to make a single
inventory of projects on newsprint.

59
162

o




hand

8,

9.

10.

11.

12,

13.
14,

15.

16.

17.

b) Through group discussion, arrive at
a concensus, on the rank ordering
of the various projects, in terms
of "which of the projects is making
the blggest contribution to the
improvement of education in this
district?"”

III. How the Program Got Started

(30 min,) Conduct an open-ended discussion around the
following questions, (Probe frequently to get
a varlety of points of view; support diverse
opinions, or how it appears from different
perspectives,)

How d1d the program get started in your
district?

Why did your system apply to be a part
of Follow-Through?

How was the decision made about choice of
model and sponsor?

What are the chief characteristics of
the model you are trying to implement?

Do you feel your district has had any
influence on the model?

Has 1t been changed to fit your district?

What criteria were used in selecting
schools and teachers to participate?

What paln or pleasure was involved in
getting the program started?

How does Head Start relate to Follow-
Through in your district?

Has there been any change in the district's
financial support vis-a-vis Follow-
Through since the program started?
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IV, Force Field

(20 min,) 18, Place the following chart on newsprint:

Field of Forces

Supporting and/or Resisting the
Development of an Effective
Follow-Through Project

- Goal

Forces Supporting =———p ! &—Forces Resisting

Now, through group discussion help the
particlpants identify the forces in their
district which they see at this time as
resisting and/or supporting the develop-
ment of Project Follow-Through,

Upon completion of the force field,
discuss any reactions,
V. Prediction

(10 min,) 19. What do you predict for the future of
Follow-Through in your district?

61
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INFLUEKCE: How much influence on decisions about Follow-
Through in this school do you think each of the following
persons or groups now have? Please indicate how much 1in-
fluence each person or group has by circling the appropriate
number.

A
A Consid- Great Don't
None Little Sorz erable I=~1 Know

1. Parents of children 1 2 3 L 5 X
in P-T clasgses

2, The Parent-Teacher 1 2 3 L 5 X
Assoclation

3. Policy Advisory Com- 1 2 3 L 5 X
mlttee

L, Volunteer parents help-
ing in F~T classrooms 1 2 3 b 5 X

5. Teacher-aldes 1 2 3 4 5 X

6. Follow-Through
teachers 1 2 3 b 5 £

7. Other teachers in
this school

8, The teachers' assn, 1l 2 3 4 5 X
9. Project Director 1 2 3 4 5 X

10. Principal in this
school

11. Curriculum director 1 2
or Coordinator

(W)
F=
19,
>

12, Superintendent
13. School Board
14, Sponsor's repre.

15. General consultant
16, State Dept. Educ.

LT T B

H O~ R =
N MDD DN N
N B
WM i W\t W\

W W W ww w

U.S, 0ffice of Educ,




Now, after you have made your judgments about the
influence pattern as it presently exists, go back over
the scales and indicate how much influence you think each
of the persons or groups should have by drawing an arrow
to the point on the scale representing the amount of
influence, For example, if you think "parents of children
in Follow-Through classes" now have "a 1little" influence
and you think they should have "considerable" influence,
the first item on the scale would look 1like this;

1, Parents of children ‘
in F-T classes 1 Wk 5 X

If you think the amount of influence should stay the
same, just put another circle around the number:

1345x

6
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WORKSHEET ON SPECIAL PROJECTS
IN THIS SCHOOL DISTRICT

What special projects are currently being worked upon
in this school district? Please list those that you know
about. Then estimate the best you can, the approximate
proportion of the funds for each project that come from
local sources, and the proportion from outside sources,
Last, place a rank-order number in the right hand column
indicating your Jjudgement as to "which of the projects 1is
mekinz the blggest contribution to the improvement of
education in this district?” ( 1 = highest contribution;
2 = next highest; etc,)

Contribution to

Name of Project Soea1 . oupside * Rank-oraery
1. % %
2., % %
3. % %
b, & %
5. % %
6. % %
7 % %
8. 2 %
9, 3 %
10. % 4
%
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The interviewer and assoclate interviewer will use

the standard forms for recording thelr observations about

the content and process of group interaction, (These are

included in the earlier part of this exhibit,) Since more

of the Administrator group's activities are oral, it 1is

eéspecially important that the content of what is discussed

in the group be accurately recorded,




APPENDIX C

SPONSOH'S INTZKVIEW
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2,

3.

DIAGNOSTIC INTERVIEW SCHEDULE
FOR INTERVIEW WITH THE SPONSOR

The Model

a, What are the main features of your model?
(See also written materials prepared by the
sponsor regarding his model,)

b. Do you see your model as being concerned with,
or focused on, support system variables in any
way? (e.g. parent involvement, community
unde§stand1ng, orientation of administrators,
eto,

Intervention Mechanics
a, Who took the initiative and how were the first
contacts made?

b. Describe the early events in getting started
with this systen.

¢, Did the system buy the model as a package?
d, Was there training of key people?

e. Did the sponsor influence the appointment of
teachers and staff?

f. What did you see as the role of the sponsor
in getting the program accepted and rolling?

&. wWhat initial resistance and support did you
encounter? (Creating a force field diagram
may be helpful,)

Information about current linkage between the sponsor
and school

a, Who are the Sponsor's representatives who work
with this school system?
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dow much time do they spend in the schoolt On
what schedule?

What 1s thelr role?

Are they on call?

What resources does the Sponsor provide?

What arrangements are there for feedback?
(vothways)

4, Patterns and sources of support for continuation,
maintenance, improvement, and extension?

a,

What initlative has the school taken to request
help? (examples)

How 1s the Policy Advisory Committee working?

Describe the mechanics for keeping other
admini strators and teachers in the system
involved?

Describe the mechanisms for communication
between the various schools using your model,

Is there any evidence of spread of Follow-
Through ideas into other classrooms?

If outslide funding stopped, what are the
chances of local support?

5. Patterns and sources of resistance to adoption, or
forces towerd modification of the model

a,

Describe pressure groups that have influenced
the program adversely,
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b, Facilities?

¢c. Issues?

Images of Improvement

In what ways do you see the program in this
school district improving in the year ahead?

How can this project be helpful to you as Sponsor?




APPENDIX D
RESOURCES FOR CONSTRUCTIVE ACTION -

LABORATORY EXERCISES AND
TRAINING ACTIVITIES




LABORATORY EXERCISES AND
TRAINING ACTIVITIES

Section A: Activities Related to Developing Motivation

A-]1 Following Directions
A-2 VWho Am I?
A-3 Tinker Toys

Section B: Diagnostic Activities - Problem Identification

General Diagnosis of Problens

B-1 "Actual-Ideal" Survey
B-2 Survey Questionnaire

Diagnosls of Problems of Group Operation

B-3 Observation Outline
B-4 Five-Point Scale Questionnaire

Role Diagnosis and Analysis

B-5 Echo Exercise
B-6 Role Perception Analysis

Section C; Planning for Problem-Solving,
Developing Action Plans

Derlving Action Implications from Research
Findings

C-1 Model for Problem-Solving

C-2 Model II for Problem-Solving

C-3 Problem-Solving from Expectation-
Disappointment Lists

C-4 Force Field Problem Analysis

Planning for Greater Utilization of Outside
Resources

C-5 Programmed Text for Community
Groups Not Involved in Follow-Through

C-6 Utilizing Gatekeepers




Section D: Working on the Problem - Taking Action

Improving the Declslion-Making Process

D-1 "Lost on the Moon" Exercisge
D-2 Decision-Making Exercise
D-3 Fishbowl Exercise

Offering and Using Resources of the Group

D-4 Cooperative Squares Game
D-5 Tower Building Exercise
D-6 Bralnstorming Exercise

Clarifying Role Expectations and Relationships

D-7 Clarifying Consultation Skills
D-8 Clarifying Organizational Relationships
D-9 Role Perception Analysis

D-~-10 Role Reversal Exercise

D-11 Role Play of Expectations
D-12 Fantasy Play of Role Expectatlions

D-13 PFantasy Play
D-14 Fantasy Play

Inproving Communication Between Role Groups

D-15 Two-way Communication Exercise
D-16 Intergroup Communication Exercise
D-17 Iistening and Understanding Exercise

D-18 Sociometric Influence Exercise
D-19 Verbal Interaction Exercise

FPullding Trust between Individuals and Role Groups

D-20 "The Prisoner's Dilemma"
D-21 Trust Continuum Exercise

D-22 Group Start-Up Exercise




Developing and Clarifying Goals

D-23 Clear and Unclear Goals
D-24 1Individual Analysis of Goals Survey

Examining Problems of Group Cohesion, Influence
of Members

D-25 Empathy Exercise

t D-26 Behavior Stles Exerclse

D-27 Life Goals Exercilse

D-28 Analyzing Group Rel~tionships

D-29 Survey of Perceptions of Self
and Group Members

Section Es Evaluation

Meeting Evaluation - Rating Scales
What Happened in the Session?
End-of-Meeting Evaluation Sheet
Post-Meeting Evaluation

3
]
FWwwn

71 176




SECTION As
ACTIVITIES RELATED TO DEVELOPING MOTIVATION

A-1 Following Directions

A-2 Who Am I?
A-3 Tinker Toys

Q. 177 72




NUMBER: A-1 TITLE: FOLLOWING DIRECTIONS3

Objective: This exercise 1s a joke to be used early in a
sesslon as an icebreaker,

Population: Any Follow-Through members

Estimated Time Required: 15-30 minutes

Description of Activity:

1. Introduce the activity by saying, "We are going to take
a test.” Bulld up the 1dea of a formal testing sit-
uation (e.g. check to see that everyone has a pencil,
stress time 1limit, etc.).

2. Distribute the test (attached sheet) face down, look
at your watch and give the signal to begin,

3. Watch the participants to see who catches on to the
Joke immediately and who does not.,

L4, Wnhen particlipants are finished, you may want to go
immediately to something else, If the group wishes
to discuss the experience, you may want to consider
the following ideas:

a. What does this say about the ability to follow
direction?

b. What were the prime motivators in the experience?

¢c. How 1s performance altered by a testing procedure?

d. What was your feeling toward the tester?




A MEASURE OF DIRECTION-FOLLOWING ABILITY
Three-minute test

5.
6.

7.
8.
9.
10,
11,
12,

13.

14,

15.

16,

17.
18,

19,

20,

21.

Read everything before doing anything.
Put your name in the upper right-hand corner of the paper.
Circle the word "name" in the second sentence.

Draw five small squares in the upper left-hand corner
of this paper.

Put an X in each square mentioned in number 4,

Put a circle around each square.

Sign your name under the title of this page.

After the title, write "yes, yes, yes."

Put a circle around sentence number 7.

Put an X in the lower left-hand corner of this page.
Draw a triangle around the X you just made.

On the back of this page, multiply 70 x 30.

Draw a circle around the word "paper"” in sentence
nunber 4,

Loudly call out your first name when you get to this
point in the test,

If you think that you have carefully followed directions,
call out "I have,"”

On the reverse'side of this paper, add 107 and 278,
Pyt a circle around your answer to this problem,
Count out in your normal speaking voice from 1 to 10.

Punch three small holes in your paper with your pencil
here , . .

If you are the first person to get this far, call out
loudly, "T am the leader in following directions."”

Now that you have finished reading carefully, do
only sentences one and two,.

e




NUMBER: A-2 TITLE:s WHO AM I?

Objective: To use fantasy under conditions of partial
deprivation in order to gain increased insight into
impcertant internal dynamics

Population: Any Follow-Through members

Estimated Time Required: 30-60 minutes

Description of Activity:

1. Ask everyone to assume a comfortable sitting position,
preferably on the floor, to remove shoes and loosen
tight belts or tight clothing,

2, Give the following instructions:

"We want to shut out the outside worild as much as we
can., 3Sit comfortably, and in a few minutes I will
ask you to listen to the sounds of your body. You
may hear your breathing, or your heartbeat, Listen
to these sounds for a while, and then slowly allow
yourself to consider the question, "who am I?",
Allcw your mind to toy with this ldea freely. Do
not. force your thoughts, or try to think about it;
Just let happen whatever happens, as in a fantasy
or dream, I wlll clap my hands after about three
minutes to let you know the time is up, and we can
talk about it,"”

3. Allow three minutes,

4L, 1If the group is small, let each person tell of his
experience, If the group is large, ask them to form
trios to share and understand the experience.

(Typically the reports indicate an increased awareness of
one‘s isolation, loneliness, and separation, on one's
individuality and aliveness, and of one's mortality.
The fantasles frequently take the form of symbolic
imagery rather than words, often being a projection
of some central problem the individual is working on.)
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NUMBER: A-3 TITLE:s TINKER TOYS

Objective; To relax participants with a nonthreatening game
that allows for group participation and interaction

Population: Any Follow-Through members

Resources: A box of Tinker Toys for each group (instructions
- — removed )

Estimated Time Requlred: 1 hour

Description of Activity:

1. Divide participants into groups of 10 to 12 members.
Give each group a box of tinker toys.

2. Agk each group to work together to create a symbol of
what their expectation for the workshop. ("What is it
you want and hope to get out of 1t?")

3, Arter about 40 minutes, ask each group to explaln thelr
symbol to the other groups.

L4, Entire group reassembles for introduction to process
discussion., If the group 1s new to the experience,
the followling questions may serve as a guldeline:

a. Whose 1ldeas were carried out?

b. What ldeas were not carried out and why?
¢, What leadership behaviors did you notice?
d, How were decisions made?

e, Did anyone feel left out?

£, How did you feel if someone did not 1listen, or 1if
your ldeas were not accepted?




SECTION Bs:

DIAGNOSTIC ACTIVITIES -
PROBLEM IDENTIFICATION
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SECTION 3:
DIAGNOSTIC ACTIVITIES - PROBLEM IDENTIFICATION

General Diagnosis of Problems
B-1 ‘"Actual-Ideal" Survey

B-2 Survey Questionnalre

Diagnosis of Problems of Group Operation
B-3 Observation Outline

B-4 Five-Point Scale Questiomnaire

Role Diagnosis and Analysis
B-5 Echo Exercise

B-6 Role Perception Analysis
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NUMBER: B-l TITLE: "ACTUAL-IDEAL"” SURVEY

Objective: To assess the effectiveness of the Follow-
Through project's organizational structure and managenent,
using the "actual-ideal" survey

Population: A number of persons interested in looking at
the way thelr Follow-Through project 1s functioning, elither
as a total organization or focusing on one of its sub-parts,
This exercise can be one part of a larger workshop deslgn,
such as to facilitate generating back-home applications of
learning. It also serves as a way to help persons identify
problems. The application of this survey and data-sharing
technique is quite broad.

Estimated Time Required: 1 hour

Description of Activity:

1. On a previously constructed survey questionalire, have all
persons attending the sesslon rate the organization as
they see 1t now. Then fill out the same form from the
point of view of how they would like the organization
to be,

2. Tabulate the averages for "actual” and "ideal®.

3. Discuss the data, verify thém, assess their implicatlons,
(e.g. Are the data referring to symptoms or problems?)

4, The data discussion can take place first in role groups,
then inter-groups and finally among all groups present,
Representatives from groups can be used 1f many groups
are attending.

5. Set priorities.
6. An input on organizational dynamics may be helpful.

Some important areas for presentatlon might be:

a. the critical role of leadership and group processes
in organization

b. importance of collaborative problem-solving
¢. inter-group pressures and loyaltlies, group norms
d. Job enlargement and motlvatlion

e. the effects of hierarchy
f. roles--differentiation and integratlion
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TITLE:

SURVEY QUESTIONAIRE

Objectives To diagnose problems which may affect the support
system for the Follow-Through project

Population:s Rgndom sample drswn from school district
o?gIcIaIs and other community groups

Issues Survey research techniques in connection with the
bullding of support systems for Follow-Through projects can
be used to gather information which can then be fed back to
project planners who then utilize the information to build
activities designed to strengthen the Follow-Through pro-
gram in the community.

Resources:s Que&tionalre

1. Deslgn a short questionalre asking specific questions
about what 1s known and not known about F-T, how
people feel about what they do know, how they might
react to certaln kinds of programs, etec.

2. A random sampling from various types of groups allows
for a more precise community picture.

3. Tabulate data and build specific activities to increase
knowledge of, and support for, Follow-Through,




NUMBER: B-3 TITLE: "WHAT TO LOOK FOR IN GROUPS"-

OBSERVATION OUTLINE

Objective:s To increase one's sensitivity to group process
by effective diagnosis of group problems

Population: Any working group within the Follow-Through
program (e.g. the Follow-Through staff, the PAC, ete.)

Issue: In all human interactlions there are two major

ingredlients: content and process. The first deals with
subject matter or the task upon which the group is working.
In most interactions, the focus of attention of all persons
1s on the cantent., The second ingredient,process, is con-
cerned with what 1s happening between and to group members
while the group 1s working. Group process or dynamics

deals with such items as morale, feeling, tone, atmosphere,
influence, participation, styles of leadership, leadership
struggles, conflict, competition, cooperation, etec., In
most interactions, very little attention is pald to process,
even when 1t 1s the major cause of ineffectlive group action.
Senslitlvity to group process will better enable one to
diagnose group problems early and deal with them more
effectlvely., Since these processes are present in all
groups, awareness of them will enhance a person's worth

to a group and make him a more effective group participant,

WHAT TO LOOK FOR IN GROUPS!

Below are some observation guldelines to help one
process analyze group behavior,

PARTICIPATION - 1

One indication of involvement 1s verbal participation. Look
for diffexrences in the amount of participation among members.

1. Who are the high participators?
2. Who are the low participators?

3. Do you see any shift in participation, €.g. highs
become qulet; lows suddenly become talkative, Do
you see any possible reason tor thls in the group’'s
interaction?

+Pnilip G, Hanson, Ph.l., What To Look For In Groups,
V. A, Hospital, Houston, Texas,
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4, How are the silent people treatedi? How is their
silence interpreted? Consent? Disagreement?
Disinterest? Fear? etc.

5. Who talks to whom? Dc you see any reason for this
in the group'!s interactions?

6. Who keeps the ball rolling? Why? Do you see
any reason for this in the group's interactions?

INFLUENCE - 2
Influence and participation are not the same, Some people
may speak very little, yet they capture the attention of

the whole group. Others may talk a lot but are generally
not listened to by other members.

7+ Which members are high in influence? That 1is,
when they talk others seem to listen.,

8. Which members are low in influence? Others do
not listen to or follow them? Is there any
shifting in influence? Who shifts?

9. Do you see any rivalry in the group? Is there

a struggle for leadership? What effect does
1t have on other group members?

DECISION MAKING PROCEDURES - 3

Many kinds of declsions are made in groups without con-
sldering the effects of these decisions on other members.
Some try to impose their own decisions on the group, while
others want all members to participate or share in the
declisions that are mede,

10. Does anyone make a decision and carry it out
without checkling with other group members?
(self authorized). For example, he decides
on the toplec tec be discussed and starts right
in to talk about it, What effect does this
have on other group members?

11. Does the group drift from topic to toplc?
Whose topic Jumps? Do you see any reason
for this in the group's interactions?

12, Whc supports other members' suggestions or

decisions? Does this support result in the
two members deciding on the topic or activity

82, .,
1E7

S A ey S e




for the group? (Handclasp) How does this
affect the other group members?

13, Is there any evidence of a majority pushing
a decision through over other members'
objections? Do trey call for a vote?
(Majority decision)

14, 1Is there any sttempt to get all members
participating in a decision (consensus)?
What effect does this seem to have on the
group?

15. Does anyone make any contributlions which do
not receive any kind of response or recog-
nition (Plop)? What effect does this have
on the member?

TASK FUNCTIONS -~ &4

These feelings illustrate behaviors that are cnncerned with
getting the Job done, or accomplishing the task that the
group has before them.

16. Does anyone ask for or make suggestions as to
the best way to proceed or to battle a problem?

17, Does anyone attempt to summarize what has been
covered or what has been going on in the group?

18, 1Is there any giving or asking for facts, ideas,
opinions, feelings, feedback, or searching for
alternatives?

19. Who keeps the group on target? Prevents topic
Jumping or going off on tangents.

MAINTENANCE FUNCTIONS - 5

These functions are important to the morale of the group.
They maintain good and harmonious working relationships

among the menbers and create a group atmosphere which enables
each member to contribute naturally., They have smooth and
effective teamwork within the group.

20. Who helps others get into the discussion (gate
openers)?

21, Who cuts off others or interrupts them (gate
closers)?
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How well are members getting their ideas =zcioss?
Are some members preoccupied and not listening?
Are there any attempts by group members to help
others clarify their 1deas?

23, How are ideas rejected? How do members react
when they reject theilr ideas?

GROUP_ATMOSPHERE -~ 6

Something about the way a group works creates an atmosphere
which 1n turn 1s revealed in a general tmpression, In
adéition, people may differ in the kind of atmosphere they
like in a group., Insight can be gained into the atmosphere
cheracteristic of a group by finding words which describe
the gzeneral impressions held by group members,

2k, Who seems to prefer a friendly congenial
atmosphere? 1Is there any attempt to suppress
confliect or unpleasant feellings? .

25, Who seems to prefer an atmosphere of conflict
and disagreement? Do any members provoke or
annoy others?

26, Do people seem involved and interested? 1Is

there an atmosphere of work, play, satisficatlion,
taking flight, sluggish, etc.

MEMBERSHIP - 7

A major concern for group members l1s the degree of
acceptance or inclusion in the group. Different patterns
of interaction may develop 1n the group which give clues
to the degree and kind of membership.

27. Is there any sub-grouplng? Sometimes two or
three members will consistently agree and support
each other or consistently disagree and oppose
one another,

28, Do some people seem to be "outside" the group?
Do some members seem to be most "in"? How are
those "outslide" treated?

29, Do- some members move in and out of the group?
Unc-.i what conditions do they come in and
move out?




FEELIKGS - 8

During any group discussion feelings are frequently generated
by the interactions between members. These feelings, how-
ever, are seldom talked about. Observers may have to make
guesses based:on tone of volce, faclal expressions, gestures,
and many other forms of non-verbal cues,

30, What slgns of feelings do you observe in group
members? Anger, irritation, frustration, warmth,
affection, excltement, boredom, defensiveness,
competitiveness, etc.,

31. Do you see any attempts by group members to block
the expression of feelings, particularly negative
feelings? How 1s this done? Does anyone do this
consistentiy?

NORMS - 9

Standerds or ground rules may develop in a group that con-
trol the behavior of its members. Norms usually express
the beliefs of desires of the majority of the group mem-
bers as to what bshaviors should or should not take place
in the group. These norms may be clear 5o all members
(explicit), known or sensed by only a few (implicit) or
operating completely below the level of awareness of any
group member., Some norms help group progress and some
hinder it.

32, Are certaln areas avoided in the group (e.g. sex,
religlion, talk about present feelings in the
group, discussions of leader's behavior, etc.)?
Who seems to reinforce thlis avoidance? How do
they do 1it? :

33. Are group members overly nice or polite to each
other? Are only poslitive feellings expressed?
Do members agree with each other too readily?
What happens when members dlsagree?

34, Do you see norms operating about particlpation
or the kinds of questions that are allowed?
(e.gs "If I talk, you must talk"; "If I tell
my problems, you have to tell your problems",)
Do members feel free to probe each other about
their feelings? Do questions tend to be
restricted to intellectual topics or events

outside the group?




NUMBER: B-4 TITIE: FIVE-POINT SCALE QUESTION-
NAIRE

Objective: To lmprove group productlivity by effectively
collecting, tabulating, and assessing data

Populations Any Follow-Through group (Follow-Through pro-
Ject staff, teaching teams, teachers, parents, administra-
tors, etc.)

Issue: Much of the work of F-T 1s done in groups--teaching
teams, planning committees, counclls, staff conferences,
parent conferences, and classes themselves. Mobilizing
forces for rather than against project goals help determine
total effectiveness, Collecting data on how the group 1s
working as well as on what and then deciding what the data
mear and how they should be used are helpful means toward
improvement.

Descrintion of Activity:

l, Establish a norm that the group will look at itself and
how it 1s working from time to time,

2., Experiment with various means for doing this. For
examplet

3. Ask an outslider or outsliders with interest and skill to
e process and content observers., Work out with them
ways for using thelr help. Observations can be fed in
at the end of a work session, whenever observers feel
they are needed, or whenever the group asks for help.

L, Use self-administered questions and tabulate them
immediately so the results can be shared., Useful
questions might include:

a., On a 5-point scale (1 being low and 5 high) how
satisfied are you with our decisions?

b, On a 5-point scale how much influence do you feel
you are exerting?

¢. On a 5-point scale how openly are we saying what
we feel and think?

Generally frequency-counts to see how many check which
point are more useful than averege scores, What does it
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mean, for example, 1f four people are dissatisfied, feel

trey have little influence, and feel that the roup is not
being open? What does it mean if the two other members of

the group are highly satisfied, feel they have high influence,
and think that feelings and 1deas are being shared openly?

This provides diagnostic data that can be examined in order
to work out ways to raise all scores.

5. After a group has worked together for a time, spend
time deciding on what dimensions to collect data.
Five-point scales can be developed on any dimension
the group may declde 1s important, for example: use
of our resources, how wide the participation is,
whether climate 1s conducive to cooperation or to
competition, etc,

S. T:xe Decision-Making Exercise ("fishbowl") can be used
‘ to improve observational skills as well as to collect
data for group improvement, The group in the outer
observing circle can declde what 1t wants to look for,
or the inner working group can ask the observers to
look for certain things, This kind of cross-group
helping can be used at any point in a group's life.

B




NUMBER: B-5 TITLE: ECHO EXERCISE

Objective: To identify norms and values of given role
positions

Population: Any individual serving a role in the Follow-
Through project, or any like-role group

Issue: The use of an "Echo" technique (e.g. repeating the
same question several times) pushes the respondent to probe
more deeply into his conception of his role, thus producing
a richer set of data for role analysis.,

Description of Activity:

1, Ask a question of the respondent, (e,z., What do you
see as your role in the Follow-Through program?)

2, After the initial response, the respondent is then
asked the same question for about four or five more
times. (What do you see as another function of your
role?)

3. The responses of all respondents belonging to the same *
population or group are then categorized by “knowledgable"
judges Into categories of different meaning. (all
responses meaning the same thing are put together.)

4, Significant plles which are group norms and/or values
are tahulated by the judges.

5. Planners who are developing action programs for a
glven group or population should be aware of the
group norms or values which are identified,

*By “knowledgable” judges, we simply mean persons who have
the cultural-lingulstic knowledge to be able to identify
truly distinct areas of meaning, For a Follow-Through
program, 1t should probably be two or three people who
are famlllar with F-T as a program as well as with some
of the problems and idiosyncracies of the local situation,
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NUMEER: B-6 TITLE: ROLE PERCEPTION ANALYSIS

Objectlives To generate and gather data as to role percep-
tions particlpants have of themselves, thelr role group,
and other role groups

Populations Any role group within the Follow-Through project

Issue: Whether perceptions are accurate or inaccurate,
shared or not shared, they are realities affecting collabor-
ation. Problems arise when people operate without awareness
of how they are seen, or when they operate as if their
perceptions of themselves and of others were shared by
others, but do not test to see whether this 1s true or

not, Role conflicts can often be traced to contradictory
perceptions,

Resources: Newsprint, felt pens

Description of Activity:

1. Discussion of typical role conflicts drawing on par-
ticipant's experience.

2, Participants form sub-role groups with those they
identify with professionally. (This can be done in a
large room simply by asking people to form groups with
those they see as colleagues with whom they work in
the system. Role groups may range in numbers of
members from one to many., Some individuals may feel
membership in more than one group.)

3. Each sub-group gives itself a name.
b, The groups share thelr names and explain them.

5. Each group develops on newsprint lists ¢f perceptions
or descriptions around the following ideas:

a. Who we are (our group)
b. Who they are (the other groups)
c. What we think others think of us

6. Participants gather in turn around each group's
newsprint for a sharing of perceptions listed.
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Groups reconvene in general session to discuss the
experience, For example:

&. What have learned about ourselves?
b. What have we learned about others?

¢c. What have we learned aboui how well we understand
one another across roles?

d. Are there any action implications we might work
on?




SECTION Cs

PLANNING FOR PROBLEM SOLVING -
DEVELOPING ACTION PLANS
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SECTION C:

PLANNING FOR PROBLEM SOLVING -
DEVELOPING ACTION PLANS

Deriving
Findings

C-1
C-2
¢-3

C-4

Planning

Action Implication from Research

Model for Problem-Solving
Model II for Problem-Solving

Problem-Solving from Expectation-
Disappointment Lists

Force Field Problem Analysis

for Greater Utilization of

Outside Resources

c-5

c-6

Programmed Text for Community
Groups Not Involved in Follow-
Through

Utilizing Gatekeepers




NUMBER: C-1 TITLE:s MODEL FOK FROBLEM-
SOLVING

Objective: To increase group productivity by using a
model for problem-solving
Population: Any task group that will be working together

Estimated Time Required: A full day for introduction with
Time set aside for follow-up

Description of Activity:

l, Listing of problems - brainstorming and recording on
newsprint.

2, Listing of criteria for selection of a problem to
work on.

3. Selecting a problem to work on, using the criteria
decided upon. (taking care that the problem is a
problem and not merely a symptom of a problem)

4, Stating the problem as a task (e.g. "To improve",
"To diminish", etc,).

5. Analyzing the forces present in the situation that
facllitate or inhibit achievement of this task,

6. Zstablishing a criteria for selecting a force to
attempt to change,

7. Selecting a force,

8. Brainstorming a wide array of ways to change the effect
of the force,

9. Determining a criteria for selection of a solution to
try.,
10, Stating the solution as an objective that 1s:
a, challenging

b. measurable
c., specific

1l. Designing a plan for introduction of the solution.
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12. Agreeing upon a series (schedule) of check-points and
the observable, measurable means of determining the
extent to which performance has been appropriate,
goal-related, and satisfactory.
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NUMBER: C=2 TITLEs MODEL II FOE PROBLEMN-

SOLVING

Objective: To plan a pattern of action from research find-
ings

Population: A task force of teachers, administrators, parents,
or counselors seeking a plan of action., (e.z. To what degree,
if any, should parents be actively involved in policy-

making, program planning, and program operation?)

Estimated Time Required: First session - 1} to 2 hours

Resourcess Newsprint, study findings and interpretative
data from outside sources

Description of Activity:

1. Read through generalization. Discuss each statement
for clarification,

2, Work in small groups of 5-6 members.

3. Derive at least one action that might be taken in your
situation in applying the particular knowledge.

4, Select statements that seem especlally relevant and
important,

5. Bralnstorm as many possible action implications as you
can, List these on newsprint so they become a group
product and so they can be easily shared with others.

6. 1If there is more than one group working, share lists
and see whether there is any agreement as to interests
and possible actlons,

7. Continue working in small groups, perhaps modifying
lists 1in 1light of what the other groups are doing.

8. Agree on plans and procedures for a next Work session
to implement one or more of the actions.




NUM3ER: C-3 TITLEs EXPECTATIONS~LISAPPOINT-
MENTS LIST

Objective: To discover expectations and disappointments
of various role groups and to plan action committees to
deal with problem areas

Population: Gproups working with the Follow-Through project

Estimated Time Required: 3 hours

Description of the Activity:

1. Like-role groups are formed according to their role

in the F-T project (e.g. teachers, parents, aides,
outside consultants),

2, Each group is given two sheets of newsprint. On one
sheet they are to list thelr Expectations at the
beginning of the project. On the other sheet, the
group 1lists the major Disappointments they have
experienced.,

3. Each group then puts a star next to the greatest
expectation, whether or not it was fulfilled. Each
group stars the greatest disappointment,

4k, Groups re-assemble to review and discuss all newsprint,
A spokesman from each group explains the information
and clarifies any issues other groups may have. No
attempt should be made to give answers, explanation,
or defenses.

5. Groups should look for similarities and differences

among expectatlons and disappointments exhibited by
various role groups,

6. Intsr-role groups are formed. They should look for
ways to:

a. support the fulfillment of the expectations
b, find causes of the disappointments

c. reduce the impact of the causes of the dis-
appointments

7. Groups should establish specific mechanisms to handle
problems (e.g. a series of meetings, conferences,
tralning sessions with specific objectives).

8. Group-as-a-whole reassembles.
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9. Committees are f'ormed to carry out proposals,

10, A schedule for reports of progress and assessment is
agreed upon,




NUMBER

c-4 TITLE: FORCE-FIELD PROBLEM ANALYSIS

Objective: To analyze a problem using the force-field
technique and to devise a plan of action for problem
solution,

Population: Like-role groups working on the Follow-Through

project

! Zstimated Time Requireds 1 hour

Description of Activity:

2.

a,
b,

c.
a.

(=3

1, Newsprint lists or brainstorming technique can be used
by the group to discover relevant problems,

Each group selects what they see as a relevant problem
area.

The following chart is put on newsprint for groups:

Problem Situation
Goal

Helping forces: Hindering forces:

Have groups list forces which go in either column,
(Hindering forces are those which hamper the solution
end keep the problem a problem. Helping forces are
those which lessen or remove the problem oY help
move toward solution,).

Consultant helps groups analyze their lists. For example:

How can group members strengthen the helping forces?
How can group members decrease the hindering forces?

Which forces are most significant?

Which forces can be dealt with constructively by the
group members?

Over which forces do they feel they have little
control?
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Heve groups 1ist possible action steps which they can
implement to reduce the effect of a hindering force.
lMake a similar list of actlion steps to increase the
effect of a helping force.

For each step 1ist the people, resources and activities
necessary for carrying out the action.

Devise a possible sejuence of actions, a method of
reporting progress, and a system of evaluation.




NCHZERs  Ce TITLE: PROGRAMMED TEXT FOR CONMMUNITY

SUPPORT FOR FOLLOW-THROUGH
PROJECT

Objective: To inform possible pro-groups in the community
of the Follow-Through program to facilitate understanding
and support

Populationt Community members not now releted to the
Follow=Trirough program

Resources: Programmed text prepared by a commilttee composed
of rerresentatives from groups such ass The Board of
Education, PAC, system administrators, teachers, aldes,
outside consultants, etc,

Description of Activity:

1l. Prepared booklets are presented to small groups composed
mainiy of people who know 1little or nothing about the
Follow-Through project. Each group should contain some
parents, teachers or others who are informed about F-T,

2, Participants are asked to check thelr responses on a
scale,

3. Listed below are several possible topics for specific
informational areas:

Goals oi Follow-Throughs
To what extent do you think F-T is a program to:
1. Introduce reading at an earller age?

2. Provide jobs for parents?
3. Change the school system?
L, Provide medical and dental care?

Organization of Follow-Through:

To what extent do you think F-T is:

1., Funded from the Federal government?
2. Supervised by the Federal government?

3. Administered by parents?
L, Similar to Head Start in organization?

Knowledge about Follow-Through:

To wnat extent do you think the following segments
in your community know about Follow-Through:

1. PMunicipal government?
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2, Certaln possible antl-tax or anti-public school
groups?

3. Members of your famlily, close friend?

Following the small group use of the programmed text,
e total group discussion is held.

Further questions may be asked and responded to.

Possible actlon steps by the organization may also be
considered.
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NUMBER:

c-6 TITLE: UTILIZING GATEKEEPERS

Objectives To select gatekeepers who will be responsible
for getting and sharing particular informetion with their
group members

Population: Any groups involved in the Follow-Through
project

Description of Activity:

l. The role and characteristics of g8atekeepers are
explalned to the group.

Gatekeepers are members of a group who
have a broader exposure to information
from diverse sources and who channel
information to membhers of their group.
That 1s, the gatekeeper frequently
mediates the information received by
the rest of the group. Gatekeepers are
difficult to differentiate from others
in the group--besides their greater
news and opirion network. Groups may
have different gatekeepers for different
areas of interest.

2. Participants determine to which groups they need
greater access.

3. They then identify gatekeepers and determine methods
of presentation.




SECTION D
WORKING ON THE PROBLEM -
TAXING ACTION

<C8
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SECTION Dg
WORKING ON THE PROBLEM - TAKING ACTION

Improving the Decisilon-Making Process

D-1 "Lost on the Moon" Exercise
D-2 Declsion-Making Exercise
D-3 Fishbowl Exercise

Offering and Uging Resources of the'Group

D-4 Cooperative Squares Game
D-5 Tower Bullding Exercise
D-6 Brainstorming Exercise

Clarifying Role Expectations and Relationships
D-7 Clarifying Consultation Skills

D-8 Clarifying Organizational Relationships
D-9 Role Perception Analysis

D-10 Role Reversal Exercise
D-11 Role Pjay of Expectations
D-12 Fantasy Play of Role Expectations

D-13 Fantasy Play
D-14 Fgntasy Play
Improving Communication Between Role Groups

D-15 Two-Way Communication Exercise
D-16 Intergroup Communication Exercise

D-17 Lsistening and Understanding Exercise
D-18 Sociometric Influence Exercilse
D-19 Verbal Interaction Exercise

Building Trust between Individuals and Role Groups

D-20 "The Prisoner's Dilemma"
D-21 Trust Continuum Exercise

D-22 Group Start-Up Exercise
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Developing and Clarifying Goals

D=-23 Clear and Unclear Goals
D-24 1Individual Analysis of Goals Survey

Examining Problems of Group Cohesion, Influence
of Members

D-25 Empathy Exercise

D-26 Behavior Styles Exercise

D-27 Life Goals Exercise

D-28 Analyzing Group Relationships

D-29 Survey of Perceptions of Self
and Group Members
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~UMESR:  D-1 TITLE: "LOST ON THE MOON" - A
DECISION MAKING EXERCISE

Objective: To teach in an entertaining way the problgms and
potentlals of working as a group. To make decisions oy
consensus

Population:t Any Follow-Through members

Estimated Time Required: 1% hours

Description of ictivity:

1. Divide participants into small groups of 5 or 6 members.,
Groups are numbered or named.,

2. Each participant recelves 2 coples of the problem sheet
(A). Participants should record name or number of
thelr group on their probvlem sheet.

3. Dlembers work independently. Sheets are scored immedi-
ately and put into group piles,

L4, Have the scoring committee total the individual scores
by comparing them with the key. (B) For each item,
che score 1ls the absolute difference between the
particlipant's ranking and the correct ranking. The
total score is the sum of the scores for each item.
Trie lowest score 18 the "best,"

The scoring committee should also compute the average
individual score and the range of individual scores
for each group.,

5. Ask each group to complete one ranking representing
the declsion of the whole group. Emphasize that
declsions are to be based as far as possible on logic
and fact rather than on any personal preference and
should represent common agreement among group members
rather than a simple majority vote. At this point,
discussion may become quite animated, and a group
should have plenty of time to reach its decision,

6. As the groups finish, have the scoring committee collect
and score the group sheets by the same method used for
the individual forms. The sooring committee should
aiso calculate the difference between each group’s
score and the average individual score for that group'’s
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menbers, The committee than prepares a sheet for
each group listing the following informations

Average individual score
Range of individual scores
Group score

Differences between average 1hdividual
and group scores

7. Begin by explaining the scoring key and the scoring
method, Give each group the final sheet prepared
by the scoring commilttee and ask the groups to discuss
the results separately for ten or fifteen minutes,

8. Once the groups have begun their individual discussions,
make a chart on the board or on newsprint.,

9. Give the groups theilr own charts and discuss the
following questions one by one:

&. Did the group do better than any individual?
b. Did 1t do better than the average individual? Why?
c. Did some member have more influence than others?

a, How did your group reach agreement?

10. Reconvene for process review,

Of'ten the group that has taken the greatest amount of
time to reach their decision will have the best score,
Also 1t 1s not uncommon to find that the group score will
be better than that of any individual within the group.
Sometimes a usually retiring member will turn out to be
more rescirceful in working on the problem than the pre-
sueed zroup expert or leader., The importance of identi-
fyins laenber resources, the different roles played by
group umenners, the value of collaboration, different styles
of group declision-mzXking and theilr consequences -- these
are some of the polints to be derived from the experience,
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LOST ON THE MOON
Problem sheet

Group Number
You are in a space crew originally scheduled to rendezvous With
a mother ship on the lighted surface of the moon. Mechanical
difficulties, however, have forced your ship to crash-land at
a spot some 200 miles from the rendezvous point. The rough
landing demaged much of the equipment aboard. Since survival
depends on reaching the mother ship, the most critical 1tems
avallaole must be chosen for the 200 mile trip. Below are
listed the 15 items left intact after landing. Your task 1s
to rank them in terms of theilr importance to your crew in 1ts
attempt to reach the rendezvous point. Place number 1 by the
most important 1tem, number 2 by the second most important,
and so on through number 15, the least important,
Box of matches
Food concentrate
50 feet of nylon rope
Parachute sillk
Portable heating unit
Two .45 calibre pistols
One case dehydrated milk
Two 100-pound tanks of oxygen
Stellar-map (of the moon's constellation)
ILife raft
Magnevic compass
5 gallons of water
Signal flares

First ald kit containing injection needles

Solar-powered FM recelver transmitter
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Listed below
Moon" 1items,
NASA's space

(15)
( &)

( 6)

( 8)
(13)

(11)
(12)

(1)
( 3)

(9)

(14)

{ 2)
(10)

(7)
( 5)

LOST ON THE MOON
Scoring Key

survival unit.
Box of matches
Food concentrate

50 ft. of nylon rope

Parachute silk

Portable heating unit

Two 445 calibre
pistols

Case dehydrated
milk

oxygen

Stellar map

Life raft

Magnetic compass

5 gallons of water

Signal flares

First-aid kit

Solar powered

FM receliver transmitter
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are the correct rankings for the "Lost on the
along with the reasons fer the rankings by the

Little or no use on the moon
Supply dally food required

Useful 1n tying injured, help
in climbing

Shelter against sun's rays

Useful only if party landed
on the dark side of moon

Self-propulsion devices could
be made with them

Food, mixed with water for
drinking

Fills respiration requirement

One of the principal means
of finding direction

Co bottles for seif-propulsion
across chasm, etc,

Probably no magnetized poles,
thus useless

Replenishes loss by sweating

Distress call within line of
sight

Oral pills or injection
medicine valuable

Dlstress signal transmitter,
posslible communication with
mother ship




NUMDEE: D2 TITLEs DECISION MAKING EXERCISE

Objective: The purposes of the exerclse are:
a. To provide practise in decision-making

b. To look at what behavior helps and what
behavlior prevents good decision-making

¢. To provlide practice in observing a mroup work

d. To provide practice in setting behavioral
objectlves

Porulatinng This exercise may be used in a training work-
shop or 1t can te adapted for use during a normal day when
a committee, a team, a task group, or any other group of
co-workers want to become more productive,

Description of Activity:

1. Palrs of groups of 5-8 members are formed.

2. Members of each sub-group form partnerships with one
person 1n the other sub-group.

2+ The cross sub-group partners take about five minutes
to alert each other as to how they would like to
benave in the group decision-making exercise. They
night, for example, indicate how much they hope to
irlluence, how actively to participate, how openly
to express what they are feeling, or any other
bernavior they may want to improve, to experiment
with, to strengthen, to change.

L, Sub-group A forms an inner cirecle, sub-group B forms
an outer circle,

5. Group A 1is miven a task requiring a decision. It is
told 1t will have two 10-minute work periods.

€. The task given them should be relevant and involving,
but relatively easy. For instance, list six charac-
teristics of a good Follow-Through teacher and rank-
order :them.

7. Group B observes A work for 10 minutes with each person
in B focusing primarily on his partner in Group A.
The observation should center on ways in which the
individual faills or succeeds in reaching his behavioral

objectives.

<1S
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9.
10,

11,

12.

13.

In 10 minutes the action 1s stopped and the parctners
have 5 mlinutes to discuss what B observed and what
A attempted.

Group A resumes task for 19 minutes.

Group B observes, focusing both on the group as a
whole, and on thelr partner's use of observations and
feedback.

Group B has 5 minutes to share observations with A,

Group B takes the inner circle with A observing. Above
schedule 1is repeated,

B's task can be the same or different but similar to
tre task glven Group A, For examples List six
Cneracterlistics of a successful Follolow-Through
project and rank-order them,

The two groups merge and share what they may have
learned through the exercise, (e.g. about group
decislon-making, giving and recelving help through
observation and feedback.) Finally, the groups might
¢iscuss whether a similar design cculd be used in
actual declsion-making situations. The group may
want to set up plans for trying out the design in a
sltuation already scheduled,
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NUFBEZ: D-3 TITLE:s FISHBOWL DESIGN

Cojective: To spread participation and increase group
member 's awareness of the parts he and others play in a
discussion

Population: Any Follow-Through group with like or unlike
roles

Sstimated Time Required: 30-45 minutes

Description of Activity:

1. Xembers are divided 1ato an inner observing group and
an outer observing group.

2. The inner group 1s given a topic pertinent to their
role. (e.g. How can Follow-Through teachers increase
the understanding of their program among non-Follow-
Throuzn teachers? How can accurate information about
Foliow-Through be communicated to the general community?)

3, Members of the outer circle should 1listen and watch in
sllence. Their task 1s to count how many participated
in the discussion, notice how many people looked as if
they wished to say something but didn't, keep track of
interruptions and who did the interrupting.

4, The timekeeper calls time on the discussion. The
observers report on vwhat they saw and heard while the
inner group listens silently.

5. The groups reverse roles and repeat the process,
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NUMBER: D-l TITLE: COOPERATIVE SQUARES EXERCISE

Objlectives To become more sensitive to how one's behavior
may help or hinder joint problem-solving

Populations Any Follow-Through groups of like or unlike
roles

Estimated Time Required: 45 minutes

Resourcess Envelopes contalning pattern pleces for a
6 x 6 square

Description of Activity:

1. Form groups of 5 members. Seat each group at a table
equipped with sets of envelopes and an lnstructlion
sheet for each member,

2. Describe the exercise as a puzzle that can only be
solved with cooperation. Read aloud, or have them read
silently, the instructions. The rules of the eXxerclse
ares

a, No member may speak.

b, No member may ask for a card or in any way signal
that he wants one.

c. Members may glve cards to others,

3. When all or most of the groups have finished, call
time and discuss the experience,
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NUMBER: D=5 TITLE: TOWER BUILDING EXERCISE

Objective: To show the importance of cooperative group
action for effective problem-solving

Population: Any Follow-Through project members of like or
unlike roles

Estimated Time Requlired: 1 hour

Resources: Sets of bullding blocks

Description of Activity:

1, Individuals are grouped in teams of 6 to 10 members,

2, Each team 1s to build a tower, competing with other
teams for the use of limited materials.,

+ One person is selected as the supervisor of the materials.

3
4, Teams must negotiate with each other for the materials.
5. Bullding process should begin,

6

. Call time and analyze the process. For example:
a, How successful was each team?
b, Which person and/or teams delayed or stopped action?
c., What were the major problems involved 1n the exercise?
d. What steps were taken to alleviate the problems?

e. How did teams react when meeting frustration, success,
delay, fallure?

7. Exerclse can be repeated with groups collaborating on
building one tower,

8. Groups must negotiate contracts for each sub-group to
undertake different aspects of the tower bullding,

9. Group re-assembles to analyze action:
a., What was the success of thlis strategy as opposed to
the first strategy employed?

b, What effect did the contractual relationship have
on nmembers? How was behavior affected?

21
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E NUMBER: D-6 TITLE: BRAINSTORMING EXERCISE

Obgectives To show the necessity of bullding on each
individual's ideas and abilities in the process of problem-
solving

Population: Any Follow-Through group discussing the ram-
if'ications of a problem

Estimated Time Required: 30 minutes

Description of Activity:

l. Explain the purpose of brainstorming as a method of
getting out the maximum number of ideas for con-
sideration,

2. Explain the rules of bralnstorming:
a. quickly give an idea, do not digress or explain
b. do not stop or criticize another member's idea

3. Begin with a problem relevant to the group., (e.g.
HoWw can the public be most accurately informed of the
Follow-~Through project? What role should parents play

in the classroom?) A recorder should list ideas on
newsprint,

4. Stop the group as ideas begin to slow, or at 20 minutes.

5. Discuss the process:
a. Was this a good way to get your ideas listened to?
b, Did many good ideas come out?
c. Can you think of other times we might use this
method of sharing ideas?

6. Ideas can be discussed, priorities made and task
groups formed,
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NUMBER: D=7 TITIEs CLARIFYING CONSULTATION
SKILLS

Objective: To improve consulting skills by:

a, developing more realistic expectations of the
consulting process

b, 1improving skill with which staff members give
and receive help in their informal contacts
in day-to~day operation

¢. sharpening observational and feedback skills

Populations Any members of Follow-Through

nstimated Time Required:s 2 hours

Description of Activity:

l., Divide participants into 3-man teams: client, consul-
tant, and observer. Roles will reverse about every
30 minutes,

2, Hand out Instructlon Sheets for client, consultant,
and observer to each group., (sheets attached)

3. Croups should follow directions on Instruction Sheets,
spending about 10 minutes discussing the experience
before reversing roles,

L, Suggested time flow:

20 minutes - First consultation period
10 minutes - Observer's report and discussion
20 minutes - Second consultation period (shift
role assignments)
10 minutes - Observer's report and discussion
20 minutes - Third consultation perlod (shift roles)

10 minutes - Observer's report and discussion

15 minutes - Trios re-assemble for concluding dis-
cussion

The suggested time flow requires a two-hour period to
complete the exerclise, If less time 1s avallable, the

time allotted for the consultation perlods and the observer's
reports and trio dilscussions can be reduced to 15 and 5
minutes respectively, It is not recommended that less than
1% hours be alloted for the expercise.
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5. After 2ll group participants have role-played client,
consultant, and observer, they should analyze their
behavior using the Role Guide for Consultation
Exercise hand-out,
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EXERCISE ON CONSULTATION

Instructions: Client

Choose a problem on which you would like help. It may
lie in your personal life, family, Job, or community
affairs. It should meet the following criteria:s

a. Urgent. IYou really care. You have thought a
1ot about it, It is important. Something
will have to be done about it quite soon.,

b, Limited, You will have a half-hour to discuss
it. It should be simple enough to permit you
to convey the issues clearly in the limited time.

c. Yours. You should have a responsibility in
aealing with the problem,

Join freely and genuinely in the discussion with your
coasultant, Try to get help from the consultant,
Test out suggestions and explore ideas,

Note your feelings as they change during the discussion;
try to connect changes in feeling with what the con-
sultant says and does,

After the discussion you will have 5 minutes to tell
the small group how you felt as the conversation
went on, and what ideas you now judge to be fruitful
and helpful to you for dealing with this problem,
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EXERCISE ON CONSULTATION

Instructions: Consultant

Listen thoughtfully to the problem as presented.,

Your task 1s, by ralsing questions, to help the client
diagnose his difficulty. Hefrain from giving any
edvice or citing any experience of your own or others,
Xeep probing to bring out new angles. Keep responsi-
bility rfor the answers on the client, You will have
succeeded if you enable him to redefine his probvlem,
seeing the difficulty as due to rather different
factors than those he originally presented,

It is not easy to ask helpful questions. This is not

& cross-examination, to fix blame, It is not necessary
to dig for every factual detail, It is better to ask
open-ended questions rather than those which can be
answered "Yes" or "No". The idea is to help the client
keep thinking aloud. Your mood should be ruminative
and reflective, not aggressive or argumentative, Begin
in accord with his present line of thought and move
along with him,
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EXERCISE ON CONSULTATION

Instructions: Observer

1, Listen thoughtfully to the problem as presented.

2, As you observe the discussion between the client and
the consultant note:

a. What you think were the unspoken feelings of
each as the talk went along.

Y. Which questlons from the consultant seemed
to bring real insight to the client and which
were unproductive or Just cross-examination.
Again, distinguish between courteous thanks
and a real change in orlentation,

3. You are also to be time-keeper throughout the exercise,
Don't be too rigid; listen for an appropriate stopping
place at about the time indicated on the flow chart.

2D
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20LE GUIDE FOR CONSULTATION EXERCISE

The client role (receiving helpn)

1, How realistic are your goals for change?

2. How can others be helpful to you in seelng
yourself more accurately in the change situation?

3. How defensive are you? Do you block or evade
consultants ' probes in certaln areas? How much
do you trust these people?

4, A4re you realistically testing feedback and the
implications raised by consu%tants?

The consultant role

1. Are your questions exploratory, supportive,
tentative?

2., Does your behavior indicate to the client that
you ares;

a, listening?

b. understanding?

c. sharing yourself?

d. trustworthy?

€. problem-solving in your relationship
with the client?

3. Do you test your interventions? (Why did I ask
that question? Did it help move toward diagnosis
or did 1t take us off the track?)

L., Do your questions help the client look at diagnostic
forces in the situation such as:

a. power (authority and leadership)?
b, communication?

¢. goals (individual, group)?

d, conflict (causes)?

5. Can you successfully avoid confusing diagnosis
with tThe strategy and solution phase?

The observer role

1, Focus on the process of the discussion, not the
content, '

2, Is the dlscussion moving in an appropriate -
direction, or merely wandering?

3. Is the 1line of questioning by consultant con-
tributing to an understanding of the central




problem area?

k, What 1s the quality of listening and understanding?

5« Can you intervene in a manner which contributes to
the movement of the group?

The recorder-clarifier role (May be used in four-man groups)

1. Do you really understand the issue under discussion?

2, Are you recording new insights, new aspects of
the problem?

3. Will your record be helpful to the client?
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NUMBER: D-8 TITLE: CLARIFYING ORGANIZATIONAL
RELATIONSHIPS

Objective: To clarify the responsibllitlies and relationships
‘ in the organizational structure of Follow-Through, namely
the supervisory, conferring, and consulting relationships.

Population: Any members of the Follow-Through project

Estimated Time Required: 1% hours

Resources: Newsprint, crayons

Descrintion of Activity:

1. In sroups of four or five, ask each member to draw on
& sheet of newsprint a diagram of the organizatlional
unit in which they work, deslignating the type of
working relationships they have with other members
(e.g. supervisory, conferring, consulting).

2, After completing diagrams, linstruct members to post
them on the wall and explain thelr diagram to the
other members of their small group.

3. Provide newsprint and crayons for each member, Ask
them to think of the unit in which they work (e.g. their
section, bullding, or department), then to draw a
plcture representing this as they see 1t, When the
pictures are completed, compose small groups and ask
members to show and describe their plctures to the
other members of thelr group.

4, Ask members to write five different statements 1in
response to each of the following questions: *"Thinking
of the unit in which you work:

Who am I?
Where am I?

The statements should be sentences, not paragraphs,

5. The responses to the questions are shared and discussed
in small groups.

6., In working groups, such as committees or staff units,
it is often helpful to share perceptions regarding
the degree of influence which members of the group
exert over decisions. Two methods of sharing such

perceptions are described belows
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a, Meabers are asked to indicate the degree of
influence they feel they have in the group by
taking the indicated positions: 1,) "If you
feel you have little influence sit or kneel on
the floor.” 2,) "If you feel you have a
rmoderate degree of influence, sit in your chair.,”
3.) "If you feel you have a high degree of
influence, stand uvp,"

embers are asked to share perceptions which
ezree or disagree with the positions taken by
s members, Individuals may be asked to change
thelr position if the perceptions of several
group members are not in agreement with the
perception indicated by the person.

©., A variation on the exercise described above
1z to provide each member of the group with
three objects such as 3 x 5 cards or paper
cups. lembers are 1instructed to give the
objects to persons they see as having the
most Influence in the group. Each person
must zlve away all three objects and those
who ireceive them must display them so they
are viesible to all members of the group.

Following the distribution of objects,
discussion of differences in the perception
of members regarding influential members
and the consequences of the pattern of
influence for productive work can be dis-
cussed,
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NUMBER: D-9 TITLEs ROLE PERCEPTION ANALYSIS

Objective: To list perceptions role groups have of their
effectiveness and the effectliveness of other role groups in
the Follow-Through project

Population: Groups of similar role and function

Description of Activity:

1. The following questions are listed on newsprint:

a. What problems does the other group present for
your effectiveness as a group?

b. What problems do you think you present to the
other groups' effectivaness?

¢. What problems do you think the other group sees
you presenting to thelr effectiveness?

2. Gproup lists on newsprint thelr perceptions concerning
the questions,

3. Groubs share thelr lists,

4. Role-reversal Exercise can be used as next step.
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NUMBER: D-10 TITLE: ROLE-REVERSAL EXERCISE

Objectlve: To identlfy problems between role groups and to
start the groups talking about them and working toward a
solution

Population: Two different Follow-~Through groups, most
likely with a disparate power influence, (=.g. The School
Board and the Parents Advisory Committee of Follow-Through
will be used to demonstrate this activity.)

Issue: This technlque can be used in a confrontation
situation. There are really two kinds of problems ldentirfiled
by thils process, First, there avre substantive problems dealing
with issues and subject matter and not interpersonal in
nature, 3econd, there are the problems of interpersonal
relations between the groups. These are the feelings,
attitudes, perceptlons and behavliors which develop between
persons or groups which must deal with each other 1in some

way.

tstimated Time Required: 3 hours

Descrintion of Activity:

l. Since the PAC 1s the least powerful of the two groups,
it is asked to role-play the following situation first:

"Imagine that you (the FAC) are now the Schodl Board,
You are faced with a budget shortage and are trylng
to set prioritlies on the various school programs to
decide which might be eliminated. Follow-Through is

one of those programs. What would your discussion
be like?"

2. The PAC sivs 1n the center of the room while the real
Scghool Board observes the role play.

3. After 20 minutes the role play is interrupted and the
To0les are reversed,

4. The School Board is asked to role-play a situation
which might be the following:

“Imagine that you are now the PAC. You feel that
project Follow-Through has been a very helpful
program for your chlld. You know that the School
Board 1s faced with a budget cut and may decide
to drop Follow-Through from among the district
projects., You are discussing how you might
Influence the Board so that Follow-Through will
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not cut back, What would your discussion be
1like?"

5. Stop the action after about 20 minutes of role play.

6. Pecrle are asked to form a single circle and facilitator
asks for comments about what was observed.,

7. Time is given for interaction and for general "steam-
lecvting,"

8. Facllitator should help group identify major issues,
Set priorities. Establish problem-solving criteria.

9. Sub-groups should be formed, composed of members of
poth role groups.

10, Sub-groups work on decided tasks.
11, Re-assemble entire group after 1 hour to assess progress,

12, If the group is too large to work on the final product,
a representative or two might be named from each sub-
group who will then work in a final working group while
thre rest of the members of both groups observe. It
1s often useful to leave an empty chalr so that if
someone on the outside has some important input, he
can come in for a short time to participate.

With thlis Xind of design it i1s important that there be some
power equality, or at least a willingness on the part of
the group members to work with and consider the suggestions
of the other group. If there is complete power inequality,
and if the Board, for example, is not willing to consider
the problems of the PAC, 1t could turn out to be only a
fruitiess meeting.

There must also be sufficlient conflict inherent 1in the
relations between the two groups fer energy to be created
to work on the problems., If there are basically no problems
between the groups, there is obviously little reason for a
confrontation meeting of this type.




NUMBER: D-11 ) TITLE: ROLE PLAY OF EXPECTATIONS

Objective: To clarify the expectations one role group in
Follow-Through has of another role group in Follow-Through

Population: Two different role groups (e.g. Follow-Through
teachers and F-T Director will be used to describe activity)

Issue: Iaterpersonal conflicts often develop around
amblguitizs in role relationships between groups. One
method of dealing with the frustrations and conflicts which
result {rom such ambigulties, and which also helps to define

role relationshlps more clearly, is through the role play
of expectations,

Estimated Time 3zequired: 2 hours

Description of Activity:

1. Follow-Through teachers define an area in which their

expectatlons are not being met by another role type
(F-T Director),

2, Teachers dramatize the situation in a role-play activity.

3. Follow-Through director defines an area in which his
expectations are not being met by teachers,

k. PF-T director sets up a role-play situation in which
thls expectation 1s dramatized,

5. Facllitator helps both parties look at their expecta-
tions to establish reasonableness and clarity.

6. Groups establish a reasonable set of mutual expectations
and plan steps to implement them,

A less dramatic, but sometimes easler way to handle the same
issue is sinply to ask eaoh party to make a list of his
expectations of the other party, and second, to make an
additlonal 1list of what he feels the other party expects of
him,

These 1ists are then shered and the facilitator helps both
partles to work out the conflicts and ambigulties which wmay
exlst, such that each party is clear about what is expected
of him by the other. Through this process both parties
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sheuld ve clear as to where they are meeting each other's
exXpectations, where they are not, and how they might go
about doing so if such is mutually decided upon,




NUMBER: D-12 TITLE: FANTASY PLAY OF ROLE
EXPECTATIONS

Objective: To clarify expectations of various role groups
for the Follow-Through program using the technique of
fantasy role-playing

Population: Any groups involved in the Follow-Through project

Estimated Time Required: 45 minutes

Descrivption of Activity:

1, Divide into groups by roles (e.g., parents, teachers,
aldes, administrators, F-T staff).,

2. Provide fantasy situation for brainstorming, Have one
member record ideas on newsprint:

a, What will your role group be doing six months
from now?

b. What will have to be done to get there?

c. What forces might deter you from reaching your
roals?
i
3. Re-assemble group to analyze lists. Look for similarities
and differences. Have groups discuss how different per-
ceptions affect expectations and behavior,
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NUMBER: D-13 TITLEs FANTASY PLAY OF EXPECTATIONS

CONCERNING PARENT INVOLVE~
MENT

Objective: To clarify the degree of parent involvement in
the Follow-Through program desired by various groups:
parents, teachers, administrators, para-professionals, etec.

Population: Different role-groups in the Follow-Through
project

Issue: Parent Involvement is a term used freely in discus-
sions surrounding the Follow-Through program, It becomes
apparent, however, that the meaning of "involvement" is not
clear, Do we mean general interest in Follow-Through?
Willingness to participate actively in day-to-day tasks?

Or does it mean policy-making responsibilities? These
questions need careful consideration before significant
progress can be made in involving parents in the program,

Description of Activity:

l, Groups should work in indigenous clusters (parents
with parents, teachers with teachers, etc.)

2. Groups should develop on newsprint their ideas con-
cerning the four areas of fantasy:

a, What will parents be doing six months from now?
b. What would have to be done to get there?

¢c. What forces would help or hinder achievement
of goals?

d. What actions are needed to achieve goals?

3. Groups should then be cross-sectioned to obtain
reactions from the newsprint lists.
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NUMBER: D-14 TITLE: FANTASY ROLE-PLAY OF "IDEAL"
SITUATION

Objective: To clarify role expectations which various groups
in Follow-Through have for their own role group and other
role groups

Population: Any role groups in Follow-Through

Description of Activity:

1. Divide people into respective role-groups.

2. Allow time for them to devise a role-play situation
pertinent to their area. (e.g. an ideal Follow-Through
classroom, an ideal PAC meeting, etc.)

3. Have each group perform their role skit before the
other groups.

4, Discussion should center around the following questlons:

a. What are the differences and similarities between
the 1deal role-play and the actual situation?

b, How do different role groups see the "ideal"?

¢c. What does their perception of the "ideal" suggest
about them?




| - NUMBER: D-15 TITLE: TWO-WAY COMMUNICATION
. EXERCISE

Objectives To improve communication by demonstrating the
results of one-way and two-way communication

Population: Any members in Follow-Through

Resources: One copy each of Dlagram A and Clagram B,
newsprint, pencil and paper for each participant

Description of Activity:

1. Discuss communication and how it works. Explain the
differences in one-way communication and two-way
communication., (In one-way communication the sender
tells the receiver something and thls message ends
the communication, A lecture, written instructions
for a test, and memos are examples of one-way
communication. In two-way communication the recelver
of a message can ask for clarification, elaboration,
and both sender and receiver can benefit from the
increased mutual understanding that results.
Discussions and questions-and-answer periods are
examples of two-way communication,

2. Have participants choose a person who they feel is
capable of gilving directions clearly. This person
will act as the sender. The participants, the
receivers, will be prepared with pencil and paper,
to follow the sender’s directions.

3. The sender should be out of sight, but within hearing
range of the participants. Give him Diagram A (see
attached sheet) and instruct him to explain 1% so
well that each member will be able to make one
exactly like it, Each member of the group is to

— follow the sender's directions without having any
comnmuriication with the sender or any other member
of the group. Note the time the sender begins,

4, Put the following chart on newsprint:
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One-way Communication Two-way Communication
Time Time
Estimated Actual Estimated Actual
Accuracy Accuracy Accuracy Accuracy

When the sender has finlshed, record on the chart how long
he took., Ask the pParticipants to estimate how many figures

they have drawn correctly; four, three, two, one. Record
rfespoases on the chart,

5.

9.

Ask the participants how they felt during the demonstra-
tlon and how they think the sender felt. Have the
sender do the same,

Begln the two-way communication demonstration, Have the
sender face the class and describe Diagram B clearly
and completely. This time the recelvers may ask
questions and the sender may reply, but he may not use
gestures. Agaln record the time and estimated accuracy,

Show the drawings to the group by holding them up or
copying them one at a time on the newsprint,

Have each member record his actual accuracy, (To be
correct, a figure must be the right shape and in proper
relation to other figures.)

Group may want to discuss and analyze the experience,
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AN EXPERIMENT IN COMMUNICATION




NUMBER: D-16 TITLE: INTER-GROUP COMMUNICATION
EXERCISE

Objective: To improve communication between groups for
more productive group relationships

Population: Members of like and unlike role groups
Estimated Time Required: 2% hours

Description of Activity:

1, The session 1s kicked off by an input from the
facllitator on the dynamics of intergroup behavior
and rivalry, the development of ingroup cohesiveness
and norms, the ease with which persons and groups
mlscommunicate and misperceive one another.

2. Divide into role groups. On newsprint, groups list
thelr perceptions of the other group. They make a
second 1list of their perceptions of thelr own group.

(A tape recording of these groups may be more vValuable
than 1listing on newsprint,)

3. Each group shares with the other its 1lists (or tape).
While one list 1s being presented only questions of
clarification are allowed,

4, Groups discuss the 1ists.,

5. Problems are identified and priorities established.

6. Task groups are formed from members of both groups to
work on high priority issues,

7. Entire group re-convenes for process review and plans
for follow-up,
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NUMBER :

D-17
THIRD PARTY INTERVENTION

Objectlive: To improve communication among working members
of a group through the use of effective intervention

Populations Members of like or unlike role groups in
Follow-Through

Egtimated Time Required: 1 hour

Description of Activity:s

1,

2,

3.

5.

Present a pre-planned role play of a discussion
between two persons, The discussion leads to a heated
debate., A third person intervenes, without prior
instruction, and attempts to defuse the discussion.

Audience and role players describe what they saw and
thelr feelings toward the role players, especially the
"intervener"”, List salient comments on newsprint,

Beglin discussion again, This time a second intervener
or third party is instructed before hand to invoke
Carl Roger's Rules One person does not reply to the
other until he has summarized to the satisfaction of

The other what he sald and how he Telt about 1t,

Analyze the role-play situation., For example:

a, How dld the persons arguing feel about this
intervention?

b, What did the "third party" intervener achieve
in this situation?

State and post the rule of repeating before responding,
Groups should decide what other things to remember
before intervening,

Group breaks into trios and practice, alternating
roles of discussants and intervener,

TITLEs LISTENING AND UNDERSTANDING -




NUMBER: D-18 TITLE: SOCIOMETRIC INFLUENCE
EXERCISE

Obgectlve: To measure group and intergroup communication
and influence using a sociometric technique

Population: Members of like or unlike role groups in
Follow-Through

Estimated Time Required: 1% hours

Description of Activity:

1. The foilowing categorles are listed on newsprint,
a., With whom do you most like to work?
b. With whom do you most often soclalize?
c. Who are your best resources?
d., To whom do you first take new ideas?
e. Who do you go to with a work-related problem?
f. Who would you like to be your boss?

2, DlMembers fill in categories with names of persons
present,

3. Consultant collects lists and develops a list of
relationships named by members. That is, for each
person present: Who did he name? Who named him?
nmutual cholces.

L, Feedback data to participants,

5. Participants divide into small groups to share their
response to the data and the implications of the data.

6. Small group membershlip may change for greater sharing.
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NUMBER: D-19 TITLEs VERBAL INTERACTION EXERCISE

Objective: To improve the pattern of verbal interaction in
& group using process observers

Population: Any Follow-Through group of similar or unlike
roles

Estimated Time Required: 45 minutes

Description of Activity:

1,

2,

Two members of the group are selected as proce ss
observers,

Have the process observers draw a circle and write the
group members' names around it in the same order as
they are sitting.

Observers are to chart the interaction by drawing an
arrow from the name of the speaker to the name of the
one he seems to be speaking to., Remarks addressed to
the group in general go to the center of the circle,
As the arrows accumulate they will show who speaks
the most and also to whom most of the comments are
made, The silent members will be clearly apparent.

After about 20 minutes, stop the group's discussion
to analyze the data accumulated by the observers.,

Observers share their diagrams with group members,

Questions for discussion of experience:

a. How do the group members feel. about the amount
of their participation?

b, Has anyone dominated the discussion?

c. How do people feel about getting, or not
getting, attention?

d, What can be done to gain wider participation?

214

139




NUMBER: D-20 - TITLE: THE PRISONER'S DILEMMA
Objectives:

l. To demonstrate how suspicion and distrust can
interfere with meeting work objectives,

2. To show how people tend to convert non-competitive
situations to competitive situations.

3. To show that building a "trust" relationship
can be a lengthy process since early "trusting”
behavior can be perceived as "foolish" behavior
by others,

L, To show that trust can be fragile and easily

destroyed,

Population: Any Follow-Through members

Resources: A supply of 3 x 5 notecards, copies of
"Instructions to Participants” for all members (see
attached sheets).

Estimated Time Required:

Description of Activity:

1,

2,

3.

L.
5

Break participants into red and black teams (at least
two of each, but three of each if the size of the total
group exceeds 16),

Provide space so that the teams will be relatively
close yet far enough apart to prevent hearing each
other's deliberations.

Distribute Instruction sheets to all participants,

Send teams to work places,

Run exercise for nine innings. (Run an extra inning
if any group has taken advantage of “"last inning”,)

Reconvene total group. Hold a general discussion on:

a.
b,

C.

d.

How did they approach the problem?
How did they try to communicate trust (if they did?)

How did they feel when their message of trust was
ignored (if it was)?

Post inning by inning results for a pair of
teams (or more) to help discussion as followss
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Red

Black -7 -7 ] +10] +10

e, If a team thinks they dld pretty well,K because they
"beat" the other team, ‘poini out .that!if they had
both "trusted” from the beginning, they would have
gotten + 69 (7 x 9). ‘

Emphasize that objectives did not begdin td be met until
a feeling of trust was established.,

Look for instances where a team tried to convey trust
snd. yet where it took a long time for the "message” to
be received, Use this to make the point that effective
relationships are sometimes painfully built, Long-term
evidence of trusting behavior may be needed before an
effective relationship i3 established, Frequently
individual goals can best be achieved through willingness
to recognize and advance the other fellow's goals.

The participants may wish to keep this in mind when
establishing relationships with other r-e members and
groups.
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THE PRISONER'S DILENMMA
INSTRUCTIONS TO PARTICIPANTS

In this exercise you.will be divided into several 'red' and
'black’ teams. Red team i#1 will be concerned with Black Team

#1. The object 1s to galn as many points for your team as
possible, This 1s not a competitive eXerclse.

The exerclse works ev.}sc follows:

The red team can pass elther a paper with an "A" or a "BY

on it and the black team can pass either an "X" or "Y", The

exchange will be simultaneous, If Red passes an "A" and Black
t an "X", both teams get +7. If Red passes a "B" and Black an

*X", red gets +10 and Black -10, Other possibilitles include:

AX = +7,+7, AY = -10,+10, BX = +10,-10, BY = -7,-7

After you break into teams, you will have ten minutes to decide
on your first move and your general strategy. When you make
your decision, mark it on a plece of 3 x 5 paper, I 'wlll pass
the paper to the other team, You will have three mlnutes to
make each subsequent decision., There will be no verbal or
other written communication between teams. The exerclse willl
last for nine moves, Each team should keep a record of 1its
points, For your reference, herz is a copy of the Matrix I

on the easel,

Your object 1s to gain as many points as possible for your team,

N
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AB - XY MATRIX

A BLACK TEAM Y
s ettt |
L | +7 +10

RED 47

o

NOTE: All possible Red team scores are in lower left corner
of the boxes, All possible Black scores are in the upper
right corner of boxes,
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"The Prisoner's Dilemma"

Example of Scoring Patterns which may develop:

1 > |+ |slelz e le |
S I T T I

o Lo Ll b Lo

Interpretations

1-2.

3"‘" °

5.

6-8.

9.

Expression of distrust. Red would not pass an "A"
card for fear that Black would pass a "Y" card, which
would cause Red to get -10.

Recognition that positive scores can only be obtained
by passing "A" (trusting) cards., Red hopes that Black
will come to the same concluslon,

Red is letting Black know that they are not fools and
that Black should not expect to get any more "A"
cards unless Black cooperates with "X" cards,

Mutual trust has developed, Red and Black are working
together toward attainment of mutually beneficial goals.

It was the last play of the exerclse, Although Red
continued to exhibit trust, Black took advantage of the
situation for their own gain, UWutual trust probably will
be difficult to re-establish, .




NUMBER:s D-21 TITLEs TRUST CONTINUUM EXERCISE

Oblective: To achleve a greater degree of trust and open-
ness among members of a Working group

Populations Members of like or unlike role groups

Estimated Time Required: 30 minutes

L Description of Activity:

1. Ask particlpants to write down something (an anecdote,
attlitude, oplnion, bellef) about part of the Follow-
Through program in which they are involved or some-
thing about thelr personal or professional lives, but
which they have not told anyone.

2, Ask participants to read aloud what they have written.
(The length and type of comment will vary, some may
write nothing,)

3. After papers have been read, draw on a Plece of news-

print a line from "Public Information" to "Private
Information”,

4, Markx points along the continuum:

Public Infor- Private
mation (any- Information
one) ' i | I (no one)
[ ' |
F-T F-T Co-worker My husband,

teachers, staff in my own wife, very

parents, role grp. close friend

administrators (e.g. fellow

teacher)

5. As items are read again, ask group (not only person who
did the writing), where they would place the idea on
the continuum. Strive for concensus in the group.

6. Analyze the data through a serles of discussion
questlons, For example:




a. What has been revealed about the existing level
of trust in this group?

b. What can we do to increase the trust level?

¢. What behavliors have we seen that tend to lower the
trust level in this group?




NUMBERs D-22 TITLE: “GROUP START UP" EXERCISE

Objective: To organize a task group to insure positive
working relationships

Population: Any members of Follow-Through

Estimated Time Requlred:s all-day session

Description of Activity:

1. Session begins with an input on importance of group
functioning and interpersonal relationships,

2, A statement, discussion and clarification of the
mission of the group--its goals, timetable, work tasks,

3. Clarification by group of thelr roles, their relation-
ships to the leadership, how thlis group will stay with
or depart from tradition, the reward system, and what
will happen to them when the task 1s ended.

L4, A presentation and explanation of the group leader's
plan to organize the work--the organization structure,
relationships to other parts of the system, and
general ground rules.

5. Group members discuss what they see as thelir functions
and responsibilities and how these relate to the
leader's perceptions and expectations.

6. Group develops mechanisms for communication within the
team such as staff meetings, task force reports, etc,

7. Process review and arrangements for follow-up meetings.
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KUMBER: D-23 TITLEs CLEAR AND UNCLEAR GOALS

Objective: To demonstrate the contrasting behavioral
consequences of having clear and unclear goals,

Population: Any members of Follow-Through
Estimated Time Reguired: 13 hour

Description of Activity:

1. Arrange and seat the participants in circles of 6 - 8
people,

'2. Each group selects an observer whe will sit outside
the group.,

3. The observer 1s given an observation sheet on which he
will record behavior on the two tasks which the group
will be asked to accomplish,

k. Explanation of the task: "Your group will be glven a
task and eight minutes in which to complete it, Your
observer will record observations about your group
behavior in accomplishing the task.*”

5. Expose the following, written on newsprint:

What are the best methods for achleving the success of
the Follow-Through program in this schocl?

6. Groups work on the task, Observers take notes. Give a
warning at seven minutes; stop groups at eight minutes.

7. Gilve group the second task, also written on newsprint:

Li3t the specific tasks which para-professionals may
fulfill in the Follow-Through classroom.

8. Groups work on the second task, Observers take notes.
Break groups again at eight minutes,

9. Observers report to thelr groups. Each participant
should receive a copy of the observation sheet.

10. Group discusses the observations, Explain that the
purpose 1s not to agree or disagree with the observer
but to share perceptions generally,




11,

12,

13,

14,

15.
16.

17.

Form a cluster by asking a group to pull their chailrs
in & circle around another group, The inner circle

becomes Group A, the outer circle Group B, Form similar
clusters with other groups.

Explanation: Group A is to procduce a 1ist of charac ter-
istics of Good and Bad Goals, with one person recording
them on newsprint in two columns.

Group B 1s to listen and take notes,

At a signal, Group B i1s to critique A's 1ist and bvoth
groups wWill Jjointly select the four or five most
important goad and bad characteristics from the 1list,

Groups A and B change places, with Group B in the center.
Group B's task is to 1list behavioral symptoms of each

of the good and bad characteristics they now have on
newsprint,

The groups discuss the nature of group goals and their
feellngs and behavior regarding group goals.,

A person from each group reports to the total group.,

Tne consultant presents a summary, emphasizing the
following:

a. Characteristics of good goals:

clear
acceptable

attalnable
amenable to modification and clarification

b, Clear, acceptable goals cannot always be determined
in advance. The first job of any group is to
clarify and modify stated Loals until they are clear
and acceptable,

c. Possible syuptoms of unclear and unacceptable goals;

tension, Joking and horseplay
getting off the central subject
fallure to build on ideas

Elaboration will depend upon the work and conceptual:i -
zatlon of the groups,
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NUMBER: D-24 TITLE: INDIVIDUAL ANALYSIS OF

GOALS - SURVEY

Objective: To analyze an individual's perceptions of himself:
his immediate role(s), his expectations for the future, his
plans for achleving his goals,

Population: Any members of Follow-Through

Estimated Time Required: 1% hours if entire survey i1s done

PLANNING FOR LIVING
(attached)




1

PLANNING FOR LIVING

Introduction

America 1s not a traditionalist or fatalist society,
yet most of us as individuals often act as though we think
the future 1s something that happeris to us, rather than as
something we create every day. The emphasis of psychology
on how childhood experience determines later adult behavior,
coupled with the fact that most of us accumulate obligations
as we go through life, leads many people to explain their
current activities in terms of where they have been rather
than in terms of where they are going. Because it is over,
the past i1s unmanageable, Because it has not happened,
the future ls manageable, The followlng exercises are
cecle.ed to help you think about where you are, where you
want to go and what resources you have for getting there.

1. Life line. Using the lower half of this sheet of paper,
draw a line to represent your life line, and put a
check mark on 1t to show where you are on it right now.
The l1line can be stralght, slanted, curved, convoluted;-
Jagged, etc.; 1t can be "psychological” or "chronologi-
cal", It's a subjective thing -- it represents some-
thing about how you think about your life. After
you've drawn it, share what it means to you with others
in your group.

1This design was developed by Herbert A. Shepard.
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2,

Who am I? This exercise 1s to explore the check mark
on your life line, Write ten different answers to the
question "Who am I?" 1in the space provided below.

You may choose to answer in terms of the roles and
responsibilities you have in 1life, in terms of groups
you belong to and beliefs you hold, in terms of certain
qualities or traits you have as a person, in terms of
behavior patterns, needs or feelings that are charac-
teristic of you, etc. Try to list those things which
are really important to your sense of yourself:

Things that, if you lost them, would make a radical
difference to your identity and the meaning of life
for you.

(1)

I2)

r'Cﬂ

6)

\8)

(9)

0)
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3.

Identity Review. Consider each item in your 1'st of
"Who am I's" separately, Try to imagine, try o feel,
how it would be if that item were no longer true of
you, (For example, if “"husband® or "wife" 1is one of
the items, what would the loss of your spouse mean to
you: How would you feel? What would you do? What
would your life be 1like?) After revicwing each item

irn this way, rank-order the items in the 1list by putting
ti number 1n the box to the right of each item, Put

"l" beslde the item which 1s most essential to your
sense of yourself, whose loss would require the greatest
struggle to adjust to, Put "10" beside the item which
1s least essential to your sense of yourself, Try to
rank-order all items in this way, without any items
tying for first place, second place, third place, etc,
If some items 1n your list are aspects of you that your
dislike and would 1like to be rid of, they don't
necessarily fall in the lower end of the rank order.
The question for rank-ordering is how big would the

ad justment struggle be if you lost that item, Some

aspects of yourself that you dislike might be very

hard to give upl

Sharing. Share the experience you've had privately
wilth the Who Am I? and Identify Review exercises with
the rest of your group. No one should be forced to
share their 1ist, and no one can be forced to share
all the thoughts and feelings that occurred, but be

as open as you can, If you're willing to share your
list, take the initiative and share it with the others,
invite thelr comments and questions, invite comparison
with others,




5.

Eulogy. Through the above exercises, you've explored
the check mark on your 1life line., This exercise is

to explore the future end of the life time. The task

1s to write the eulogy that you wish it would be possible
and realistic to have delivered about you at your funeral.
Don't write the eulogy that could realistically be
delivered If you died tomorrow, unless that represents
all you want to be in the future. So give yourself

time, hope and even allow yourself some fantasy and
wilshful thinking, in composing a eulogy to your 1life.

As in Who Am I? , this exercise requires reflection,
sllence, being alone with yourself, Don’'t share with
others until you've written all all you can.

Use the rest of this sheet and the back if necessary
to write your eulogy.




7

Fantasv Day. Having explored the check mark s.l the

future end of the 1life line, now sample the space

in between, To do this, construct a fantasy day
sometime in the future, The day can be a "special
day" that you would really love to experience, Or it
can be the kind of "typical day” that you really wish
would characterize your life, Or you can create a
week instead of a day, etc. The important thing is
to create an experience you rcally want some time in
the future.

You may find it helpful to make notes about your
fantasy day. If so, use the space below for that
purpose, Or you may find 1t works better to Just
close your eyes and let your imagination roam,

When you're finished, share your fantasy with the
rest of the group,

Life Inventory. In this exercise you generate as many
answers as you can to a list of seven questions about
your values and the resources you have for realizing
those values. The sevsn questions are listed on the
next two pages.

A good procedure for constructing your Life Inventory
i1s as follows: First, take a few minutes alone to
write down as many answers to the seven questions as
they come to mind, quickly and without thinking too
deeply. In fact, the more spontaneous you can let
yourself be, the better. Second, compare the answers
generated by you and the other members of the group.
This may suggest additional answers, to be added to
your own list, Third, use the other group members

as consultents to take a more searching look at your
life 1inventory, to help discover still more answers.,
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A, When do I feel fully alive? What things, events,
actlvities, etc. make me feel that 1life 1s really worth
living, that it's great to be me and to be alive?

B, What do I do well? What have I to contribute to the
life of others; of what skills do I have mastery;
what do I do well for my own growth and well-being?

Q

Given my current situation and given my aspirations,
what do I need to learn to do?
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D, What wishes should I be turning into plans? Anv dreams
I've discarded as "unrealistic” that I should start
dreaming again?

E, What under-developed or misused resources do I have?
Resources might be material things or talents or
friends, etc,

F. What should I start doing now?

G. What should I stop doing now?




NUMBERs D-25 TITLEs EMPATHY EXERCISE

Objective: To improve the group process by measuring the
empathy group members have for each other

Population: Any group in Follow-Through that has been
working together on a task

Estimated Time Required; 30 minutes

Description of Activity:

1,

2,

3.

5.

Stop the group from working on its reguler task about
30 minutes before it is time to adjourn.

Give each member a copy of the observation sheet and
ask that 1t be completed immediately,

Have one person tally the responses on newsprint as
group members call out their responses., Take an
average of the estimates given for the B questions.

Each person may calculate his error score by finding
the difference between his answer and the average
estimate of the group. The error score is his

measure of empathy: the lower the score, the greater
the empathy.

Groups may discuss data (e.g. areas of greatest agre-
ment, disagreement),




2,

5.

A,

B,

A,

B,

A,

B,

A,

B,

OBSERVATION SHEET
(Leave the Error Column blank)

Were you satisfiled with the performance
of the group?-

How many of tlie members would you segy
were satisfied with the performance
of the group?

Would it have been helpful if the 1less
talkative members had expressed their
orinions more readily?

How many members of the group will
agree?

Do you feel the discussion was
dominated by two or three members?

How many will agree?
Did you have any feelings of irritation

during the discussion?
How many members will say they did?

Did you have the opporftunity to talk
as often as you wished to?

How many will say the same?
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NUMBER:

D-26 TITLE: BEHAVIOR STYLES EXERCISE

Objective: To become aware of, and sensitive to, the
different behavior styles of people

Population: Any Follow-Through members

Estimated Time Requlired: 1 hour

Description of Activity:

l, Session should begin with an input on behavior styles.
The following points should be covered,

Much of the work we do in ]ife requires collaboration
with others,

People always have reasons for acting the way they do--
if they are nolsy, they may be bored, frustrated, tense;
if they don't pay attention, perhaps they don't under-
stand; 1f they don't participate,it might be because
other people seem to do a better job or work faster.,

When we understand eazh other better we can work
together more efficliently and with more enjoyment,
To achleve that understanding, we have to work with
the attitude that each person has reasons for the
way he acts, whether we like that way or not,

2. Break participants into small groups. Have them list
on newsprint a list of opposite behavior styles,

3. Have the participants choose one of the palr-categories
to discuss and divide themselves into two gboups on
the basls of its two dimensions,

L, Rearrange the two groups into two circles--an inner
and outer circle,

5. Ask the inner group to discuss why they act as they do,
making sure that each member discusses hls own behavior
and not the behavior of the group. After everyone
has had a chance to express himself, ask the group
to discuss how they feel about those who behave the
opposlite way., The outer group listens in silence.

6. At the end of the second discussion, have the groups
swltch places and repeat the process,

<63

e R R =

160




NUMBERs D-27 TITLEs LIFE GOALS EXERCISE

Objective:s To collect data concerning life goals by having
respondents rank-order eleven stated goals for themself and
for each group member

Population: Members of a work group in Follow-Through

Egtimated Time Required: 30 minutes

LIFE GOALS EXERCISE

Procedure: Exercise Life Goals requests participants to
rank the importance of 11 life goals to themselves and to
each of the other participants in their small group. Those
goals include:

a. lLeaderships To become an influential leader;
to organlze and control others to achieve
community or group goals,

. b. Expertness: To become an authority on a

R speclial subject; to persevere to reach a
hoped for expert level of skill and
accomplishment,

c. Frestige: To become well-known, to obtain
recognition, awards, or high social status,

d. Service: To contribute to the satisfaction
of others; to be helpful to others who
need 1it.

e, Wealth: To earn a great deal of money; to
bulld up a large financial estate,

f. Independence; To have the opportunity for
freedom of thought and action; to be one's
own boss.,

g, Affectlon: To obtain and share companion-
ship and affection through immediate
famlly and friends.

h, Security: To achleve a secure and stable
position 1n work and financial situations.
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Self-realizations To optimize personal

development; to realize one's full creative
and innovative potential,

Duty:s To dedicate oneself totally to the
pursult of ultimate values, ideals, and
principals,

Pleasure: To enjoy life, to be happy and

content, to have the good things in 1life.
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THREE MOST IMPORTANT LIFE GOALS
ACCORDING TO SELF RATINGS IN STUDY GROUP

Leadership

Expertness
Prestige

Service
Wealth

Iydepen-
dence

Affection
Security

Self -
realization

Duty

Pleasure

(1)

(2)

(3)

Totals First,
Second or Third
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NUMBER: D-28 TITLEs ANALYZING GROUP RELATION-

SHIPS QUESTIONNAIRE

Objectives To analyze group relationships and influence
using a questionnalre of name fill-ins

Populations Members of a work group in Follow-Through

Estimated Time Required: 20 minutes

ANALYZING GROUP RELATICNSHIPS

List the name of a member of your work group in each of tbhe
following:

1, The most influential in group decisions

2., The next most influential in group decisions

3. The least influential in group decisions

L, The pverson you influence the most

5. The person you influence the least

6. The person who influences you the most

7. The person who influences you the least

8. The person from whom you most often seek
advice or assistance

9. The pers-n most likely to offer original
ldeas and imaginatlve or unusual ways
of looking at things

10, The person most likely to express his
ldeas and feellings openly and fully

11, The person most likely to be guarded
or restrictlive in his communication
with others

12, The person most 1likely to listen to
and make an effort to understand the
ideas and contributions of others




NUMBER: D-29

Objectlive:

Population:

Lstimated Time Required:

Please describe as accurately as possible your self-percep-

TITLE: PERCEPTIONS OF SELF AND GROUF
MEMBERS - SURVEY QUESTIONNAIRE

To record self-perceptions of the individual as
he reacts with and to other individuals and groups
Any members of Follow-~Through

30 minutes

PERCEPTION SURVEY

tions for each of the following:

1.,

2,

What 1s your usual way of letting others know you care -

that you like them?

How do you typically handle your feelings of anger and

resentment?

What do you tend to do when you feel misunderstood

in a group?

What do you generally do when you receive criticism

or "hurt" from other people?

What do you ordinarily do when you feel frightened

or threavened in & group?

What do you tend to do when someone suggests changes

in the plans you have made?

How do you handle competition in relationships?
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10.

W¥hat do you do when scmeone praises or complimants you
in a group?

Wnat do you typically do when someons lets you know that
they care for or like you?

what does 1t mean to you when you get strong support
from a group?




SECTION E:
EVALUATION
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SECTION E:

EVALUATION

E-1 Meeting Evaluation -~
Rating Scales

E-2 What Happened in the Session?

E-3 End-of-Meeting Evaluation
Sheet

E-4 Post-Meeting Evaluation
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NUMBER: E-1 TITLEs MEETING EVALUATION -
RATING SCALES

1. How good was the quality of thinking about the
assignment?
(a.) worst possible
(b,) moderately bad
(c.) about equally good and bad
(d.) moderately good
(e.) Dbest possible

2. How much responsibility for contributions did you feel?

(a,) complete lack of responsibility

(b.) a moderate lack of responsibility

) nelther responsibility nor lack of
responsibility

) moderate responsibility

) complete responsibility

3. How creative was the thinking underlying the decision
or situation?

(a.) completely uncreative, conventional, routine
(b.) moderately uncreative

(c.) about as creative as uncreative

§d.) moderately creative

e.) completely creative, mnovel or original

L. To what extent was the discussion based on winning own
points or based’'on considering the merits of issues?

(a.) completely on a "win own points” basis
(b.} moderately out to "win own points”

(c.) about equal between considering merits
of lssues and "winning own points"
(d.g moderately considering merits of issues

(e, conplet=ly considering merits of issues

5. What was the underlying feelings towards ideas, opinions,
and attitudes?

(a.) 1ideas, opinions and attitudes completely
disregarded and ignored

(b.) disregarded gquite a bit

(c.) respected as much as disregarded

(d.) respected quite a bit

(e.) completely respected, examined and con-
sidered
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8. How committed were you to the outcome of the discussion?

(a.) completely uncommitted
(b.) moderately uncommitted

) neither committed nor uncommitted
(d.) moderately committed

) completely committed
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NUMBER: E-2 TITLE: WHAT EAFPENED IN THE

SESSION?

1. What was the general atmosphere in the group?
a, Formal Informal
b. Competitive Cooperative
c. Hostile Supportive
Comments:
2. Quantity and quality of work accomplished:
a., Accomplishments High Low
b, Quality of
Productions High Low
¢c. Goals: High Low
d, Methods: High Low
Comments:
3, Leadership Behavior:
a, Attentive to group needs
Concerned with only topic
b. Supported others
Took sides —
¢. Dominated group
Helped group
Commerﬂ:s:
L, Participation:
a. HMost people talked Only a few talked
b. Members involved Members apathetic

¢. Group united Groyp divided

Comments:




NUMEER: E-3 TITLE: END-OF~MEETING EVALUATION
SHEET

1. How helpful did you find today's meeting? (check one)

a.) of no help or value
of little help or
value

c.’/ of some help or value ___
d.) quite helpful or
valuable -
. e.) very helpful or
valuable .

2. YWhat things were most helpful or wvaluable in this
meeting?

3. What things were least helpful or valuable in this
meeting?

L, What things would you like changed 1ﬁ(uture meetings?
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NUMBER: E-4 TITLE: POST-MEETING REACTION

1. How clear was the task or problem to the group?

1 2 3 _ b 5
quite some completely
clear confusion clear

2. How much was done in providing ideas and initiating
new approaches?

1 2 3 b 3.
too about too
little right much

3. How well did the group use its resources?

1 2 3 b4 5
very somewhat very
poorly well

4, EHow clear was the communicatlon among members during
the discussion? '

1 2 3 L 5
quite some quite
unclear confusion clear

5. How much attention was given to differences in feelings
among members?

1 2 3 L 5
too about too
little right much

6. With the decision we have made, I am

1 2 -3 L 5
in complete dissatisfiled in complete
disagreement but will agreement
accept
<8
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With the declsion we have made, I believe others 1in the

group to be
1 2 3 4 5
in complete dissatisfied in complete
disagreement but will agreement
accept
o 174
,4'5'9




APPENDIX E
HEPORT ON THE DATA VERIFICATION AND
UTILIZATION SESSION
FT. WORTH, TEXAS

ERIC 250




REPORT ON THE
DATA VERIFXCATION AND UTILIZATION SESSION

PROJECT FOLLOW-THROUGH

P?. WORTH, TEXAS

February 17, 1971
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REPORT OM THE
DATA VERIFICATYION AND UTILIZATION SESSION
FT. WORTH, TEXAS

After having involved Project Follow-Through staff members,
teachers, administrators, community leaders, and outside consul-~
tants in a geries of data-gathering sessions last April (1970)
arouné o variety of support system variables, it was decided
%o invite these same people to a "data verification and utiiiza-
tion session.” In additicn to meeting a professional obligation
to feed back to the school system some of the results of the study,
it appeared that such a session would also provide an opportunity
to verify the accuracy or representativeness of the data: ang,
even more important, to assist the participants to engage in some
interpretive discussion and derivation of implications for action.
A further purpose was to explore the potentiality of the Pt. Worth
I«'oiloyg-'rh;:ough project ix;voivement in the next phase of the NTL
Institute exploration of ways of strengthening the support system.

Pre-pPianning

Data about support system variables which were gathered
during the group interviews were tabulated, coded, and reviewed.
- Major support system issues or problems were identified, and

specific data were grouped under these problem headings,




-2~

Six such areas svolved from the Ft. Worth data:

1. Parent involvement in Pollow-Through
2. Comminication with others
3. The role of "outsiders"
4. 1in-staff communication and influence
5. Need for personal and professionai growth
6. Role of Follow-Through in eiementary education
in our district
A discussion guide was prepared on each of these six areas
for the feedback session, posing the problem area, reproducing
relevant data, and iisting illustrative comments drawn from the
interviews. (See Appendix for copies of these discussion quides.)
Meanwhile, the Project Director in Pt. Worth, Mrs. Louise
smmott, made arrangements for the feedback session, sending
invitations to all those who had participated in the original
fata collection interviews. Where these persons were no longex
available, it was arranged for substitutes occupying similar roles
to attend.
On Pebruazy 17, during the hour preceding the opening of the
sassion, Robert Fox znd Margaret James from the NTL project staff
and Mrs. Bmmett had the opportunity to check on the design of the

segsionr, and work out last minute arrangements.,

Attendance

About hzif of the original group of participants attended
the feedback session, although additional people representing
most of the roles for which the original person was unavailable,

zaised the number of participants to 26:

283
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Yollew~urough Project Director

Principals

Coordinsesr, Career Opportun-

ities Program
Instrycecional Aides

Peaciiers

Cemuanity zepresentative

Parvent Coordinator
2al Luasoers

PAC Chairman
Pollow-Through mother
Follow-Through fathezr
Program assistunts

Mrs. Louise Zmmett -
Mike Glenn

J. D. ship

Rachel Johnson

Mary Delaon
Annie Bell Hodge .

Venita Millican
Norma Clayton
Rolena Carter

Ddlorea Sifuentes -
Della sandifer

Dorothy Holland
Ruth Homer
Blinda Palido
Leonora Serrano
Eddie Ruth Smith

‘Charlasetta Robinson

I4llie Pearl Moffett
L. 0. Toomer

Adell Morehouse
Angela. Espinoza
L. 0. Toomer
Evelone Jones

Carolyn Bunnell

Home~-School Cooxdinator. Margaret Milling

Design of the Sessiomn

- 9:00 - 9:15 Intreduction

Welcome. Review of previous daca :

- ¢collection sessions. Rewiew of purposes
of the project. Clarification of "support.
system” concept. Brief look at possible
regourcas for support of next steps through
continued affiiliation with the NTL project.
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9:15 - 10:00

Objectives for this session:

1) Peedback to original participants
in data collection activities.

2) Opportunity to verify or add to the
data. Clarification of meaning.

3) 1Identify issues or problems which
the data show are important.

4) Derive implications. Suggestions
for next steps. Determine priorities.

5) Discuss values of continued affilia-
tion with NTL Project.

Work Groups

Participants were divided into three
work groups around the following topics:

1) Communication with Others
2) Prarent Involvement in Follow-Through

3) The Role of Pollow-Through in
- Elementary Education in Our District

Each group was advised, first, to review
the data as presented in the feedback
shaets. Then discussion focused around
three questions which appeared on a dis-
cussion guide duplicated for each person:

1} Ask yourselves: Do the data
presented actually reflect the way
things are? In what respects is the
situation 4ifferent from the Smpression
given by the data?

2) Draw some implications. What are
the underlying issues? What are the
problems that need to be worked on?

3) Make recommendations. What can be
done to help? What specific activities
or actions can be suqgested? What
next steps can be racommended?
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16:00
206:15

i1:00

22:00

1:00

*®

Y:45

10:15

11:00

12:00

3:00

-5

Recordesr-reporters were furnished = roecorde. s
blank with the above questions 1isted. The:
ware asked to keep notes on the three toplcs
to share with other particilapnts in a general
sassion. An additional recorder was designated
to place the list of recommendations on news-
print. These were postea rfox the general
session to review.

Coffee

General PRiscussion

Reports from each group. Quick overview of

the problem area and of the data which had been
reviewed by the work group. Presentation of
list of issues or problems, and recommendations
for dealing with them.

Discusaion of total group for clarification
and to further explore the problem.

Work Groups

Participants were re-grouped to work on the.
thraee remaining issues:
1) In-Staff Comminication and Influence
2) Need for Personal and Professional Growth
3) The Role of Outsider

Lanch

General Discussion

Reports frem each group. Posting of recommen-~
dations. Discussion for clarification. :

Determining Priorities and Next Steps

Recomnendations from all six groups ware
numbered consecutively. Participants were asked
to form pairs. Each palr examined the iist

of recommendations and jointly agreed upon a
rank ordered 1ist of the top six,

A waighted score was computed (6 for lst chuices
5 for 2nd choices, etc.). The prioricies

which resulted were reported to the group and
dizcussed.
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In the light of these priorities, Miss
James cocnducted a brief discussion of the
potential resources for working on the
priorities and other problems which might
evolve through a continued relationship
to the NTL project.

Some Points from the Werk Group Discussions

i.

Commanication with Others

The data are essentially accurate. We feel there is a
need to reach out more to the other parts of the school
gystem, First we need to involve and inform other teachers
in the same buildings in which Follow-Through programs

are Jocated. We disagree that we have little formal
community leadership participation. We feel that lack of
communication is not as great this yvear as it has been

in the past.

Issuwas: We feel that the real issue is that if more
people know about the Follow-Through program, the program
would be extended.

Recormendations:

1) Have information and booklets available to all people
in the community. Send Pollow-Through newsletters
to all school families. '

2) iInform all people--begin with teachers in Follow-
Through buildings.

3) Besides getting more people involved, we also recommend
getting ourselves even more involved than we are now.

4) Involve news media to inform al}l the publiec.
5} Print booklet for parents--in English and Spanish.
The Need for Parsonal and Professional Growth

The data were proba8bly accurate at the time of the interview,
but many things have changed: F-T has gained in importance
among tha special projects in this area. Tradition and fear
of change is the biggest resisting force. Aides have been
given additonal time for plamming (in response to one of

the needs ldentified in,the data)., We do not agree with

the comuents of those who say P-T will die {f funding is
reduced? 2n additional supporting force for the F-T program
is other teachers outside the progran.

RE'?
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“iiees: A plan for ascreening teachers needs e be
davised sO as to get propsr peraonnel in the classroonm
with positive attitudes. Thogse working with children

in the classroom should take thoir cues from the children.

Recommendations:

1) Davelop screening procedures for aides and teachers
vndeh includaes a variety of sources of information
~and judgment.

'2) Further improvement should be made in the area of
: transportation for those interested in working with
. Follow-Through

3) Seek ica'ys .of making more space availablie to the
parents for their parent meetings and for storage.

3. The Role of Outsiders

We don’t even know who the general consultant is! do we
hava one? The data may be inacourate, for we responded as
though we knew him and thought he had a lot of influence! .

Yssues: Examine the xelationship of the model and the .
Pt. Worth program. Is our relationship with the Sponsor
&g fruitfal as it might be? There is need for more
commnicaticn between FP-T and the "outside" resources.

Recommendations:

1) Care needs to be taken in selection of 4th level
teachezs so that they can carry on the essentials
of P-~T programs.

2) IXdentify what is unique about FP-T that would be of
value to retain in the reqular program.

3) There is need ¢o conduct workshops %o instill in

teachers of the regular program some of the objectives
of the P-T program.

4) Explore ways of influencing the U.S. Office of
EQucation in expanding or altering the economic
guidelines (designating a totfal school building
as e.igibla on the basis of the poverty leve: of
tua community; don't insist on gettiny data fron
individual families--it creates embarrassment and
promotes dishonesty in declaration of income level.
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The biggest need for outside help is in diagnosing
the problem of teacher-parent relationships.

mTsachars should be released from the classroom on a

rotational basis, perhaps, to attend weskly parent
nmeetings to make opportunity for unthreatened communication.

Tn-Sta?? Communication and Influence

Not all roles identified in the influence data exist in
Ft. Worth. There are other roles that need to be on the
list. To get better data, we might ask the question in
terms of specific kinds of decisions or areas of influence.

Iscues: The need for improved communication between the
PAC and teachers might be worth exploration. In Ft. Worth,
we nced o icok at the data from the standpoint of the -
builiding, as well as for the whole system. There is a
provian of staff work load; Iimproved communication with
parante could be effected if more time were available.

The PAC and parents of F-T children are not much aware of
the role and influence of the Sponsor.

Racommendations:

1) Gather additional influence data, using actual roles.
in Pt. wWorth.

2) Compare our system with other systems to gain per-
spective.

3} Gathey data about particular building situations.

4) YNeed to explore ways of improving communication
with U.8.0.B.

Role of FPollow-Through in Elemantary Education in
Our District

We agree with most of the objectives for P-T listed by
various participants. We queation "extending the school
day"; wve weren‘t aware that our F-T program 4i{4 so. More
emphasis shouid be placed on the school as coordinator of
community and P~T services to pupil and family. We feel
that there should bes added, "Help child get along with
other children," to the list of objectives.
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depiications and Issues: An outstanding featurc of our
progran is parent involvement. Those outside the progran
are not well enough informed about our program.
Recommendation: cOnti.nue. and extend to all school levels
and all school children.

3. Parent Involvement in Follow-Through
The data are accurate as far as they go.

Impiications: We need more meetings i)ecause the facts
point to the need for us to work on imnroving communication.

Rkecommendations:

1) Hold parant-teacher workshops (to help teachers sae.
the role of the parent).

2) Develop a family and/or personal-.counéeling sexrvice.
3} Hold informal meetings to discuss doncerns. For

example, continuation of parent visitation progran,
or j.ntensive effort to involve more fathers.

Priority kecomrendations

Pollowing the reporiing of their recommendations from each
of the work grcups. pairs of participants had the opportunity to
examine ail the war.icus recommendations, posted before thewm on
newsprint, and to assign priorities tn the top six. Through
a summarization o2 these priority recommendations the following
rank-ordared list was uiveloped for consideration by the project
staf? and the Poiicy Advisory Committee: '
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Recommendations

Prioritz

1. Hol& parent--teacher workshops. (Help teachers to 26
see the roia 0f parent involvement.)

2. Identiiy what is unigue abou: Pollow-Throug:i. that is

of value to be retained in the regular program. 20

3. Continue and extend Follow-Through to all school levels 19
and ail school children.

4. Inform all people--begin with teachers in Follow-Through 18

buildings.

S. Have information and booklets avallable to all people 14
in the community. Send newsletter to all school families.

6. Teachers should be required to participate in parent 12
meatings.

7. Care needs to be takon in selection of 4tNlevel teachers 11
80 that they can carry on the essentials of Follow-
Through programs.

8. fthe biggest need for outside help is in diagnosing 9
the problems of teacher-parent relationship.

9. Hold informal meetings to discuss concerns. FPor example, 8
a) continuation of parent visitation program, or
b) intensive effort to involve more fathers.

10. Involve news media to inform the public. 8

il. PMurthor impzovemesnt should be made in the area of ?
transportation for those interested in working with
Pollow-Through.

12. Explore ways of infiuencing the U.S. 0ffice of BEducation 7
in expanding or altering the economic guidelines.

13. Besides getting more people involved we also recommend 7 |
getting ourselves even more involved than we are now.

14. Develop a family and/ox personal counseling service.
1S. Gather more data about a particular building situation

(e.g. the principal, staff, parents, of a particular
Follow-Through program at the building level.)

<
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Priocicy

———-

1s.

17.

1.

29.

20.

21.

22,

23,

e ]

waighted gcore

Need outside help in diagnosing problems of parent
teacher relationship.

Davelop screening procedure for
which includes a variety of sour

ard Judgme

Seeck ways of makin
for cheir parentc m

Teachars hould be relea

ni.

relationships.

Gutier mweve information
relationship schooi by

g more space available to thae parents

aides and teachers
ces of information

(Announcement of new cciteria for
personnel selection made at time of selecting priorities}

eetings and for storage.

commanity differcnces.

sed from the classroom for parent

about the parent-teacher
school, since there may be

Gather additional data on the roles (using actual job
titles) currently invoived in the Pg, Worth Follow-
Through project.

Compare data from other Follow~Through systems with
- Worth to give us a better perspectiva,

Wa need to
tion with

explore ways of improving our conmunica-
the U.S, Office of Education,

25R
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Post Meating Reazcions

{

It was agreed that excellent participation in the dis-
cussion was achieved. There seemed to be very little to distinguish
botween the participation of parents, PAC members, staff mambers
oz school personnel outside the Follow-Through project. Participants
sald they ware pleased to have an opportunity to think together
apcat the Pollow-Through program. 'l.‘hey were aspecially appreciative
of having a chance to share in the results of the study to which
they haé contwibuted.

The group indicated their firm support for a continuation of
the involvement of Pt. Worth with the NTL project, should that
opportunity be available. Mrs. Emmett, Pt. Worth project director,
and Miss James, Pield Coordinator for the current RTL project,
planned to meet the foilowing morning to explore the possibility
of continuation.
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APPENDIX TO F'l"l. WORTH
DATA VERIFICATION AND UTILIZATION SESSION

a., Discussion Guide
b. Recorder's Report Form
¢, Data Feedback Sheets
--Role of Follow-Through in
Elementary Education in our District

--Rating of Extent of Information
about Follow-Through

--Parent Involvement in Follow-Through
--In-staff Communication and Influence

--Involvement and Communication with
Persons Outside the F-T Staff

-~The Role of Qutsiders
--Need for Personal and Professional
Growth

--The Future of Follow-Through in
Ft. Worth, Texas




Follow-Through Support System Study

DISCUSSION GUIDE

1. Agk yourselves; "Do the data presented actually reflect
the wey things are? In which respects is the situation
different, in our judgment, from the impression given
by the data?

2,  Draw some implications. What are the underlying issues?
What are some of the problems that neéd to be worked on?

3. Make recommendations. What can be done to help? What
specific activitlies or actions could be suggested?

[ o
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rollow-Through Support System Study

RECORDER'S REPORT - GROUP DISCUSSION

Our problem area:

1. 1Ideas about the accuracy of the data;

2., Implications and/or underlying issues:

3. Hhecommendations:
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roliow-Trnrouzn Suppoxt System Study
Fort Wortn, Toxas
July, 1970

ROLE OFf FOLLOW-THROUGH IN ELEMENTARY EDUCATION IN
OUR DISTRICT

1, Wnat are scice of the services and features of Follow-Through
that we think are important?

Number of Persons
Who Mentioned it

Groups Served -

Sugtain benefits of Head Start 2
For low-income families and their children . 2

[ For chiidren who ave not at the same level of,
maturity and understanding as peers 1

Pnysical Organizaticnal Characteristics -
Adult-pupil ratio reduced (smaller classes,

teacher aides, floating teachers, etc,) 3
More time for chlild in the classroom, extendzd

school day; extension of kindergarten 1
More equipment z2nd materials avellagble l

School serves as coordinator of community
resources for each Follow-Through pupil
and nis foamily

Model for what all early education should be

O

Schoolroonr Climate Programs -~

More individual attention

Help child develop his academic potential
80 he can congpete

Give child positive view of sgelf; help him
estabiish his identlity; overcome shyness

Teaching of Spanish

Enrich achool programs

Master basic reading skills

Overoome language barrier

Provide background information and concepts

Provide emotional help to child

Active learning, exsmining, seeking; more

field trips
Help child relax

Help child get alonz with other children
Concern for all Tactors which affect a chila
and his leerning

O MMNMO OW W \n

ow &

\n

Cther Services -

Mediczal, dental and cther health services
Nutrition - lunches

Psychological services

Soclal work services

Sl i o B
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“ow~Througt Support System Study

rcl
forec Worten, Texas

Parent involvemsnt -
Parents more involved in their child’s ecducation
{e.g. clagsroom observers, participants, aldesy 44
role in deciglon-naking)
Bridge a gap butween home and gchool 0




Follov-Throughn Support System Study
Fort Wortn, Texas
July, 167¢

RATING OF EXTENT OF INFURMATION ABOUT FOLLOW~THROUGH

Following each group interview session,; the interviewer rated
each participant on a continuum scale regarding the extent of
information about Follow-Through which he appeared to have,

Well-Infcrmed:
Folliow-Through t{eachers (2)
Progren assistant
Foilowe-Thycugh Principal
Poliow-Througl Director
Curriculum coordinator

Somewhat Informed:

Perent-Homa coordinator

Non Folilocw.Through teachers (2)

PAC Chairmin

Community CAA

Medical representative

Assistantc Superintendent for Instruction
Follow-Through teacher

Follow-Through Principal

Federal rogram administrator

Not Infcormed:

Follow-Through parents (2)

Non Follow-Through parents (2)

PAC meunber

PTA representative

Volunteer parent eilde

Follew~Through tcacher aide

Representative from Teachers® Organization
Poverty parent with older child ineiigible for FT
Stete Department oflicerx

Welfare representative

School-Communi ty leader

Non Follow-Through teacher
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rollewarnoon Sunport System Study

Th, TeXxas

PAENT INVOLVEMENT IN FOLLOW-THROUGH

One cujective of the Follow-Through program is the involvemei.t

of parents in progran policy making and in program operation.
Some questions arising from this objective are)

Lo

2,

To what Graree nas there been parent involvement in Follow-Through?

Triose recponding to the question, “what do you think are the
chiel chavacteristics of the model you are trying to implement?”
Trequentcly include parent? involvement,

Tacse asked to fantasizs the program characteristics which will
piease then one year from the time of the questionnaire include
increased parent participation.

"Paiant intecrest will increase.”
“#e nav2 parents working in the o¢lassroom,”
"Trhe parents will be more acquainted with the progranm.”

“More parents participating.”

The influence data indicate that parents® influence on the
progren should be greater than it is seen to be presently.
(see cnaxrts)

Fas_parsint Anvolivement been a positive and/or beneficial

aspect of rollov-Through?

Two responses from parents indicate their satisfaction with
their own involvement in the program.

"I like to wWork in the class and take trips with the
cnildren "

“FTolliow-Thiough ha3 80 many wonderful things for me
and @y chiidren.”

One respondient, indicating what changes need to be made if
fantasles ore to come true, cited parent involvement which
enabied parents "to learn of the prXress of their children
and to cooperate With the teachers in any way possibdble."”

Respondents indicating needed changes in the program inciude
parent involvement among their concerns, and overall, the data
suggest thet such involvement is desirable and beneficial,

"Parents hai. to be more involved.”

"We will have more parents involved in the pre3zram Lo
the fuviture. "

"Without the nelw of parents, Follow-Through will not
be as strong as it should be.”

¥ 380




Folliow~Througrn Susport System S:udy
Fort Wortn, Texas

3¢ ZHow could parent involvement be improved?

In general, the data indica”.e the need for more parent
participation in the Follow-Through prograsm. Several
specific suggestions include:

“Parents need to feel welcome in the school, any
time, anyday."”

"Yore parental involvement through beiter comwmunication.”

"There 1s a need to explaln the program more effectively
to parents.”

"Involve more fathers in the program.”

“Set up night meetings so fathers can attend.”

"1 see parents meking important decislons concerning
the educational process,”

"Cetting more parents to attend class gessions.”

The Joint Becommendation task yielded the following suggestions:

8. Instructlon should be given parents on .mutrition and
cther health programs

b, More effort should be expended to involve fathers in
the Follow-Through program

€. More visits to homes of children in Follow--Through
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Follow-Thiough Suppcrt System Study
Fory Worihn, Texas

July, 1970
INVOLVEMENT AND COMMUNICATION WITH PERSCNS
OUTSIDE OF TBE FOLLOW-THROUGH STAFF
1. Is there s need to "reach out” more to other parts of the

2,

school system and the oommunity so that they are aware and
informed coout FOlLloW=THRTOugh?

The data indicate a perceived need to reach out (to both the
comnunity in general and to spaecific sub-groups in particular)
to “inform*, Yinterest”, and "invelve®”™ perscis in the Follow-
Through program,

Persons recommend increases in communication to and between
groups-~citizens at large, the school district, administrators,
parents, tezchers, PTA, local agencles, 1ndluding persons not
directly connected with Follow-Through. For example:

"Inforn more people about Follow-Through.”

“Make information avallable to the community and
all other personnel in the system."

“People need & better understanding of Follow-Through.”

What are the goals of improved communication? What are the
resultg likely to be?

a. The data reveal several goals for improved communication
and involvement including parental and community “support”,
*better understending of the program®, and "acceptance”
of the pregram and 1ts goals,

One person states:
*School districts and tax payers have to become more
accepting of the values which have been demonstrated,”

Y. The responscs reflect o desire for the extension of
Folliow-Through to othcr parts of the school district
and school system. For example:

"I would hope Fnllow-Through would expand and many
teachers would desire to perticipate.”

One respondent answering the guestion, "What do you see
yourself doing in Follow-Through two years from now?"
sald, "Getting more people involved."”

Others gece the apread of Follow-Throvgh to:
"The total on-going school program,”
“All grades 1ln the elementary schoul program.”

303
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Peliow~Through Suppoct System Study

.

Desired results of communication included extension of Folioc.-
Througn to aress Just mentioned, increased rarental involvenent,
end growing lecal support,

Purther, it was recommended tha: the opinlons of "some

adainistrators, other teachers, parents ari the community”
need ohanging.

3. How_can better comaunication and involvement be brought about?

Suggestions 1isted on the Joint Recommendation task were:

4: more rescarch and dissemination of Tesults to the
communi ty

b. better and more complete involvement of parents,

community agencies, and others not directly involved
in Follow-Through

¢. a network of groups wWorking together (including
PAC, PT&, CAA, HEW)

The interviews and the data reveal little formail communi ty
leadership Participation in Follow-Through., Nelther the CAA or
the regular comrvnity welifere agencies felt as if they were
involved in naking the program work. All &roup participants
expressed a nrzed ror vetier communication to thosge outgide the
Follow-Through program,

- 198 .
Q ‘ *Jc

b




NOILVIDOSSY

NS
1 SEREOVAL

popusauoesy uEsB
030y ////

HONANTANT TEOH FAVH GINOkts

émaﬁa UAHIO NV NOILVIOOSSV ¢ SHSHOVAL ‘¥Id FHL IVHL SHOn. swiu L1vedA0 lIL

lai

N

it

sexs), ‘Yropn ~u4

a05

199

61GBIOPTEUOY

TeY( BOID ¥




Follow-Thiough Support System Study
Fort Worth, Texes
July, 1970

IN~-STAFF COMMUNICATION AND INFLUENCE

The "Staff” i1g considered to includes Follow-Tarough Ppineipel,
PAC, Follow~‘nrough teachers and aides, and the Projeot director,

The 2nfiuence data indicate that influence czercised by the
rollow~-Through principal is perceived to be the desizad level, -

The degree of influence exercised by PAC members is seen as
less than desiravle as 13 the case with the Follow-Through teachers.
The data indicate that the amount of influence exaerciged by the
Project Divector 1s more than desired by the respondents. (sse charts)

i
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Follow~Throuzh Sunport System Study.
Fort worti, Texas
July, 1970

THE ROLE OF OUTSIDERS

The Follow-Through program is unigue in meking avallable
to the local school system a considerable variety of outsilde
resources in supporting an innovative change effort. These
resources are sometimes Seen as helping, supporting, intervening,
directing, or controlling. The U.S, Office of Education, the
Texas State Department of Education, the general consultant,
and the sponsor are all examples of such outside change agents,

1, Eow dc participanteg in the Fort Worth project feel about

the role of sucn "outsiders™?

The data clearly indicate perceived dependeince upon "outside”
or federal funding for on-going Follow-Through programs. One
respendent sa¥ lacal support from “"educators, businesses and
community leaders” related to Federal financing of the program.

If outside financial support were removed or significantly
reduced, respondents felt:

"fhe program would probably continue with great
reductions in money spent for physical welfare.”

"The program would slow down conslderably.”

*The program would lose a lot of its power,."

The above &Tas representative of the majority of responses,
whick predict severe damage to or curtalliment of the program
in the even® of a reduction or stoppage of fundling.

Same other obgzrvations are pertinent:

One respondent {elc¢ that there was "not enough general
interset in the program to stimulate continued support.”
Another believed the contrery was true, i.e., that the loccal
group could sustain the program.

A smell nwadber of respondents indlcate that the program
personnei had =en iniluenced in the early stages of Follow-
Threvgh by one of the following:

Taxas Fducasion Assoclatlon
A Univarsity professor

An "outside consultant”
Director of ifederal progrems
An "ingtructional cliniclan”

The iafluence deca reveal that the influence exerclsed by the
32cnsor’s Teprosinietive, USOE, end the general consultant should
be less than the Jiefi'ce preserntly pecceived. No change in the
anoulic of 1afluence excrcised by Lhe State Lepartment of Education
sas Andiceted in the data. (zee cherts)

203 309




6°¢

et

204

FONUGEROORY o=

TERIDY < >em

JYVITAENOD TVHANSD THI 0 FNSNTINI

wnyels OOUOE




Follow-Through 3upport System Study
fort Worth, Texas
July, 1970

NEED FOR PZRSONAL AND PROFESSIONAL GROWTH

Respondents indlcated several needs for growtn and continued
development of skills recognized as necegsary for improving
Follow-Through and achieving its gocals. They also suggested
various means by which to achieve growth and development,

Sevaral respordents feli that more %teacners will have to
change thelr uetheods of teaching, incorporsting Follow-~
Through techriques and philosophy. One ruspondent mentioned
that "there are too many people who are convinced there

18 no other way to teach but dril}, drill, drilit”

&

Some concern was expressed that teachers and parents gain
"speciel sk.1ls" to enable them to recognize and respond
to the ohilfiren's “special needs.”

Also indicated was s need for a "climate of continuing
oonocern” iizcluding "compasgsion, synpathy, and understanding.”

Severgl ranspondents argued for continuing efforts to make
continuing evaluation a part of the program, e€mphasizing

the need for innovative approaches to the learning-teaching
relationahip, For example:

"fivaluate present practices and modify where needed.”

“"Those involved should always be looking for changes,
batter ways of doing things."

Resyondents emphasized the nced for parental growth and

urderstanding in dealing with the program and children.,
Parant-teacher collaboration was stressed:

"School people must not be afraid to have parents
*Join hends® in the sducational process,”

"Some persants have rome to realize that parenthood
is a profession.”

In dlscussing means to psrsonal and professional growth,
respondents mentioned:

"Workshops for parents, aldes, and teachers.,"”

“A network of groupe, including PAC, FTA, and
comnunity agencies, working for the program.”

°More use of teem teaching techniques,*

“"Aides should be given at least 30 minutes additional
time for preperation.”

"Visiting homes of Follow-Through children. "
"Better teaching materials.”
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reliow~Through Support System Study
oxrt Worth, Tzxas
uly, 1970

Cy M)

THE FUTURE OF FOLLOW-THROUGH

1, hkuere does Project Follow-Through rank in insorcance
smong the special projects in our districi?

The administrative group ranked Follow-Through second
among ten special projects:

Title I

Follo¥~Through

Bilinzual

Time to Exvlore

Counter Action -~ Summer Clud
Central Citiles

Teacher Corps

Sperts programs

Partners in Education

Head Stert

2, What forces (e.g. persons, groups, ideas) do you 3ce aas
supporting and resisting the progress of rolloW-lhrough?

The administrative group listed the following forces as
supporting and resisting the progress of Follow-Througn:

FORCES SUPPORTING FORCES HESISTING
1. Board of Education 1. Tradition-fear of change and
unknown on the part of teachers,

2, Superintendent principals, consultants

3. Community 2, Funding late in coming

4, Principals 3. Cut in Title I funds

5. Changé in attitude about b, Leck of informetion %o parents,
education teachers, administrators

6. Readiness for change

7. Claszroom teacher volcing opinions
8. Summer institute of sponsor
9. Recrganization of chain-of-compand

—t




Follow-Through Support Systam Study

Fort Worth, Texas

3. Mhat chenges should take place in order t> improve the

Follow-Through progrem in our district?

1,
2.

3.
4,

5.
6.
7
8,
9

10.
11,
12,
13.
1,

15.

twunder of Persons

Who Mentioned it

Fore parontal involvement

Better Communication

More community involvement

ifore wmoney

More teachers are needed

ifore gpace-larger rooms and buildings
Fxpand and extend the progran
Enlarge health program

cat up nignt meetings so fathers
can attend

More hone visits
More equipment

People accepting the value of the program

Improve transportation

Attitudes of all concerned could be
improved

Aldes need additional time for
preperation

13
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Y. What do you predict for the future of Follov~Throuzh?

1,
2,
3.
u.

Follow-Through will be more successful
Each year Follow-Thromgn will expand
NMore parental involvement

Follow~Thnrough w11l continue to make
an impact on educational change

Some Teal zood children will want to
continue their education

More clessrooms will be added
Inprovement of model ®¥ill occur

Better ideas end ways to lmplenent thenm
Federal funds will drop and the progrem
¥ill die

trong suptort as long as the program
1s federally funded
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